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Preamble 


The present study entitled “А Study of Objectives, 
Courses and Methods of Teaching Followed аб the 
Undergraduate Level in Social Sciences" is a survey type 
investigation. Through this humble project an effort has been 
made to find out whether objectives of education which have 
been conceived and voiced by educational commissions and 
other official bodies like University Grants Commission and 
policy deciding educationists are achieved according to 
teachers and students pursuing them. It has also been aimed 
at studying the courses and methods of teaching suitable for 
the above objectives. Opinion has been sought from 326 
teachers and students about the relevance of the above 
objectives and utility of the courses and methods. Data have 
been collected through a comprehensive questionnaire 
developed for the purpose by the researcher himself. The 
results, implications and generalisations are circumscribed by 
the sample selected and tool. used. 

The report contains five chapters. First chapter deals 
with the introduction and background of the study that has 
given rise to the problem in hand. Second chapter contains a 
description of methodology and technique of the study 
including sample and tool of data collection. Third chapter 
contains the results in tabular form and their brief discussion 
and interpretation. Fourth chapter has the conclusions and 
implications derived from the results of the study. It also 
contains a few suggestions for further research work in the 
field. Fifth chapter contains a brief summary of the entire 
project from introduction to major findings and implications. 
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Background 


1.1 Introduction 


Educational system is the conscience of a society. Тһе 
latter is maintained and developed through its educational 
system. Without education a society, however primitive, 
cannot exist and progress. Higher education is the apex of 
entire educational system. Itis very important phase and 
influences the upkeep of the entire system. Hence the proper 
conduct of the universities is a matter of first rate importance 
to the state because it is in them that the leaders of the country 
are trained (Hartog Committee on University Education, 
1936-37). Universities have their impact on the entire society 
through their students. Political leaders, industrial leaders, 
bureaucrats, teachers, journalists and social reformers arc 
produced in universities. These leaders have clear-cut stamp 
of their almamater on their personality, efficiency and culture. 
If a society has efficient system of higher education it witnesses 
anall round development. Universities аге true reflexion of 
the greatness of the society. 

Ancient universities in India had their share in the deve- 
lopment of Indian culture, philosophy, and general tone of life 
In these universities India had a glorious history 


of the past. у ши 
When Indian society could not maintain 


of higher education. 
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its great universities all round deterioration took place. It would 
not be an exaggeration to say that Indian civilisation crumbled 
down with the fall of Indian Universities. Dark period of 
Indian education and society coincided. New era of higher 
education started with the establishment of the three univer- 
sities at Bombay, Calcutta and Madras in 1858. Though the 
purpose of these institutions was lowly conceived but the effects 
ofthese universities outdid the original plan. Тһе nature of 
these universities was affiliating one and totally unworthy of 
even in the eyes of the Britishers. Expressing his dissatisfaction 
with the functioning of the three affiliating universities Lord 
Curzon (Narulla and Naik, 1951) said ‘here the universities 
have no corporate existence in same sense of the term; it is 
not a collection of buildings, it is scarcely even a site. Itisa 
body that controls courses of study and sets examination 
papers to the pupils of affiliated colleges. They are not part of 
it. They are frequently, not in the same city, sometimes not 
in the same province. The affiliated colleges of the Calcutta 
University are scattered in regions as remote as Burma and 
‘Ceylon. Then look at the colleges. They are not residential 
institutions, with a history, a tradition, a genius loci, a tutorial 
staff, of their own. They аге for the most part collections of 
lecture-rooms and class-rooms and laboratories. They are 
bound toeach other by no tie of common feeling, and to the 
university by no tie of filial reverence. Оп the contrary, each 
for the most part regards the others as rivals, and pursues its 
own path in self-centred and sometimes jealous isolation. The 
тергоасһ has even been brought against them that their 
lecturers are not teachers, but are merely the purveyors of a 
certain article to a class of purchasers, that this article 
happens to be called education, and that the purveyor stands 
not behind a counter but behind a desk. There may be exag- 
geration in this description, but there may also be a grain of 
truth. Even if the process may be termed education, it is not 
in the truest sense teaching; it may sharpen some facets of the 
mind, but it cannot properly develop the whole.’ 
The establishment of Allahabad University (1887), 
Banaras Hindu University (1916), Aligarh Muslim University 
(1920), Mysore University (1916), Lucknow University (1921) 


Background 3 


removed the deficiency pointed out by Lord Curzon. But they 
continued to fulfil the narrow aim conceived by Lord Macaulay 
we must sympathetically declare that the education which we 
desire to see extended in India is that which has for its object 
the diffusion of the improved arts, science, philosophy and 
literature of Europe; in short of European knowledge 
(Nurrullah and Naik, 1951). 

Indian universities functioned according to the planning 
of British masters upto 1947. After the attainment of indepen- 
dence, Indian intelligentsia became restive with the then current 
System of higher education. With the attainment of freedom 
and establishment of the democracy it was felt that old system 
could not bear fruit. Hence the university education commis- 
Sion was set up under the Chairmanship of Radha Krishnan in 
1948. The main purposes of this commission were to spell 
out the (1) aims and objects of university education of India, 
(2) the changes considered necessary and desirable in the 
constitution, control, functions and jurisdictions of universities 
in India and their relation. with government, (3) the main- 
tenance of the highest standards of teaching, (4) the courses of 
Studies of universities, and (5) the provision for advance studies 
in Indian culture, history, literature, languages, philosophy 
and fine arts (U.E.C., 1949). 

The commission surveyed the existing conditions of 
universities and found that they were unsuited to the changing 
needs of the country. 

The University Education Commission did feel that the 
importance of Higher Education was realised by all in the 
country and that every one felt that during British days, its 
area was limited 10 the privileged classes only. To quote the 
exact words of the University Education Commission (1949) 
“Wwe were everywhere struck by deep general awareness of the 
importance of Higher Education for national welfare and an 
uneasy sense of the inadequacy of the present pattern. While 
itis generally recognised that the universities should provide 
the best teaching over the entire field of knowledge of which 
its own resource may permit, that they should offer this teach- 
ing to the widest range of the students irrespective of class, 
Sex, caste or religion." In addition, the commission was of the 
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opinion that the old system of Higher Education which was 
transplanted on Indian Soil was no longer suited to Indian 
needs." Тһе universities as the maker of future cannot 
persist in the old pattern, however valid they may have becn 
intheir own days. With the increasing complexity of the 
society, and its shifting pattern universities have to change 
their objectives aud methods if they are to function effectively 
in our national life. 15th August 1947, the date of the transfer 
of powers is а landmark in the history of education also. 
Great changes occurred in the political and economic condi- 
tions of Indian Society at this juncture. The dynamics of 
academic problems assumed new shape. Universities have to: 
shoulder newer duties and heavier responsibilities. They 
were expected to provide leadership in politics, administration, . 
the professions, industry and commerce. They were to enable 
the country to attain freedom from want, diseases and 
ignorance. In the wake of great political changes that 
occurred at the dawn of independence, deeper and fundamental 
questions related to national life would bc decided by the 
universities. 

The changes in the shape and functions of universities 
were visualised not because of only politico-socio-economical 
transformation taking place in Indian scenario, but also 
because change in wider sphere of national and international 
perspective. *Everything is being brought to test of reason— 
venerable theologies, ancient political institutions, time 
honoured social arrangement, a thousand things which a 
generation ago looked as fixed as the hills; To conquer the 
confusion of Ourtim Commission advised, India must turn for 
guidance not to those who are lost in the mere exigencies of 
passing hour but to her men of letters, science, to the poets 
and artists, to her discoveries and inventions. These intel- 
lectual pioneers of civilization are to be found and trained in 
the universities which are the sancturies of the inner life of the 
nation. During British rule Indians developed certain bad 
habits to rationalise their deplorable position. Commission 
was of the opinion that if the country was to be at its normal 
self it has to forsake these undesirable habits and values. 
‘Indian must give up the false obsession of the perfection of 
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the past, that greatness is not to be attained in the present. 
‘When Indians аге hypnotised by their own past achievements, 
when all their effort is to repeat a past success, they become 
fetish worshippers. If Indian cultural life is to retain its 
dynamism, it must give up the idolatry of the past and strive 
to realise new dreams. Тһе present, which moves backwards 
and forwards, which is a summary of a past and a prophecy 
of the future, is hallowed ground and must be treated with 
reverence and the spirit of adventure. Universities are the 
homes of intellectual adventure. The present generation 
knows how to doubt but does not know to admire, much less 
how to believe. This aimlessness and this indifference to basic 
issues is responsible for the decline of standard, for the failing 
of ideals, for the defeat of human effort. 


1.2 New Directions for Indian Higher Education 


The purpose of all education as admitted by the thinkers 


-of east and west is to provide a coherent picture of the 


universe, and an integrated way of life. Education must 
provide a sense of perspective, a samanvaya of the different 
items of knowledge. One must have a conception of social 
order for which youth are to be educated. Indian educational 
system must find its guiding principle in the aims of social 
order for which it prepared the civilization which it wants to 
build. Unless one knows whether one is tending one cannot 
decide what one should and how one should do. Societies, 
like men need a clear purpose to keep stable in a world of 
bewildering change. The outline of the social philosophy 
which should govern all Indian institutions, educational as 
well as economic and political are indicated in the preamble of 
Indian constitution. 


It reads : 


“We the people of India, having solemnly resolved to 
constitute India into sovereign democratic republic and 
to secure to all its citizens, justice: social, economic and 
political; liberty of thoughts, expression, beliefs, faith 
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and worship; equality of status and of opportunity; and 
to promote among them all fraternity, assuring the: 
dignity of the individuals and the unity of nation." 


From the above preamble it is clear that Indians are 
engaged in a quest for a democracy through the realisation 
of justice, liberty, equality and fraternity. Accordingly,. 
university education should aim at the realisation of these 
values. 


1.3 Higher Education for Democracy 


Education for democracy means the development of 
body, mind and spirit of each individual with the specific 
nature. There can be no democratic freedom without social 
justice which demands the freedom of individual from poverty, 
unemployment, malnutrition, and ignorance. The art of 
human relationship and the ability to live and work together 
should also be cultivated. Social harmony should also be 
achieved through cultivating leadership. The basis of demo- 
cracy is the belief in the inherent worth of the individual апа 
in the dignity and value of human life. Democracy affirms. 
that each individual is unique adventure of life. The function 
of education is the guidance of this adventure to the realisation 
of potentialities of each individual. 

There are three types of existence which аге interrelated,. 
the natural, the social and the spiritual. Every one should 
know his relation to things of nature, to man and society, as 
well as his relation to values or the world of spirit. Education 
should emphasize all the three. 

Society is of great importance. Every one should know 
about the society in which one lives. The great forces that 
moulded contemporary civilization. History, Economics, Poli- 
tics, Social Psychology, Anthropology and Sociology belong 
to this group of social science. They give an understanding 
of social environment and human institutions. It is true that 
students should be moulded to a pattern that is sustained by 
the past if the society is not to become discontinuous. New- 
man (1852) defined the function of a university thus: ‘If a 
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practical end must be assigned to a university course, then I 
Say, it is training good members of society.’ No system of edu- 
cation could be directed to the weakening of state that main- 
tains it. But education is also an instrument of social change. 

It should not enable students to adjust themselves to the social 
environment. To impart correct social vision is an essential 
part of true education. While graduation in law, medicine, 
engineering, provides specialised information and technical 
skills, they should be inspired by high social aim as no groups 
can pursue their private ends without regards to the social 
consequences of their activities. No one works in a social 
vacuum. Мо man should expect to benefit from social order 
and progress without contributing to it. Individual's freedom 
entails social responsibility. Students should be educated in 

the ethical values and the concept of the human relations on 
which Indian political system rests. They must learn to know 
the imperfection of actual procedures and institutions through 
which governments work. Their social conscience must be 
deepened and widened to indicate how the appeal to emotion 
and prejudice is more common among Indians than appeal to 
reason. 


1.4 Higher Education for Leadership 


Training for leadership in the professions and in public 
life is one of the central aims of university educatian. If it is 
the function of universities to train men and women in wise 
leadership, they must enable youngmen and youngwomen to 
read the records of human experiences as they are expressed in 
world literature. To know the nature and consequences of 
ethical values, to sense the meaning of social forces operating 
in the world today and comprehend the complexity and 
intricacy of life in all its immensities, physical, social and 
spiritual. Sciences supply the tools of civilization but the 
guidance for their use does not come from them. India is 
being developed as a civilization not a factory or workshop. 
The quality of civilization depends on the mental equipment 
or political mechanisms but on the character of man. The 
major task of education is the improvement of character. 
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1.5 Higher Education for Freedom 


Freedom of individual development is the basis of 
democracy. Intellectual progress demands the maintenance of 
the spirit of free enquiry. The pursuit and practice of truth 
regardless of consequences has been the ambition of 
universities. Professional integrity requires that teacher should 
be as free to speak on controversial issues. as any other citizen 
of a free country. Ап atmosphere of freedom is essential for 
developing this morality of the mind. АП education is expected 
to be liberal. It should free students from the cycle of 
ignorance, prejudice and confounded beliefs. If students are 
incapable of achieving good life, it is due to faults in their 
inward being, to the darkness in them. The process of educa- 
tion conquers this darkness. То Ісай students from darkness 
to light, to free them from any kind of domination except that 
of reason is the aim of education. 

Democracy as a way of life and not а mere political 
arrangement requires of its citizens’ jealous regard not for only 
their own right but equally for the similar right to others. 1t 
is based on the principle of equal freedom and equal rights for 
allits members. Education is the great instrument of social 
emancipation by which democracy establishes, maintains and 
protects the spirit of equality among its members. But the 
educational attainments of Indian students are far below what 
is necessary either for effective individual living or for thc 
satisfactory maintenance of society. 

1.6 Higher Education for Developing Sense of Fraternity 

Franternity refers to the need for fraternal concord and 
good will among the people of India and the world. It can be 
fostered in educational institutions among the members of 
different communities, if caste, community and religious 
differences are not emphasised. In the hostels, playgrounds, 
unions and classrooms, students should be trained in the 
democratic way of life. The off-campus activities of the 
college provide avenues through which students could parti- 
cipate in making decisions and carrying on joint undertakings. 
Habits of mental trust and cooperation and qualities of fair 
play, patience, disinterestedness, consideration for others are 
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acquired through practice. Students cannotlearn these if the 
classes and institutions are run on authoritarian lines. Lessons 
of freedom cannot be taught by the methods of servitude. 
Students should be encouraged to participate in the social and 
cultural activities of the areas in which the colleges are situated 
so that they may become alive to the needs of the society in 
whieh they live. 

There has been in recent years a deterioration of the 
moral fibre. Many. of the students as well as teachers are 
lacking in moral purpose and integrity. Many of those in 
power аге in the grip of greed, selfishness and hatred (U.E.C., 
1949), Universities ought to be examples to the nation in fair 
dealing and decent behaviour. It is in educational institutions 
that character can be trained and personality built, by the 
disipline of body, intelligence and will. 


1.7 Higher Education for Appreciation of Indian Culture 


What holds a society together and gives the individual 
balance and perspective is the possession of culturc. Culture 
is intellectual alertness, receptiveness to beauty, human 
feeling, social enthusiasm. As the result of the vast expansion 
of the area of knowledge and the diversification of its contents, 
the aim of teaching has become almost exclusively specializa- 
tion. Itis the normal feature in professional colleges. Even 
in colleges for liberal arts and science, the tendency is to 
specialise and prepare for advanced study in one or the other 
special field. 1f society is not to disintegrate into an aggregate 


of individual specialists, youths should be endowed with a 


of values, transmit to them a cultural heritage. It 
alone can serve as a cohesive force in society which is getting 
splintered by over-specialisation. It will confer a unity and 
consistency of aim of specialised vocational courses and make 
for a more abundant personal life and free social order. 
Indian culture is such in which new characters do not entirely 
сасе the old. In a single social pattern fragments of different 
ages are brought together. It would be impossible to think of 
an India where по Moghals ruled, where no Taj was built, 
avhere no Macaulay wrote his Minute. Indian culture is like 
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a living organism growing in richness and contents. Primitive 
cultures are marked by extreme conservation where social 
groups follow the same pattern of custom and convention with 
irrational persistence. Living cultures are dynamic and 
maintain their cultural pattern by a continuous effort of 
individuals and social discipline. Indians must be critical 
and selective and use the past to illumine the present. 
They should not blindly give up the great values of past nor 
should they cling to beliefs simply because they are ancient. 
Ancient thought should be accepted as much as is sympathetic 
and useful. Even in the darkest days of degradation, the 
light of India’s culture never failed. It may have flickered 
but was never extinguished. There are loving hands which 
cherished and tended it. Today, it is burning with а renewed 
glow. If it isto become a consuming flame, Indians must 
become aware of its past greatness and its contemporary 
value. No nation is healthy that parts company with its 
traditions. Social development is an organic process. The 
continuing influence of the past on the present cannot be 
ignored. Art, literature, law and history belong to the main 
Stream of Indian culture. Every Indian student should get to 
know the main outlines of the history of India, which is not 
а mere chronicle of dates and defeats, or, gains and failures. 
He should know the lives of the heroes who express the spirit 
of Indian civilization, the seers of the Vedas, the Buddha and 
Sankara, Ashoka and Akbar. А habitual vision of greatness 
is the way to cultural growth. Culture is an attitude of mind, 
an inclination of the spirit and those who yearn for it wish to 
have a vision of greatness, see the highest reach and scope of 
the spirit of man. 


1.8 Higher Education for International Understanding 


A programme of education for world citizenship should 
be made a part of every person's general education. Univer- 
sities must make a provision for the study of the different 
aspects of international affairs, such as the nature апа 
development of other civilization and cultures, nationalism in 
its relation to internationalism, tensions leading to wars, 
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structures, and operation of the various world organisations 
designed to further international security and the peaceful: 
selection of international problems. 


1.9 Shift in Emphasis 


Education Commission (1964-66) also reiterated the same 
ideas with regard to the objectives of higher education. Like 
University Education Commission (1949), Education Commis- 
sion (1964-66) also showed clearly the idealistic bias while 
spelling out objectives. Endorsing this idealistic learning it 
supports the oft quoted sentence of Nehru (1947)—"A 
university stands for humanism, for tolerance, for reason, for 
the adventure of ideas, and for the search of truth. It stands. 
for the onward march of the human race towards cven higher 
objectives." Commission was of the opinion that fundamental 
rules to which the universities owe their allegiance are largely 
unrelated to time or circumstance but their functions change 
from time to time. In the rapidly changing contemporary 
world, universities are undergoing profound changes in their 
scope, functions and organisation and are in a process of rapid 
evolution. Their tasks are no longer confined to the two 
traditional functions of teaching and advancement of 
knowledge. They are assuming new functions and the older 
ones are increasing in range, depth and complexity. In broad 
terms, this Commission outlined the following functions for 
Indian universities: 


]. To seek and cultivate new knowledge, to engage 
vigorously and fearlessly in the pursuit of truth and 
to interpret old knowledge and beliefs іп the light 
of new needs and discoveries. 


To provide the right kind of leadership in all walks. 
of life, to identify gifted youth and help them 
develop their potential to the full by cultivating 
physical fitness, developing the powers of their 
minds and cultivating right interests, attitudes and. 
moral and intellectual values. 


t3 
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3. To provide society with competent men and women 
trained іп agriculture, arts, medicine, science, and 
technology and various other professions, who will 
also be cultivated individuals imbued with a sensc 
ofsocial purpose. To strive to promote cquality 
and social justice and reduce social and cultural 
differences through diffusion of education; and 

4. To foster in teachers and students and through them 
in society generally, the attitudes and values needed 
for developing the good life in individuals and 
society. 


In addition to the above functions, education in. gencral 
was intended to be related to the life, needs and aspirations 
of the nation. For these purposes, the Commission 
recommended the following: 


1. Education should help to get self-sufficiency in 
food. 

2. Education should hclp in economic growth and full 
employment. 

3. Education should foster national integration. 

4. Education should help in political development and 
strengthening of democracy. 

5. Education should function as an instrument of social 
change. 


A close Jook at the recommendations of University 
Education Commision (1948-49) and Education Commission 
(1964-66) with regard to the aims of higher education in India 
shows a great deal of similarity. But the emphasis scems to 
have changed. Тһе former emphasised on the inculcation of 
democratic values for the establishment of a democratic 
society through education. The Commission like the nation 
asa whole pinned great hopes on the new order of society. 
But by the time Education Commission (1964) was constituted, 
«every one was disillusined with democracy. Democracy alone 
was not considered sufficient to eradicate all the ills of Indian 
society. Itis perhaps for this reason, that the Education 
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Commission lays emphasis on productivity, economic growth, 
national integration and social change along with development 
of human values. Democracy, it was thought, cannot be 
established with empty bellies, unemployed and frustrated 
youths, in a society torne by caste, creed and narrow loyalties, 
hence Education Commission (1964-66) stressed the strengthen- 
ing of the roots of democracy rather than its fruits, as did 
University Education Commission (1949). 


1.10 Regearding of Efforts 


]t appears that in spite of the efforts of these two 
Commissions, no headway was made towards reorienting 
higher education to the national needs and aspirations 
(U.G.C., 1979). Towards the close of the усаг1977-78 the 
University Grants Commission finalised an important 
document the Policy Frame for the development of Higher 
Education in India over the next 10-15 years. The Policy 
Frame (U.G.C., 1978) outlines the main achievements апа 
failures of the system of education in India. The Policy Frame 
analyses the current developments and values of the educa- 
tional system in India, its strengths and weaknesses and 
purposes, à broad strategy for overcoming the inadequa- 
cies with special emphasis on the concept, extension integrated 
with teaching and research. The remarks of the Policy Frame 
are evidence that educational objectives conceived by the 
constitution and educational commissions have proved elusive. 
Тһе main features of failures are as follows. 

Indian education (Higher) continues to be dominated by 
models and value systems adopted during the colonial 
regime. For instance, it lays greater emphasis on narrow 
individualism, unhealthy competition to the neglect of social 
good, verbal fluency (especially in English), and теге acquisi- 
tion of information, while it neglects social objectives, 
cooperation, manual work, training in skills and building up 
of character. It places an almost exclusive emphasis 
on the formal school (with its single point entry, annual 
sequential promotions, insistence on full time attendance, and 
almost exclusive use of full time teachers), and neglects both 
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non-formal and recurrent education. The educational institu- 
tions function in isolation from the community, as well as 
from one another, The system is a gigantic monolith, very 
difficult to move or change and it has proved itself to be 
inadequate to meet the national needs and aspirations. The 
Policy Frame recommended a drastic overhaul: а transforma- 
tion of its character to suit national needs and character. 

After expressing the feeling of dissatisfaction on the 
shortcomings of the university systems the Policy Frame 
recchocs objectives spelled ош by University Education 
"Commission (1949) and Education Commission (1966). Іп its 
views a modern university, especially in a developing country 
like India, has to undertake the following functions: 


1. To inculcate and promote basic human values and 
the capacity to choose between alternate valuc 
systems, 

2. Preserve and foster our great cultural traditions and 
blend them with essential elements from other 
cultures and people. 

3. To promote a rational outlook and scientific temper. 

4. To enrich the Indian languages and promote their 
use as important means of communication, national 
development and unity. 

5. То promote the development of the total personality 
of the students and inculcate in them a. commitment 
tosociety through involvement in national service 
programme. 

6. То act as an objective critic of society and assist in 
the formulation of national objectives and pro- 
grammes for their realisation. 


7. To promote commitment to the pursuit of 
excellence. 

8. To promote the development of science and techno- 
logy and ofan indigenous capability to apply it 
effectively with special emphasis on national 
problems. 
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9. To contribute to the improvement of the entire 
educational system so as to subserve the community. 


On an analysis of aims, purposes and objectives 
stipulated for Indian higher education by University Education 
Commission (1949), Education Commission (1966) and Policy 
Frame (1978) and advocated by Shah (1969), Adiseshiah 
(1975), Каш (1977), Kabir (1964), in India and Newman 
(1966) and Carnegie Commission (1973) and a galaxy of other 
eminent educationists, one finds that they fall in three broad 
categories: 

(i) Relationship of man with nature, 


(ii) Relationship of man with other men, and 
(іі) Relationship of man with values. 


University Education Commission (1949) expresses the 
same opinion in the following sentences: 


‘There are three types of existence: the natural, the social 
and the spiritual.’ 

Shah (1975) also points to three domains of objectives: 
There are three major objectives that all educational 
systems share today: 


(i) Socialise the individual by making him develop 
roots in the tradition and attitudes of this society 
whose member he is, 

Gi) To equip him with the basic information and 
intellectual tool that would help him to find his way 
through the plethora of experience that life is, and 

(iii) To train him for earning a livelihood in conformity 
with the norms of economic conduct accepted by the 


community. 


Studies of natural sciences help man for the realisation 
of first category of objectives, social sciences enable man for 
the realisation of second eategory of objectives, humanities, 
including religion, philosophy and literature realise the third 
objective. With regard to the realisation of first category of 
objectives, Indian universities have succeeded alot. U.G.C. 
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(1978) reports that universities have produced a high level 
trained man-power whose size is the largest in the world and 
the top levels of which are comparable to those of leading 
countries in the world. Adiseshiah (1975) lauds the achieve- 
ment in the two spheres (ii) and (iii), mentioned by Shah 
(1975): 


“The achievements of our universities and institutions of 
higher education are impressive.” 


But as Satish Chandra (1975) points out, failure of 
Indian institutions of higher learning is in the social domain 
and the domain of values. “А basic question which our 
country is facing is the question of relevance of higher educa- 
tion to national needs, Recent studies bave shown that while 
higher education has low social returns, it has high benefits 
to the individuals.” 

Education Commission (1964-66) points out “Аз educa- 
tion is not rooted in the traditions of the people, the educated 
persons tend to be alienated from their own culture. The 
growth of local, regional, linguistic and state loyalties tends 
to make the people forget ‘India’, Тһе old values, which held 
Society together, are disappearing, and as there is no effective 
programme to replace them by a new sense of social responsi- 
bility, innumerable signs of social disorganisation are evident 
everywhere and are continually on the increase." 


1.11 Failure of Social Sciences 


Different surveys, formal and formal, reveal that Indian 
universities have not been able to fulfil the national aspirations 
and objectives as enshrined in the Indian constitution and 
Educational Commissions so far as social values and social res- 
ponsibilities are concerned. Indian universities һауе produced 
great scientists, doctors, engineers, poets and reformers (А діѕс- 
shiah, 1975) but when it comes to the development of a sense of 
nationalism, social commitment, tolerance to other people 
and their religion, belief, commitment to democracy, economic 
honesty, appreciation of Indian culture, Indian educational 
system entirely fails. In a nutshell, objectives set forth to be 
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erede edm ds 
P ul to some extent but social sciences 
have failed. It is due to this reason that Indian society is 
witnessing a crisis of values more particularly in Indian youths 
(John, 1975), (Shah, 1969), (Adiseshiah, 1975), (Dongerkery, 
1967). The picture of Indian society which emerged asa 
result of Indian educational system became clear in later years 
but as early as in 1948 University Education Commission had a 
forevision of this situation. From this vision Commission 
advocated the introduction of general education in scientific 
and technological courses. It would be relevant to quote the 
exact words of University Education Commission (1949). 

“Аз а result of the vast expansion of the area of 
knowledge and the diversification ofits content, the aim of 
teaching has become almost exclusively specialisation. 1t is 
the normal feature in professional colleges. Even in colleges 
for liberal arts and sciences, the tendency is to specialise aud 
prepare advanced study in one or the other special field. If 
society is not to disintegrate into an aggregate of individual 
specialists, we should endow the youth with a central core of 
values, transmit to them a cultural heritage. It alone can 
serve as a cohesive force in society which is getting splintered 
specialisation. It will confer a unity and consistency 


by over 
r a more abundant personal life and a freer 


of aim and make fo 
social order.’ 
Education Commission (1966) observed about the study 
Mainly for historical reasons, the univer- 
ndia have tended to concentrate on the 
study on languages and the humanities and study of social 
sciences and also behavioural sciences, which are often grouped 
together within the wide field of the humanities, has generally 
remained underdeveloped. The only social science which 
has received adequate attention 15 economics. Political science 
has more recently been introduced as a field of study, either as a 
separate department or in association with history and econo- 
mics. Sociology and social anthropology are taught in a few 
universites. Much remains to be done and the full importance 
of the social sciences is yet to be recognised. We must admit 
that despite remarkable achievements of individual scholars 


of social sciences : 
sities and colleges of I 
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and institutions, the social sciences have not so far obtained 
in India the place and standing they deserve, due not only to 
their specific value, but also to their direct use in Indian society 
and Indian education. We recommend that the social sciences 
should be given a significant position in Indian universities for 
the following reasons among others : 


1. 


Along with the natural sciences, if not to the same 
extent, the social sciences can be used to create a 
scientific outlook. Teaching and research in socio- 
logy, social psychology, economics and other social 
Sciences, using precise methods, such as statistics and 
other instruments of measurement can develop in 
Students as well as teachers, a spirit of accuracy, 
critical analysis investigation and experimentation, 
which any good educational process has the duty to 
encourage and promise. 

The social sciences are essential tools for the study 
ofthe conditions and needs of modern Society and 
without a proper use their method and results, con- 
trol of economic, social, financial and demographic 
developments or manpower requirements is impos- 
Sible. Proper planning, which is important for all 
countries but especially so for India, needs a larger 
number of persons with extensive knowledge and 
training in social sciences. 

Modern societies need, as they become more indus- 
trialised, not only engineers, technicians, and skilled 
workers, but also a large number of well educated 
and trained people for what is usually called ‘the 
third sector of economy’ : education, public adminis- 
tration, private management, commerce,, distribu- 
tion, communication, information Services, ctc, 


Speciality in these needs good education in the social 
Sciences. 


Education Commission deliberately suggested the follow- 
ing strategy for popularising social sciences : 


There should be adequate provision of scholarships 
in the social sciences courses. 
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The choice of subjects at the first degree stage should 
be elastic and it should be possible for students to 
combine study of a social science with any other 
group of subjects. 

High level schools or centres of Advanced Study for 
allied groups of social sciences should be developed 
in a number of universities. 


N 


1952 


The same opinion was echoed by the Vice-Chancellor's 
Conference (U.G.C., 1969) which resolved that *the universities, 
apart from the major role of imparting and advancing 
knowledge, have a direct obligation to promote a sense of 
‘соттоп citizenship and culture to vigorously further national 
integration and to make a direct contribution to national 


solidarity." 
1.12 Obligation of Social Sciences 


The lesson of citizenship, culture, national integration and 
economic solidarity. depends on the studies of social sciences. 
*Not only in India, in other countries also it was felt that due 
emphasis should be laid on the teaching and learning of social 
sciences. Shine (1973) remarks that social studies at school 
level education have not kept pace with the changing world. 
Present society is confronted by problems related to such 
issues as war, poverty, crime and justice. Social studies are 
geared to factual information, not to the attitude, value or 
skill needed for a democratic society. The same problem 
obtains at the degree level. An official document (U.G.C., 
1979) expresses the same ideas. Education is essentially à 
‘three-fold process. It imparts knowledge and skills and incul- 
cate values. The present system is almost wholly geared to 
the first, a little to the second and marginally to the third. 
The need to transform the education system so that the teach- 
ing of skills and inculcation of values get their due emphasis 
is thus obvious; it alone can make education a powerful tool 
for social change and the realization of our national objectives. 

Thinking in the same way, Bose (1975) says: “Taking a 
quick reflective view of undergraduate curricula in India over 
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the past three decades, one is struck by several things. First, 
some of the problems and issues have been identified and talk- 
ed about, for five decades (or even for more than a century) 
but very little progress has been made in thought and action 
in seeking them. These are issues Such as the question of 
social or political commitment in the content of the social 
study courses." 

Underlying the above discussions, as well as most of the 
publications of University Grants Commission and books 
written by Indian educationists about higher education, are 
two facts : Indian universities have been successful so far as 
imparting of knowledge is concerned in the domain of natural 
Sciences, but they have failed to inculcate social values and 
develop skills that help in living Society as well adjusted 
citizens, These objectives fall in the domain of social sciences. 
More Specifically it can be said that educational objectives 
falling in the domain of social sciences have not been realised. 
А natural corollary of this statement is that courses of 
Social sciences and methods of teaching followed in social 


Sciences have not proved relevant to the fulfilment of 
educational objectives, 


1.13 Nature of Social Sciences 


j An analysis of Nature and Objectives of Social Sciences 
will reveal that they are very closely related to Indian national 
needs and objectives, Report of the Round Table Conference 


scientific solution of his present and future problems, 
educated citizen should have an insight into the working of his 
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concerned with human relations, or with social change. Such 
professions need education or training in relevant aspects of 
the social sciences. Among these professions are: public 
servants, officials of trade unions and trade associations, 
architects and town planners, personal managers, public 
relations officers, social workers, lawyers, teachers, doctors, 
journalists and engineers. Conference (R.T.C., 1954) says that 
social sciences should be incorporated to a greater extent than 
at present in the training or education of the various profes- 
sions, a superficial introduction to them should be avoided. 
Members of each profession should determine in consultation 
with representatives of the social sciences, the specific aspects 
of the social sciences relevant to their professional aims. 


1.14 Integrated Approach to Social Sciences 


The different Social Sciences have a common object of 
study in broad sense of the term. They deal with the different 
facets of the activities of man in relation to the diverse aspects 
of his environment. Though each of the social sciences has 
limited scope and range of its study by concentrating upon 
some special aspect of the relationship, it has not been possible, 
nor is it necessary to difine rigidly the borders of each social 
of the underlying unity imposed 


sciences. Because 
the conclusions arrived at in 


by the common object of study, 
each science bear a close relationship with those arrived at in 
Each exists a separate science only as a matter of 
s specialisation. It is not possible 
to classify problems arising out of men's relationship with 
other men and groups in society, as being the exclusive 
preserve of any particular specialised field of study; often they 
concern two or more fields simultaneously. Different sets of 
motive and influences play upon human beings and determine 
туре, pattern. and intensity of their reactions to the varied 
changes in their environment. One has to take into account at 
least to an approximate extent the relative degrees of influences 
exerted by the different. sets of motives. It is in this connec- 
tion that the underlying unity between the different social 
‘sciences becomes most с At the same time the 
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others. 
convenience as this facilitate 


learly manifest. 
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absence of proper understanding and of cooperation between: 
them not merely leadsto delay inthe acquisition of and 
extension of knowledge but also contributes to inadequate and 
incorrect conclusions (Vakil, 1954), 

Doyal (1974) stands for the view that above stated 


subjects should be presented in an integrated way. He says 


that these subjects should be approached in an integrated way 
because interdisciplinary approach is most pragmatic. Higher 
education itself should be primarily multi-disciplinary, but it 
should also consist of special courses where students are given 
opportunity to formulate and analyse problems from the pers- 
pectives of the various disciplines they have encountered. For 
example students might be taught sociology, economics and 
then asked to explain racial conflict in a particular area 
taking the knowledge gained from the study of these disci- 
plines into account. It should be clear that the emphasis in. 
this approach is still on disciplines which are regarded as 
intellectually autonomous even though it is also assumed that. 
as such they need not be incompatible since they can be used 
Jointly to ‘shed light’ on specific issues. Supporters of this 
approach might differ about the number of subject oriented 
Courses that need to be taught in order for a degree to acquire 
interdisciplinary status, However, all the supporters of this 
theory of integration implicitly assume that interdisciplinary 


approach to learning is really nothing more than a multi- 
perspective approach. 


1.15 Reorganisation of Courses at the B.A. Level 


Discussions of objectives to be realised by university 
education were followed by the recommendations of courses. 
and methods of teaching to be adopted. University Education 
Commission emphasised that general education should be 
provided at the degree level. General education should include 
Indian History, culture, literature and 
Religion should form an integral part of education. Education 
Commission, in its turn, also recommended the reorganisation 
of courses into general, special and honours courses, Also to 
lay emphasis on the study of social Sciences and humanities and. 


Social sciences. 


4" ә 
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making the combination of different courses more elastic. 

It wasthe Policy Frame (U.G.C., 1978) that realised 
that “А major programme of reform of higher education is the 
restructuring of courses at the undergraduate level to make 
them more relevant and significant, not only to the students 
but also to the nation as a whole by assisting social trans- 
formation and national development. It is absolutely essential 
that every undergraduate student should be given a grounding 


in four important areas : 


1. Foundation courses; which are designed to create an 
awareness of areas such as Indian history and 
culture, history of the freedom struggle in India and 
other parts of the world; social and economic life in 
India, including concepts and processes of develop- 
ment; the scientific method including the role of 
science and technology in development; alternative 
value systems and systems and societies based there- 
оп; cultures of Asia and Africa (selected countries) 
and Gandhian thought. 

2. Core courses; which will give the student an 
opportunities to acquire a broad familiarity with 
some chosen disciplines, including a study of one or 


more of them in depth. 

3. Applied studies; projects field activit 
an integral activity of the course an 
out in the final year. 

4. Involvement іп a programme of national or social 
service for the first two years. This will provide a 
rounded and richer education. To get the full 
advantage of this reform several important measures 
will have to be adopted. 

Elaborating the above recommendation Bulleti 

Higher Education (1979) itemwise comments: 


y which will form 
d will be carried 


n of 


1.15.1 Foundation courses: Тһе new curriculum should 
provide a set of broad foundation courses in the three broad 
areas of knowledge, viz., humanities, social sciences and 
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Sciences and these together with applied studies/projects and 
extension should be provided within 20 to 25 per cent of the 
time available for all studies in the three year course. The 
purpose isto create a greater awareness of the social cultural 
and natural environment. 

There should be a large number of alternative courses or 
а basket from which a student could choose the stipulated 
number of courses in a faculty other than his own. The 
alternatives should be so provided that there is some degree 
of equivalence 4s well as flexibility and the colleges are enabled 
to select relevant courses depending upon their teaching 
resources under the foundation courses, one may introduce 
themes such as Indian history and culture, history of the 
freedom Struggle in India and other parts of the world. Given 
the fact that the foundation courses are conceived as awareness 
courses, the Tesponsibility for teaching can be taken by existing 
teachers in related disciplines, after providing suitable short- 
term orientation courses wherever necessary. 


1.15.2 Core Programme: The remaining 75 to 80 per 
cent of time available should be devoted to ә core programme 


within each family, which would provide the student with a 
broad exposure to 


qual weight or the study of 


опе or two subjects in depth 2long with some ancillaries, 


1.15.3 Applied studies: It would be desirable to incor- 
porate applied Studies, project work and field Studies as an 
integral part of the core Programme. Іп this connection 
attention is invited to the guidelines on the restructuring of 
courses already circulated to the universities Here again the 
aim would not be to make t i 


the practical/ 
ubjects of an 


user agencies like industries, business 
laboratories, 
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Teaching of social sciences, biological sciences, etc. 
Should be marked by an integrated approach. Further, here 
quantitative analysis is required, elements of mathematics and 
statistics would need to be inducted into the courses concerned. 


1.15.4 Extension programmes: Extension programmes 
should also be introduced as a means for making courses and 
Studies relevant to the needs of the society and oriented 
towards a solution of existing problems. Extension work 
should be integrated with curriculum in order that it may have 
impact on course contents on the one hand, and the value 
system promoted. 

Raj Gopalan (1975) has, perhaps, endorsed the same 
arguments when he says that ‘every undergraduate student 
should be given a grounding in four important areas: 


(i) a set of foundation courses which are designed to 
ereate an awareness of different areas, 

(ii) a set of core courses which will give the student an 
opportunity to acquire a broad familiarity with 
some chosen disciplines including а study of one or 
more of them in depth, 

(iii) some applied study, projects/field activity, and 

(iv) involvement in extension programmes. 


Commenting on the reorganisation of courses at the 
‘degree level, John (1975) had already favoured a foundation 
course, intensive in the first year of the degree course, and 
taking such minimal time in other two years as may be песе- 
ssary to introduce the student to what may for convenience be 
‘called the two cultures namely the world of values and the 
world of measurement, This would be done in the spirit of 
general or liberal education and could perhaps be done through 
such programmes as а study of selected great books or of 
what are called Great issues. An introduction to the world of 
work consisting of some action-oriented programmes for 
putting knowledge to work, and also some programme of 
community service. The work programme could include field 
work to supplement academic studies, or internship in some 
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trade or profession fora period, either intercepting the work 
in the college or after it is finished. The college could have 
work and service establishments like а dispensary, a printing 
press, a bookshop, repairshop, etc. where all the work will be 
done by students. In addition, the college should also have 
arrangements with service and industrial establishments out- 
side, to provide practical training to students. As things are, 
student internees may not be welcome in most places but as 
the college community's new outlook and programme become 
known, this attitude will change. A major subject of academic 
study, such as are listed in usual curricula, оп which intensive 
work will be done particularly in the second and third years, 
supplemented by the study of some related subject, or subjects 
2$ subsidiary offering thus promoting an interdisciplinary 
approach. An infinite variety of combinations should be 
possible, and the Student should be encouraged to make his 
choice in consultation with both teachers and fellow students, 
Some programme of independent study, on a theme related to 
ог included in a Student's major or subsidiary fields of study, 
50 45 to introduce him to the regoirs of research even at the 
undergraduate level, The student should have a large freedom 
in choosing his subject for independent Study, and the choice 
could be based on his own answer to the question: what is it 
you would like to study, left to your own desire? Finding the 
answer to this question, Perhaps, in consultation with other 
Students, and one's teachers, should itself be an invaluable 
educational experience, The results of such study could be 
presented іп a paper or та statement of work done and this 
could be discussed in a seminar attended both by students 
and teachers, 

Extension work was Tecommended to be included in the 
syllabus as early as 1929 by Hartog Committee. The 
Committee said, "The universities have responsibilities not 
only to their students but also to the country at large. Here 
and there, а few courses of lectures have been given to the 
general public, but not any large Scale, nor with any great 
Success. Much more might be done in this way to educate 
the general public and to make available informatio on various 
subjects for classes of men like Secondary school teachers who 
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are often cut off from headquarters by the exigencies of their 
work and position. Nor is it only in this way that a university 
can render to the community. И should inculcate the ideal of 
civic duty in its alumni. The Royal Agricultural Commission 
has pleaded that universities should take their share in the 
great work of rural uplift. In the cities, too much could be 
done by university workers who are willing to give a part or 
whole of their time to social service, as is done in other 
countries. No university has as yet its own settlement of 
socialservice. Efforts are being made in some universities to 
inspire the student with the feeling that education is a respon- 
sibility as well as a privilege and that their training has 
profited them little if it does not benefit their fellow citizens of 
lower estate and help to bring together men and women of all 
classes. But much remains to be done in the field of work. 


The official policy expressed in the University Grants 
Commission's report of 1978-79 that Commission's scheme of 
restructuring of courses has two important aspects: (a) to make 
the first degree course more relevant to the rural environment 
and to the development needs of the community and (b) то 
link education with work/field/practical experience and 
productivity. The Commission is of the view that special 
attention needs to be given to the orientation of the existing 
courses towards rural problems without creating а completely 
different channel for such studies. The courses are to be 
oriented in such a manner that a student can apply his theore- 
tical knowledge (о the problems of the region through field 
project work, extension work etc. 

Adiseshiah (1975) also felt that university education has. 
become irrelevant to the needs of the society, therefore, he 
recommends that content of course should be changed along 
with method of teaching. “Our universities and institutions 
of higher education today are in deep trouble." Outlining 
some of the causes of this trouble, he points, "the massive 
quantitative expansion of our universities has not been 
accompanied by the necessary reordering of the functioning of 
the institutions together with some provision of additional 
staff, building, laboratories, libraries and sports facilities. The 


work, 
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resulting continuous decline in standard is all pervading. It runs 
through teaching techniques, learning methodologies, in the 
quality of text books and in the type and content of our 
examination question papers. In this depressing situation, 
again with a few notable exceptions, the course content of 
whatis taught and what is lcarnt has little relation to the 
academic and intellectual. demands of any system of higher 
education and the national and developmental needs of our 
society. Our higher education products are Not only un- 
employed, they are in a large measure unemployable,” 


Recommending the nature of reorganisation of courses 
Commission’s spokesman (U.G.C., 1979) says that ‘the 
improvement and Testructuring of courses should be governed 
by certain basic considerations outlined in the Policy Frame 
which forms our Perspective for the next 10-15 years, These 
are modernisation, diversification, flexibility, social responsi- 


bility, relevance, interdisciplinary approaches and practical 
orientation. 


Modernisation: Several of our courses are outdated, in 
50те cases by as long as 30-35 years. It is essential that the 


Flexibility: Another area of significance in so far as 
undergraduate education is concerned is the Principle of flexi- 
bility, which should enable Students to break 


traditional combinations of Subjects and to offer new combina- 


taught for which there is a sufficient demand. 


Diversification: Тһе Courses should Ье 
especially to include newly emergent and interd 
areas and border-line subjects, 


Social Responsibility: "The university must assume 
extension as an important Tesponsibility, In order to achieve 
this goal, the universities and colleges will have to go outside 


diversified 
isciplinary 
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the campus and get involved in a participatory understanding 
that would help in realistic solutions of some of the social 


economic and technical problems. 
Relevance: The courses at the first degree level should be 


made more relevant to the rural ог urban environment and to 
the development needs of the community. This implies 
reorientation of traditional subjects to the needs of the rural. 
community and the introduction of some of relevant applied 
disciplines which may be related to basic subjects or subject 
groups. 
Interdisciplinary Approach: lt nceds to be emphasised 
that the interdisciplinary approach to the structure of courses 
at the first degree level does not mean the introduction of new 
subjects bordering on two or more disciplines, but it is essen- 
tially a question of new approach to studies, learning and 
teaching. The objectives of interdisciplinary studies can best 
be promoted through seminar/discussions on an inter-depart- 
mental basis, involving students as well as teachers, from. 
different departments/faculties. 

Practical Orientation: The first degree course should be 
linked with work/practical/field experience. This would imply 
the participation of university and college students as part of 
their field work and project work in various institutional 
activities with emphasis on rural orientation. Dickson (1979) 
talking of the curriculum and needs of society quotes Sayidain 
“A university must accept the burden of social responsibility 
and act as the conscience of society." He further comments 
“But neither, of course, is social responsibility the exclusive 


preserve of departments of social studies nor social administra- 


tion. 


1.16 Recommendations of Regional Seminars for Reorientation 


of Courses 


After the Policy Frame (U.G.C., 1978) emphasised the 
need of reorienting the objectives of teaching, nature of courses 
and methods of teaching in accordance of the need of Indian 


Society and provisions of constitution, a large number of 


regional seminars were organised for the above purposes. A 
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brief reference is being mede to these dclibcrations an 1 
recommendations. 


1.16.1 Sociological Studies 


Rao (1979) summarised the recommendations of regional 
seminars on sociology. Seminars were of the opinion that 
“Changes in the syllabus are essential because the present 
courses for pre-university and degree classes are generally 
repeated and are not upto the mark. A content analysis of 
B.A. courses reveals the bias of British social anthropological 
tradition. Not only these are more or less exclusively social 
anthropological courses but even in thc sociology proper 
courses, а lot of social anthropological contents has been 
incorporated. The B.A. courses in sociology usually have at- 
least two papers on the elementary concepts of sociology, and 
one paper each on research methods, Indian sociology, and 
social disorgaisation and problems. Іп addition, one paper 
usually deals with some specialised aspects of principles of 
sociology. The most common paper in this respect is on 
Social controls and social changes. 


1.16.2 Political Science 


Narain (1978) has summarised the deliberations and 
Tecommendations of regional seminars held at various places 
10 restructure and reorganise courses of political science at thc 
degree level in the light of Policy Frame. 

As University Grants С 


Г ommission spelt out in a general 
way the objectives th 5 


| at should imbue the effort at revision of 
the syllabi. They were three in number, First, effort at revision 


should. relate the syllabi in one discipline to the Syllabi of other 
disciplines and encourage the cultivation of an interdisciplinary 
perspective. as and when possible, Finally it enjoined the 
subject panels to identify the steps necessary for impressin 

the teaching of the existing course and more importantl for 
launching the revised courses as also to evolve a Eden 
of action incorporating Steps for future action by the commis- 


sion. 
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Hence the following objectives were recommended by 


diffcrent Committees of Political Science: 


1. 


Socially relevant and helpful in the search for truth 
regarding the political reality which will include a 
critical study and understanding of Indian political 
system, its values and its working. 

Academically contemporaneous with advances both 
at substantive and methodological levels. 

Useful to students by inculcating in them a spirit of 
enquiry in general and equipping them with theorc- 
tical insights and applied skills in particular, though 
the syllabi cannot be made specifically job oriented 
on account of the very nature of the disciplinc. 


Perspective on Change 


16 


The efforts at revision of the syllabi should take 
note of only basic advances in the discipline both 
at substantive and methodological levels. The quali- 
tative import of a change must be examined before 
it is incorporated in the syllabi. 

There should be an effort to link up the syllabi at 
various levels with а built in ascending trust so 
that both the teachers and the students feel that 
they are going up the ladder as they move up from 
one class to another. This will be possible only if 
repetition is avoided. It is also worthwhile to point 
out in this context that if an attempt is made to 
spell out and differentiate the contents of the syllabi 
at different levels, this will be real safeguard against 
repetition and will also bring about necessary 
linkages. This will also require that efforts at revision 
take stock of the syllabi of civics and political 
science as well. This has become all the more 
necessary on account of the introduction of 
10+2+3 scheme in several states of the union. 
Altogether thus efforts at revision should aim at 
integration of the syllabi at various levels with 
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differentiation on the one hand and an upward 
thrust in the nature апа contents of the syllabi on 
other. 

3. Efforts at revision of the syliabi should also help the 
students in cultivating a balanced perspective on 
the perception of the reality. 

4. Valid and relevant aspects of both the classical and 
modern traditions should find their due place in the 
revised syllabus. 

5. Updating is necessary, not merely in terms of the 
incorporation of the new advances in knowledge in 
the syllabi but also in respect of what is being 
already taught in political science all these years. 

6. The political science syllabi should be so revised as 
to provide familiarity to the students with all basic 
schools of thought in substantive and methodo- 
logical terms. It may be pointed out in this context 
that enough emphasis his not been laid on political 
thought, institutions and processes of the socialist 
world оп the one hand and those of the newly 
liberated countries on the other. There is thus 
imbalance in the orientation of the syllabi which 
should be redressed as far as and as early as posible. 

7. Тһе political science syllabi are, by and large, weak 
in methodological orientation and this weakness 
should be adequately reminded. 

8. Тһе problems of revision does not merely involve 
addition in terms of new advances but also deletion 
of the deadwood from the existing syllabi. 

9. Finally the syllabi of political science from the 
school 101 M. Phil. levels will have (о be viewed as 
anintegrated whole if any worthwhile attempt at 
revision is to be made. This is all the more necessary 
if repetition and overlapping are to be avoided. 


1.16.3 History 


The consolidated report on the University Grants 
Commission's Workshops on modernisation of history courses 
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іп the universities recommended that the B.A. course concen- 
trating on giving general instruction in history with a wide 
coverage may be planned on the basis of roughly an equal 
distribution between Indian history and world history. The 
teaching at this stage should be on the basis of standard text 
books like the works of David Thomson or Reimond Wright 
on world history. In selecting text books for this purpose, 
care should be taken to prefer those which give an analytical 
and interpretative account of the broad lines of historical 
development and to avoid outdated works presenting a dull 
factual narrative. In the interest of achieving a common 
Standard, in the universities, a syllabus comprising the follow- 
ing three papers is suggested for adoption in all the universities 
for history at the B.A. pass levels. 


(a) History of India, Ancient and Medieval 

(b) History of the World, Ancient and Medieval 

(c) Modern World including India. 

Such a treatment of the subject is expected (о encourage 
students to regard Indian history as a basic part of World 
history and not something happening in isolation. Regional 
history would be studied at this stage only as a part of Indian 
history, and not as an independent subject by itself. 

The study of history today whether for specialisation for 
the sake of general education, is incomplete without some 
knowledge of allied. disciplines in the field of social sciences 
and humanities. To give the students the advantages of the 
many sided tools that the developmeat ofsocial sciences have 
provided for the understanding of society, it is necessary to 
ledge cf them on the part of the students 
of history even at the pass levels. The Committee, therefore, 
recommends that university regulations should make it 
incumbent on students who take up history combine their 
study with two other subjects from allied fields of the social 


Sciences and humanities. 


encourage some know 


1.16.4 Economics 
With a view to modernizing courses in economics in 


order that they incorporate the latest developments in thought, 
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technique and analysis and also become more relevant to the 
rapidly changing socio-economic environment in the country. 
Тһе main attention at the Workshops was given to a critical 
examination of the existing structure of courses with a view to 
finding out the extent to which it was relevant to the needs of 
the Indian economy. 

One view was that economic theory as taught at the 
Indian universities was a logical analysis of Pure Capitalism 
which did not make enough sense in a mixed economy. А 
theoretical system that has been developed to explain the 
modus operendi of an idealised market economy, it NAR 
agreed, cannot explain the behaviour of an economy which 
has developed public regulation of its activity on а significant 
scale. This view was, however, not accepted. It was emphasised 
that all capitalist economics and India is essentially one such, 
are mixed, and economic theory, as it has been developed in 
the context of capitalist economies, is quite relevant to the 
Indian experience if suitably interpreted. The point was made 
that what distinguishes the Indian economy, as it does most 
other underdeveloped economics, is its inherent dualism and 
that this fact does not call for a fundamental revision of tradi- 
tional theory. И was however noted that much of this theory 
suffers from very serious limitations imposed by the restrictive 
nature of its genetic assumptions. This veritably creates а 
major hiatus between the two main components of economics 
curricula: theory and the Indian economy. 

Most of the theoretical concepts evolved in the context 
of the developed industrial societies of the west are not suitable 
to students in this country. Not unnaturally, they find these 
rarefied tools on analysis to be of little avail in comprehending 
their own situation, The obvious way out would be to inject 
life into such analysis with the help of illustrations from the 
Indian environment. Besides, an indigenously noted economics 
would play the spotlight on our peculiar institutions and the 
way they influence the working of our economy. 

One age-old course on the Indian economy also came in 
foran extended review. Most of the participants thought 
that this course does not provide either a long term view of 
changes in the Indian economy or an insight into its Structure, 
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both of which are essential to understand and determine the 
process of growth. They sought to replace it with a course 
which would adequately explain the nature ofthe Indian 
economy. 

In an earlier section it has been argued that what we 
teach at our universities is the economics of the capitalism 
which does not fit in with the Indian economy. Therefore, 
the first questions to ask are, what is the essential nature of 
Indian economic organization? and do we have valid theory 
for it or not? Further probings depend on how we answer 
these questions. 

It does not need reminding that ours is a mixed economy. 
Neither its navigation through the five year plans nor the 
various amendments to the constitution have altered its basic 
character in any significant manner. The leading exponent of 
mixed economy was Jawaharlal Nehru whose thought con- 
tinues to dominate th ideological sub-stratum. Nehru argued 
that mixed economy alone possessed flexibility and resilience 
enough to assimilate changes in human activity and techniques 
of production made possible by the continued phenomenal 
growth of science and technology. Contrary to popular belief 
he did not regard the mixed economy pattern as a half-way 
house between capitalism and communism. To him it was а 
synthesis of the two systems and, freed from their dogmatism, 
represented a higher form of economic organization. 

The theory of mixed economy relevant to the Indian 
situation is yet to be evolved. There are two lines along which 
we сап advance. First we can teach what А.К. Sen once 
called ‘economics of government interference ina free enter- 
prise system.’ This should include money and finance, counter- 
cyclical policies, economics of controls, economics of public 
enterprise, and an elementary analysis of growth and planning. 
What is thrown offin the process is good part of micro and 
macro theories concerning value, distribution and output which 
are of abstract nature. 

It may be mentioned here that the process of pruning 
micro and macro theories will to be worked out carefully and 
some of the basic tools, concepts and theorems will have to be 
retained till now ones are evolved in response to concrete 
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Indiansituations and problems. To mention some of these : 
laws of demand and supply; production, cost and revenue func- 
tions, elasticities, equilibrium price, simple and discriminating 
monopoly, price-output trends in imperfect markets, income 
categories (wages, rent, interest, and profit), employment and 
output, effective demand, consumption function, multiplier, sav- 
ing investment relationship, derived demand and the acceler- 
ator the nature of economic fluctuations etc., etc. Secondly there 
is an immediate need to redress the imbalance by introducing 
the economics of socialism, including the institutional organi- 
zation of а socialist economy, in our syllabuses. Although 
we have adopted the framework of a mixed economy, there 
is more for us to learn from controlled economics than from 
free market economics. The International Commission on the 
Development of Education has observed that “Бог the first 
time in history, education is now engaged in preparing men for 
a type of society which does not yet exist”. Since we will be 
playing the socialist game to an ever-increasing degree. The 
bias has to be clearly in favour of the economics of socialism. 
Such a suggestion would not have been feasible a few years 
ago for want of literature but then is excellent reference 


material now available in English to service courses in this 
area. 


1.16.5 Psychology 


Rath (1979) has presented the summary of deliberations 
and recommendations of regional workshops on Reorientation 
of Teaching in Psycholoy in the Indian Universities. 

The basic purpose of any education— whether formal or 
non-formal, lower level school education or higher level 
education in the college and universities, general or technical, 
in the physical sciences, the humanities, or the social sciences— 
is to enable a person to widen his horizon of knowledge and 
develop skills necessary to comprehend and handle his life 
situation better and make his life and that of his fellow beings 
more meaningful and happy. From this fundamental aim of 
education follows the corollary that the educated person should 
be ableto use his knowledge acquired through the various 
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educational processes, in transforming his own personality and 
in understanding and making use of the physical environment 
and his social milieu for better adjustment and greater fulfil- 
ment of life in general. Education should not only enable 
him to know the causes and effects of various natural and 
social phenomena; it should develop in him a robust self- 
confidence to handle these forces for the betterment of 
humanity. In other words, more knowledge without com- 
petency and skill is sterile; it is meaningless unless one is able 
to utilize it for a purpose. 

The U.G.C. has organised regional and national seminars 
and workshops in a large and varied number of subjects with 
a view to developing new. courses of study by involving 
teachers working in the universities and in other educational 
institutions. This timely step is being acclaimed as the most 
important single major' thrust of the U.G.C. in the field of 
higher education in the country. АП the courses’ of study 
prescribed for the different level of higher education, have been 
examined in the various seminars and workshops. The present 
report is based on the recommendations ofthe Four Regional 
Workshops held in the four regions of the country with a view 
to restructuring the Psychology courses at various levels of 
college and university education. 

Some of the relevant issues raised by the U.G.C. and the 
Education Commission (1964-66) are indicated below for the 
guidance of the experts who were involved in restructuring the 
courses of study. 

The combination of subjects permissible for the first 


degree should be more flexible than is generally the case at 


present. 
Special efforts need also to be made to promote inter- 


disciplinary studies in universities which have adequately 
staffed departments in the relevant subjects. This will need 
new combinations of subjects, new methods of cc-operation 
between different institutions and new patterns of staffing. 

The most important and urgent reform needed in educa- 
‘tion is to transform it so that it becomes telated to the life, 
needs and aspirations of the people, and serves as an instru- 
‘ment of socio-economic development within the national 
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framework. For this purpose ‘Work experience’ should be- 
introduced as an integral part of all education. 

It is essential to link the theoretical teaching of different 
branches of the subject with suitable and relevant experience 
either in the field or under laboratory conditions. This as 
started so emphatically by the U.G.C. Panel on Psychology, 
will help develop the subject as a meaningful course in the 
training of students. It is needed unfortunate that greater 
attention has not been paid to the planning and execution of 
such experiment-oriented programmes in order to fulfil the 
objectives necessary for the success of such courses of study. 
Within the general Principles of relevance and flexibility: 
is an immediate need for combining the academic con 
ponent of courses with some sort of applied component suited’ 
to the real problems and work experience situatioas faced and 
felt in the different Tegions, more especially in the rural areas, 
This implies a good deal of integration and broad-based’ 
reframing of courses at the degree level to give them a practical. 
and rural orientation and can be attempted not only in science 
subject, but also in the field of social sciences, 

There must be then a reorientation of traditional subjects. 
to suit the needs of the Tural community and the introduction 
of some relevant applied discip 
or subject groups. It has to be 
of the existing disparity in thei 
by colleges in the rural апап 
mentally different, as the i 
Such standard colleges. 

Another drawback in our teachin 


there 


815 stereotyped nature- 


‚ origin and on age-old 
The same materials are passed 
form of dictated notes, lacking 
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Moreover the students’ preparation is characterized by а high 
degree of selectivity often ignoring almost hal for more of the 
syllabus simply because topics related to the previous year's 
questions are not expected to be repeated. Thus, stereotyped 
courses and a highly selective preparation are two of the main 
factors that underlie the lower level of competence on the part 
of the students. Another defect of our teaching is that it is 
too bookish and seldom transcends the four walls of the class- 
room. For example, while teaching skinner's theory, an effort 
is seldom made to draw out its implications on larger settings. 
As a result though the student may know the essentials of his 
theory, he has no idea what kind of a model of man it projects, 
nor does he realize its implications to morals and the broader 
issues of life. It is felt that while teaching, an effort shold be 
made to get students interested in the subject in its true 
ve and to create a craving in them for further reading. 
drawn largely from 


he subject with this 
menta- 


perspecti 
Theoretical conclusions can be 
experience in the field. The scope of t 
widens enormously. Hence, the need for practical experi 
tion both in the laboratory and outside in the field. 


nce of the Indian experience should also 


(а) The importa 
courses as 


be recognized. Only in this way сап the 
taught be comprehensive, supplemented by the latest 
books, journal articles, and coloured by the teacher’s 
own point of view and stance. 

е only by having up-to-date 
teacher made courses taught in the class rather than 
mere listing of topics. It is also to be emphasized 
that the coverage required of the students would 
not then be confined to merely what is covered in 
the class, but would also include additional materials 
which the student is expected to read according to 
the handouts and reading-list supplied to him. 
Modernization would also help the student organise 
his own material, instead of confining himself to 


the classroom materials. 


(b) Modernization is possibl 
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Undergraduate Course 


(a) The B.A. level psychology teaching has also both 
terminal and preparatory objectives. For a majority of 
students it constitutes a general liberal education. For some 
itis a preparatory base for further study. The objective of 
teaching psychology at this level is to give the students an 
understanding of the principles underlying behaviour at a 
level of competency that enables the studants to apply those 
principles in their personallives as well as in their occupa- 
tions The emphasis then should be on these lines. Theories 
may be referred to ав required for the purpose as stated 
above. 

(b) The undergraduate pass course (or minor subject) 
may be of two or three years’ duration. This would depend 
on the pattern followed by a particular university. Тһе 
suggestions offered below include comprehensive courses 
contents for a course of three years’ duration. For a shorter 
course certain items may be dropped, but the contents chosen 
forsuch a course should be properly integrated so that they 
would satisfy the criteria for a preparatory as well as a 
terminal course. 

(c) The following courses are recommended for a three- 
year degree pass course: (i) General, (ii) Social(iii) Abnormal, 
(iv) Experimental, Testing and Statistics, 

The contents of General Psychology should be of a 
higher level compared to those available at the I.A./I.Sc. level. 
In addition to the topic mentioned for LA./LSc. course, it 
should include a few new topics namely Intelligence, Persona- 
lity, Methods (case-history, interview, questionnaires, 
observation), hearing and Psychology of Adjustment. 

Some topics relevant to education should be included in 
this course as many students may switch over the teaching 
after В.А. These topics may include problems of identity, 
educational problems of socially disadvantaged group, indivi- 
dual differences, measurement of intelligence, aptitude, 
problems of adolescence and youth. They may be distri- 
buted in all the papers depending on the relevance of the 


topics. 
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men кілтте» will include : Subject matter, Methods, 
$ itudes, Prejudice, Rumour, Propaganda, 
Inter-group relations, Heardership, Public Opinion. 

. Abnormal Psychology will include : Concept of Abnor- 
mality, Different forms of Abnormality, Determinants of 
Abnormality, Psychosexual development, Topographical and 
Dynamic Aspects of mind, Dreams, Mental Mechanisms, 
General Idea of Neuroses and Psychoses, Mental deficiency, 
Therapeutic Practices. 

The Statistics course will include descriptive and elemen- 
tary statistics: 

Objectives and Guidelines for Teaching : (a) Understand- 
ing of basic concepts and principles of psychology, (6) Under- 
standing of the physiological bases of human behaviour, 
(c) Understanding of developmental aspects of behaviour, 
(d) Acquaintance with the applications of psychology, 
(с) Teaching should emphasize the interrelationship between 
different psychological process. There should not be any 
watertight compartmentalization, (f) Apart from the broad 
objectives given above the teachers teaching this course should 
be encourged to spell out in detail the objections of his course. 
During the course and at its end the teachers should be able 
to identify the changes in the students on account of their 
exposure to the teaching of this course. If this objective can 
be fulfilled then alone can the success of the teaching 


programme be assumed. 
Specific arcas identified for work experience апа social 


services are indicated below : 


1. Survey of psychological resistance factors in the 
adoption of innovative practices in farming; 

2. Psychological methods of building up social and 
environmental process for the adoption of new 
practices; 

3. Study process: psychological factors conducive to 
translation of knowledge into practice; 

4. Factors related to risk-taking behaviour and their 
rclevance in maximising farm output; 
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5: 


Psychological factors affecting child rearing 
practices in rural areas: 

Child-rearing practices and their relation to parent- 
child interactions; 

Parent-child interaction styles in rural communities 
and their relation to expressing of aggression; 

Role of dependency and group conformity in family, 
planning; 

Communication structure and family planning; 
Psychological correlates of family size; 

Individual commitment as an aspect of population 
education; 


Cognitive dissonance and adoption of control 
practices; 


Survey of the psycho-social needs of the rural’ 
community; 


Need hierarchy of the individual and national 20415; 
Beliefs and attitudes regarding mental illness, іп 
rural and urban areas; 

Mental health programmes for in-school and outer 
school pupils; 

Mental morbidity surveys; 

Youth, adult and geriatic guidance; 

Leisure time activities of youth, adults, and older 
people in rural and urban communities; 
Psychological correlates of study habits; and 


Identifying rural youth talent through psychological 
devices, 


1.17 Methods of Teaching 


University Education Commission (1949) was unhappy 
about the state of affairs regarding teaching at university level. 
It says : One of the most important reforms needed іп higher 
education is to improve teaching and evaluation. The existing 
conditions in this regard are extremely unhappy. Most of 
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va teaching, till comparatively recently, has been dominated 

ya syllabus which is many years out-of-date. In fact, the 
position in manv universities remains unchanged still. As 
the performance of students is assessed by a single external 
examination based on the syllabus, an undue emphasis is 
placed on unintelligent and selective cramming. The situation 
is further aggravated by rigid rules which govern the 
selection of courses, by the inordinate amount of time that both 
students and teachers spend in formal classroom contacts, with 
the result in lack of opportunity for independent study by the 
students and of adequate time for lecture-preparation by the 
teachers. If university teaching is to be vitalized, changes are 


needed on the following lines : 


—more flexibility in the courses offered and more free- 


dom of choice by the students; 

—a marked reduction in the amount of formal instruc- 
tion and a corresponding increase in tutorial work, 
discussion groups, seminars and independent study; 
and 

—a change in the character of teaching to discourage 
cramming drastically and to stimulate curiosity, 
problem-solving ability and originality. 


With regard to the formal lectures, we suggest that, in 
the universities and the colleges, the number of formal class- 
room and laboratory hours should be somewhat reduced. 
Time thus saved should be devoted to independent study, 
under the guidance of instructors, to assigned reading, writing 
of essays, solving of scientific and mathematical problems, and 
small research projects in which the student seeks out and 
learns to use independently the books and documents he 
needs. Every effort should be made to challenge and stretch 
the minds of the students by assigning them more exacting 
reading assignments, asking them to solve more difficult 
problems and providing opportunities for independent study 
of subjects in which they become especially interested. In 
addition, the students should be encouraged to do much more 
genera] reading than they do at present, both during the 
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academic year and in vacation periods. This highlights the 
importance of building up good libraries, both in universities 
and in colleges. 

Education Commission (1966) also reiterates (һе same 
idea about teaching at the university level. The problem of 
teaching methods in higher education has been a relatively 
neglected subject in India so far. We recommend that it may 
be examined by the U.G.C. through a special committee 
appointed for the purpose. We also recommend that thc 
Schools of education, whose establishment we have proposed, 
should make a special study of the teaching methods, not only 
atthe school stage, but also in the universities and affiliated 
colleges. Such studies will be of great use in organizing the 
orientation courses for junior lecturers which we have recom- 
mended. 

Ahmed (1976) says, "Every one knows that these methods, 
fartoo long, have been. unquestioningly accepted and even 
held dear to us, and that only recently, and only in soms 
subjects at a few places the fresh wind of change has come in 
the social reality in which institutions of higher education 
function, and this makes me optimistic about change in 
content and method of education." 

Another potent reason for content and methods of 
ing' to change is that in the last quarter of a century a 
of new findings have been made which make the single 
channel one discipline approach and the most commonly used 
method—namely the lecture method—to be of very limited and 
questionable value. There has been the most remarkable 
work of Geneva school of Jean Piaget with its analysis of the 
Stages of intellectual development from childhood to adoles- 
cence there has been Bloom’s work on taxonomy of educational 
objectives; there has been the most important contributions of 
Bruner on the thinking process and the process of education 
and of Gaigne on the conditions of learning; the Russian work 
-on the central position of the role of language in thought and 
learning is very significant, and so are the numerous develop- 
ments on the place of evaluation and assessment as a source of 
feedback to both the teacher and taught, and in educational 
technology. It is, in fact, considered a very old fashioned 


‘teach 
host 
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thing to talk of teaching. when it is known that learning experi- 
ence have to be designed; to talk of merely lecturing to a whole 
class when it is known that each individual has his own place 
and style of learning; to talk of a single index of performance 
ofa student when it is known that a whole host of abilities 
cultivated and evaluated if the effectiveness of 


exposure to an. educational experience on an individual is to 
be assessed. One becomes glad that the U.G.C., in the last few 
years, has taken a positive view and recommended a series of 
radical changes in the course-structures, methods of interaction 
with and evaluation of students. 

An important reason, why methods of teaching and 
evaluation bave been changing too slowly is that university and 
other teachers are not aware of the changing circumstances and 
of the few findings about the learning process. Ав stated,. 
that changing circumstances are now making their pressures 
felt, but on the other hand, knowledge about new educational 
developments has to deliberately be provided to the teachers 
perhaps by the Department of Education if they are fully post- 
ed. Each one—the scientists the historians, the economists etc., 
finds it had to keep up with one's own disciplines—and these 
disciplines, again due to fault of education, are in such 
watertight compartments—and hence one becomes. obvious to 
major changes in other areas. In the sciences, education has 
become quite a major concern for understandable reasons and 
one now finds the journals of physics, chemistry, biology or 
mathematics education and hence there is a possibility of these 
teachers reading something about the new developments. 

s not exist for many other subjects 


Perhaps this situation doe 
of social sciences and humanities. Hence, the Department of 
Education must bring out bibliographies, summaries of new 


findings in relevant areas or even reproductions of significant 
articles for circulation among the other staff. They could hold 
discussions; and give demonstrations of some of the results 
for the sake of their colleagues in the other Departments. 


have to be 


1.17.1 Seminar as а Technique of Teaching 


Seminar method is a multifaceted approach in teaching- 
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to the extent that it demands greater breath of knowledge on 
his part. The teacher is made to know more and more 
accurately. Besides, it helps the teacher in objective evaluation 
of student's achievements. The tutorial is a method in informal 
and of intimate nature and due care should be taken to break 
too much attachment between the student and the teacher. 
There should be provision to Change tutors at appropriate 
points in the course of time. Tutorials aim at developing 
regular habits of work, regular habits of writing and regular 
habits of discussion. These provide for developing critical 
attitude in the student. Through tutorials a student is able to 
meet and talk freely and frequently with a person who is 
specially qualified to help and guide him in all aspects of his 
academic life. The provision is for exploring particular 
points of interest in a discipline. x 

Tutorial is different in nature from laboratory work. 
Laboratory work concerns itself with immediate problems at 
hand, whereas tutorial is concerned with fundamental princi- 
ples. The former is of formal nature in character whereas 
the latter is quite of informal nature. 


For an effective tutorial the students need to know basic 
facts and must work on the topic to be discussed before 
actually going for tutorial. 

To a critic the system is costly and wasteful. But the 
ultimate outcomes of the method are to develop students" 
power of thinking, to widen outlook, and to inculcate skills to 
make best use of his abilities to master a subject. These 
outcomes make this system neither costly nor wasteful. 

The optimum number of students to be assigned to a 
staff member can be twelve so that he can deal with two 
students every day in a weck. The teacher should fix up time 
with each student separately. Time duration of each tutorial 
depends on the capacity of the student, the difficulty and Scope 
of the topic and time required in its preparation. 

Tutorial does not mean conducting periodic tests, rather 
it is basically concerned with teaching. Evaluation of tutorial 
type is different from evaluation through tests, Тһе teacher 
can evaluate his students in (һе course of his tutorial without 
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2 knowledge of the students, through the type of arguments 
> e student puts forward the information gathered, etc. In 
act it is a progressive evaluation. 


1.17.3 Case Method 


The case method is to help the student come through a 
state of confusion to the point where he has thought things 
out for himself. The cases are developed on-concrete situations, 
segments of actual life reported as closely as one can reproduce 
them. The student receives the case in advance in a brief 
written form. He is faced with a true life situation with all 
the built in source of conflict. He is forced to solve the inherent 
problem and to explain why he made each decision leading to 
his solution. The teacher is involved in managing the 
discussion after the students have independently studied his 


case, 


1.17.4 Laboratory Teaching Method 

This method expounds the philosophy of learnning by 
doing. A typical teaching course is one in which the labora- 
tory techniques of problem sclving through individual and 
group researches and experimentation are applied to specific 
problems in a field. The laboratory technique is a learning 
situation in which students work individually or in small group 
using a variety of equipments and materials for the essential 
purposes of understanding principles, gaining experimental 
evidence, solving problem and acquiring manipulating skills. 


1.17.5 Team Teaching 


eaching method involves teaching by group of 


There are two approaches. In this a very 
ssor delivers lecture to a large group of 
ture the group will be divided into 
is guided by a junior staff 
seminar. Later these junior 
ssional"" members. Another 


Team t 
eminent professors. 
senior expert profe 
students. After the lec 
smaller groups and each group 
member in conducting а group 
teachers are helped by “para-profe: 
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approach is instruction by a group of equally ranked teachers. 
Each teacher will criticise viewpoints of other teachers and 
sample student reactions. The aim here is to expose students 
to multifaceted outlook on a problem. 


1.17.6 Independent Study 


Independent study method is functionally a guided read- 
ing by the student. This method has problems with regard to 
finances, proper evaluation of student progress, and staff 
guidance, Lack of proper guidance and possiblilities of pro- 
castination, lack of facilities of library, place to work, etc., 
are some of the operational problems. 


1.17.7 Closed Circuit Television 


Closed Circuit Television approach takes the instruction 
process to the individual at his home. An individual learner 
views a nationwide college level programme at home. He gets 
his syllabus with complete Suggested readings. He may take 
an examination at a college if he wants college credit. Some- 
times he may visit a college campus, 


1.17.8 Programmed Learning 


Programmed learning isa self-instructional procedure. 
It is a sequential learning. It provides for individual pace of 
learning. The value of this approach lies in providing step-by- 
step feedback (Success leads to more success), It proceeds with 
minimal increments. As doses of learning are small, errors 
are avoided. It aims at rigorous learning. The only draw- 
back init is lack of contact with living personality of the 
teacher. 


117.9 Multi Media Approach to Instruction 


The role of classroom instruction, mainly through 
lecture, serves only to the extent of orienting students tc the 
course syllabus. At this juncture an appropriate instructional 
strategy consists of (i) use of lecture method as an effective 
media оҒ orientation, (ii) self-learning as a method of instruc- 
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tion, and (iii) making learning activities pleasurable. It 
provides for incorporating more than one technique of teaching 
in a properly planned combination. The basis for selecting а 
technique should depend upon its relevance and effectiveness. 
It means maximising the potentialities of cach technique. It 
also means variation in the techniques and thus making the 
learning situation comparatively more pleasurable. The main 
aim is to achieve greater participation of students in teaching 
learning situation. This approach would change the orienta- 
tion of teaching from just passing on the information, to 
teaching that would make students learn by themselves. 

The media that can be taken up are: lecture, programmed 
learning, small group discussions, seminars, guided library 
reading, films and film-strips, tape-recordings, T.V. and radio 
lessons, field and laboratory experiences etc. A workable 
sequencing of these media for an instructional unit can be in 
the following manner. A lecture can give orientation, followed 
by independent study through programmed learning material 
and tape recorded material. At this stage the need for clarifica- 
tion can be met by means of group discussions. In this situa- 
tion a teacher becomes an expert guide for the discussion 
group. The study can be further facilitated by providing 
guided library reading. The next stage may be of experimenta- 
tion in laboratory, in field or a workshop. At the end ofa 
group discussion a seminar or panel discussion can be 
organised, This can help the students to build up critical 
attitude and judgement. АП through this the role of a teacher 
is that of an expert guide, while students are actively involved 
in the whole process. 

The instructional methodology practised at present i» 
higher education is the extension of methodology followed at 
the school level. This obviously is inappropriate practice 
because the objectives of different levels of education are differ- 
ent. The very situation of higher education is both qualitatively 


and quantitatively different from the other levels of education. 
The student who was oriented to a situation of a limited body 
of knowledge and information at the school level when enters 
into the area of higher education is exposed to a situation 
Where he is confronted with unlimited body of kn owledge and 
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information continuously growing in any field of specializa- 
tion. So this requires an ability оп the part of the student to- 
cope up with the explosion of knowledge. The methodology 
available at the school level is not adequate and not even 
relevant for this purpose. So, naturally, it demands new 
methodology suitable for this new situation. The main differ- 
ence between school education and higher education in terms 
of curriculum is that at the school education level it is subject 
matter centred. Whereas at the higher education level it is 
discipline centred. So the instructional methodology also should 
undergo a change. At the school level the focus is on content 
of the subject wereas at the discipline level the focus is on the 
erquairy of a phenomenon. Further the school subjects are 
specifically structured with their limited Scope. Whereas at the 
higher education level the content is not specifically structured 
and the minimum maximum levels of proficiency defy boundary 
maintenances. Against this background of the differing nature 
of study at the two levels (School and Higher education) one 
should try to develop instructional methodology appropriate 
to each level, 

It should be borne in mind that a single or a set. instruc- 
tional methodology suitable to all disciplines is not possible 
to develop. This is so because each discipline has а distinctive 
phenomenon to understand and the amenability of the pheno- 
menon for observation and analysis differ discipline to 
discipline. For example, social phenomena with which social 
Sciences dealisless amenable for observation and analysis 
compared to the physical phenomena with which physical 
Sciences deal. This indicates that the methods and techniques 
adopted by different disciplines should be different. However, 
the point that should be stressed is that the procedure followed 
by any science, irrespective of the phenomena it deals with 
should be the same. The procedure that is talked of here is the 
scientific procedure. 

The instructional methodology appropriate for higher 
education involves essentially the training of the students in 
Scientific procedure and approach. Depending upon their 
development and maturity different disciplines allow different 


levels of understanding of the phenomenon. Inquiry and. 
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understanding based оп strict scientific principles and 
procedure is not yet possible in the case of those disciplines 
which deal with social phenomena the general theories are 
still in the stage of constant modification because the scientific 
basis is still undergoing the process of improvement. This 
indicates that the understanding of theories and realisation of 
the limitation of theories in terms of their validity is very 
much subjected to the availability of the scientific methodology 
and what is more important is the understanding of the 
methodology which provided theories. 

In other words theories cannot be understood when they 
are taught outside the framework of methodology that led to 
the formulation of theory. The effectiveness in teaching 
theories will be increased when theory is taught through 
methodology. 

In case of social sciences, the instructional methodology 
should also concern with the methodology implied in testing 
the concepts in terms of (һе assumptions implicit and explicit 
and also in terms of their empirical status. In many social 
sciences one encounters with the problem of the preponderance 
ofisolated concepts and sketchy theories. The status ofa 
theory depends on the status of the concepts. Very often the 
concepts are misunderstood and misused for the lack of under- 
standing of the implicit and explicit assumption. 

Teaching at the university level has been a matter of 
great secrecy between the teacher and the taught. Never before 
has there been any attempt to study the processes going оп in 
the university classroom, though the need has been very much 
felt (Desai, 1979). 

Sir Douglas Hogan in his Rede Lecture delivered at 
Cambridge (1903) remarked "University teaching might be 
called the hidden profession, and is not mentioned in polite 
academic society.’ 

This is a belief which is shared by the academics all over 
the world even today. The art of teaching in higher education 
is regarded as an automatic gift to a post-graduate in a subject 
who joins the university as a lecturer. Itis beyond compre- 
hension for majority of academicians in a university that 


54 Education and Curriculum of Social Sciences 


university teaching needs modification improvement or even а 
dialogue for change. 

In the last two decades, however, there has been a 
Significant change and a new thinking is being generated 
specially in U.K. and the U.S.A. With the knowledge 
explosion and the explosion in numbers in the student popula- 
tion of the universities of the world, it appeared as if the 
Televance of university courses of study and methods of teach- 
ing become almost overnight inadequate and outdated. It was 
in this context that a group of scholars from the University of 
Leeds іп the О.К. took a lead in subjecting existing methods 
of teaching to a strict Scrutiny so as to come out with needed 
innovations. The efforts of the Leeds University scholars 
almost coincided with the period when two major committees 
headed by Robbins (1962) and Hale (1964), were investigating 
into several aspects of teaching-learning process in the univer- 
sities of U.K. After the publications of the reports of the two 
aforesaid committees іп several places research units were 
established to investigate into the problems of Higher educa- 
tion; and enquiries into teaching methods gained cansiderable 
momentum. The prominent of these research units are: the 
University Teaching Methods Research Unit of University of 
London, Institute of Education; the Higher Education 
Research Unit of the London School of Economics; and the 
Voluntary Organization like the Society for Research into 
Higher Education. In the U.S.A. the effort of the Carnegie 
Commission on Higher Education must surely be recognised 
as making an epoch in the study of the subject. Never before 
have the structure. procedures and content of an educational 
system been subjected to so extensive an expert examination as 
it is being done by the Commission. In many universities of 
the U.S.A. departments on Higher Education function to teach 


and conduct researches on different aspects of the higher 
education. 


In India also, the University Education Commission 
(1948-49) observed: "While the standards of teaching and 


examination in schools and intermediate colleges are low, the 
academic standards of universities also need a great deal of 
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improvement. Students coming from intermediate colleges to 
post-intermedeate teaching to Universities of Lucknow and 
Allahabad are poorly equipped for their B.A. and B.Sc. 
courses. One harmful result of large numbers and the average 
low quality of undergraduates in the first degree class is that 
the abler and more capable students suffer, they fail to get the 
educational opportunities they deserve. Teachers have to teach 
down to the level of the average, in justice to the majority they 
are unable to raise questions or employ methods designed to 
call forth mental efforts from those students who are capable 
of being highly trained, consequently the more promising are 
kept back by the less intelligent and there is much waste of 
good material." 

The Education Commission (1964-66) has suggested the 
following reforms to make university teaching more vitalized: 


— ore flexibility in the courses offered and more 
freedom of choice by the students; 

—a marked reduction in the amount of formal instruc- 
tion and a corresponding increase in tutorial work, 
discussion groups, seminars and the independent 
study; and 

—a change in the character of teaching to discourage 
cramming drastically and to stimulate curiosity, 
problem-solving ability and originality. 


Both the commissions have drawn attention to the 
need for improved methods of teaching in the colleges and 
the universities. The observations of the University 
Education Commission are more authentic as these are 
based on а survey, though the survey was limited in 
its area. But it has drawn the attention of the educa- 
tionists to the need of making ап exhaustive survey 
of university teaching in the country before making any 
suggestion to inprove the existing situation. Such an exercise 
was made by the Kale Committee which made an exhaustive 
survey of college and university teaching in the U.K. Its report 
on University Teaching Methods (1964) stand out to be one of 
the most authentic documents and is unparalleled in depicting 
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the then situation of teaching methods and also the condition 
under which the teaching was conducted. The report expressed 
the opinions of teachers and students about the different types 
of teaching techniques, assignments and their evaluation. 

This study shows that the lecture is the most popular 
method both in colleges and universities. But at the post- 
graduate level the lecture is supplemented by other teaching 
devices like the discussion, written exercise period, practicals 
or the field work, because the teachers spend a good amount 
of time on these teaching techniques per week. The university 
teachers report that approximately 30% of their time per week 
is spent on the research work or research guidance. Similarly 
the university teachers devote a good amount of their time for 
the preparation of their teaching work. 

Tutorials and seminars аге other teaching devices which 
are essential for university teaching. The essential quality 
of a tutorial is that it provides the opportunity for the student 
to meet and talk frequently with one who is, or should be, 
Specially qualified to help and guide him in all respects, of his 
academic work. The tutor aims to arouse the intellectual 
curiosity of the student, to develop a healthy spirit of criticism 
and to encourage him to think constructively in and around 
his chosen subject. 

The study shows that the tutorials are not very popular 
with the teachers of the colleges and the universities. The 
Seminars are, however, more popular with the university 
teachers in comparison to tutorials, Тһе college teachers are 
neither very much inclined to tutorials nor the seminars. 

“In a lecture the student spends the period, apart from 
any time allowed for questions, in listening to, and taking 
notes of, a continuous exposition. There may be a few 
questions, but there is по discussion. It is of essence of a 
discussion period that the student is expected to participate in 
discussion, and there is this justification for treating the discus- 
Sion period as a separate category. Many university teachers 
realize a qualitative difference between a tutorial and a seminar 
which is not simply a difference of numbers but that difference 
is not sufficiently clearcut. One basis for the discrimination 
is the number present. In a tutorial the largest group may be 
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4 to 6, while in discussion period the largest group may be 
between 20 and 25 students, Perhaps the main qualitative differ- 
ence between the tutorial and the seminar is, that the former is 
or should be, student centred, while latter is subject centred. In 
the tutorial the teacber is concerned with the development of a 
particular student or students, and uses the subject to what he 
considers the best advantage to promote that development. In 
the seminar the numbers are greater and the teacher is, there- 
fore, necessarily more concerned to secure an adequate exposi- 
tion оГ the topic on which the seminar is held. There are not 
absolute differences but differences of emphasis" (University 


Teaching Methhods, 1964). 
The main objectives of university teaching is to encourage 


апа emphasise on self-study. The students need to develop 
the habit to study at their own pace and much study is to be 
done in the library as the home assignment. Teaching by 
discussion and written work done in the students own time 
аге inseparable. The introduction of more discussion 
periods should be matched by an increase in the amount of 
private study. The assignment done by the students also 
need discussion, correction or a feedback by the teachers. 

The responses indicate that the majority do not give any 
assignment to be done during the vacation. However, the 
38.2% respondents give some sort of assignment but the 
details regarding the nature of these assignments are not 
available. 

The above results indicate that the practice to give home 
assignments to the students is prevalent in a limited way both 
in the colleges and the universities. Though in a limited 
manner the assignment system raises two questions (1) How is 
the assignment supervised ог corrected by the teachers? 
(2) How do the students respond to the assignments given to 
them. 

This study shows that 31.72% teachers supervize all the 
written work submitted by the students. There are 12.90% 
teachers who do not supervize any written work of students. 
There is also a category of teachers 20.43% who supervize the 
written work of some students. This means that the majority 


of the students do not receive the benefit of opinion of their 
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teachers on their work. There may be different ways to 
supervize or comment on the work done by the students. The 
study also shows the different modes of correcting the home 
assignments of the students. 

The study shows ihat the teachers receive the written 
work to read and to make corrections therein. This seems to 
be more popular and traditional way. In some cases the 
students submit their written work for tutorial which is correc- 
ted by the teachers concerned and improvements, if any, are 
Suggested. But to present a paper in a seminar and to receive 
comments or suggestions from the teachers and the peer group 
is also one of the effective ways to receive feedback. But this 


practice is generally not followed specially at the undergraduate 
level. 


1.18 Use of Audio-Visnal Aids and Instructional Material 


For the success of teaching instructional materials are 
necessary. Blackboard is the most traditionally effective 
teaching aid. Cyclostyled instructional material may also 
form one of the effective ways to supplement a lecture, Films, 
film strips, maps, charts, diagrams, tape recorders, radio, 
television may be the other varieties of instructional material. 
The study indicates the use of instructional material by the 
teachers of the colleges and the universities. 

The use of blackboard for writing the figures, diagrams, 
formulae or phrases only is frequent. Some teachers (28%) 
report that they write points of the lecture or a summary of it 
onthe blackboard. The useof blackboard for writing down 
the summary or part ofthe lecture may be a useful exercise 
but to write most of the lecture on the blackboard may not be 
very useful from the point of view of teachers or students 
because it is time consuming. 

But to dictate notes in the class is nota fruitful exercise, 
12.92% report that they do not dictate any part of lecture. 
Similarly the practice to project on the screen is hardly follow- 
ed by the teachers of the college and the universities, It is 
always beneficial for the students if the figures, diagrams, 
formulae or phrases are projected on a screen. 
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The majority 38.17% responds that they supply notes to 
the students. There are 19.89% respondents who had never 
given any duplicated notes to the students. There may be 
One reason may be that the teachers. 


many reasons for this. 
d reason may be lack of secretarial 


are not interested. Secon 


and other facilities. 
The majority responds that duplicated notes or lecture 


would be made available to the students in case secretarial 
help is made available to them. But 13.14% still are not 
inclined to give duplicated material to the students. 

The study also shows that 72% teachers are interested in 
the use of audio-visual aids other than the blackboard. But 
there are 15.5% teachers who are not interested in the use of 
audio-visual material in the classroom. 


The teachers seem to be more interested in audio-visual 
material like maps, charts, diagrams, films and film strips, and 
tape recorders. The majority of the respondents fee] that the 
equipment available for teaching is neither adequate qualita- 
tively nor quantitatively. Therefore, they feel that there is. 
limited use of equipment on account of its non-availability. 


1.19 Equipments for Teaching 


ent to know from the point of view of its 
effect on teaching methods, the way in which the university 
teacher is equipped in the physical sense for the task of under- 
graduate teaching. Of all the forms of equipment the supply 
of books and periodicals is the most important one. The 
minority, who sees a connection between the amount of 
lecturing and availability of books seems to as to be large 
enough to suggest that universities might with advantage con- 
sider whether there are any practicable improvements in book 
supplies which could enable certain lectures to be discontinued 


whether by buying more books or by promoting the prepara- 
tion of text books value satisfactory text books do not exist. 
For the student, attendance at lectures and private study are 
to some extent alternative and it would be unfortunate if an 


insufficient supply of books made it necessary to offer lectures 


It is pertin 
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which could not Otherwise be necessary. Тһе other form of 
teaching which is affected by the availability of books is the 
discusson period, whether tutorial or seminar. The type of 
teaching is effective to the extent that students taking part in 
it have Prepared themselves for discussion, either by writing 
an essay or some other exercise on the topic to be discussed, 
or atleast by reading it up. 

An investigation (Joshi, 1979) was conducted in 18 
colleges and three universities of the state of Gujarat, Kerala, 
Andhra Pradesh, Maharashtra, Rajasthan and Uttar Pradesh. 
190 teachers Tesponded to the questionnaires. Out of 190 
teachers there were 6 professors, 13 readers, 166 lecturers and 
5 teaching assistants from colleges and the universities. All the 
teachers except 2.68% teachers of the Engineering Faculties, 
held a postgraduate degree іп their subjects, Only 25.8% 
teachers had Ph. D. degree. 35.48% respondents had contri- 
buted research papers. 

The lecture method seems to be the most popular tech- 
nique employed by the teachers of colleges and the universities 
in the degree classes, On an average the maj 
time (65.70%) is spent оп lectures іп colleges 
but in the universities 51.85% of time is sp 
classes, The responses further revea] that at postgraduate 
levels the time spent on lectures is comparatively less, 

On discussion period the time sper 
19.89 and 14.57% for degree and postgra 
tively. On practical classes а 2004 amount of time is spent 
both for degree (41.39 %) and Postgraduate (17.74%) classes, 


at degree level, 
ent for the same 


nt, on an average, is 
duate classes respec- 


also not Very popular 
teaching devices at college and university Stage. Only 24.7% 


Seminars as their teaching techniques, 
Self-study is the main objective of th 
The students need to develop the habi 


‘students also need discussion 
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Only 38.2% respondents report that the students are given 
assignments for the vacations. It needs rethinking about the 
restructuring of final or semester examinations. The examina- 
tion should be held after a brief vacation of a month so that 
the students may take the assignments seriously and may utilize 
the vacations in the pursuit of studies. The present system of 
long vacations after the semester or final examination, have no 
incentive or scope for giving assignments. The teachers, to 
whom 69.20% return their written assignment, correct it with, 
written suggestion and/or discuss it orally with students. 

In the use of audio-visual aids 72% teachers оҒ the 
colleges and universities are interested. The blackboard is. 
mostly used by the teachers for writing the summary of the 
lecture, for drawing of figures and diagrams, formulae or the 
significant phrases. The teachers are also interested in the 
use of films, strips, charts, maps, radio, T.V., and other items. 
But they complain that the material aid is neither adequate in 
quality nor in quantity. They also feel the lack of secretarial 
services and teaching assistance. These hamper the proper 
use of audio-visual aids in the classroom. 

There is a need to improve teaching and evaluation 
constantly in colleges and universities. This can be done in 
two ways: (1) by improving the academic qualifications, and 
(2) by getting orientation in pedagogy and evaluation techni- 
ques. The university teachers improve their academic qualifica- 
tions in one's own subject area by earning Ph. D. degrees, 
writing of research papers, guiding Ph.D. students, writing 
articles or attending the conferences on their areas of 
specializations. But at present there is по tradition in our 
college or universities, where the teachers can get orientation 
in methods of teaching or setting of good question papers. 
/ teachers have felt the need of training in *How to 


The 65.5% 
teach'. Similarly 70.19% teachers also need an orientation 


in the preparation of question papers. From the point of view 
of its effect on teaching methods, it is, therefore, pertinent to 
consider the way in which the university teacher is equipped in 
the physical sense for the task of undergraduale teaching of all 
the equipment, books and periodicals are the most important 
felt need. A lack of books necessitate lectures which would 
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now otherwise be required. In some universities an increase 
in book supplies might be necessary if teaching by discussion 
period were to be increased. Another obstacle to an increase 
in teaching by discussion method may be accommodation. The 
teachers are dissatisfied by the supply of books, periodicals 
and the classrooms. They are also dissatisfied due to lack of 
secretarial and technical assistance. 


1.20 Rationale for the Present Study 


On the above background of the recommendations of the 
University Education Commission (1949), Education Commis- 
sion (1964-66) and official thinking voiced іп the Policy Frame 
(1978) issued by University Grants Commission, and Regional 
Worksheps on the reorganisation of courses of different 
subjects included in social sciences. It was felt meaningful to 
undertake a study which could tell whether the objectives 
conceived by educationists and courses recommended by expert 
bodies and methods of teaching considered suitable for them 
are being realised/followed. It was also felt useful to find out 
whether in the opinion of teachers and students these objec- 
tives, courses, methods are relevant/useful and feasible. Since 
a single study cannot take all the fields of higher education in 


its purview. Hence only subjects included in social sciences 
were studied. 


1.21 The Statement of the Problem 


The present study reads as “А Study of Objectives, Courses 


and Methods of Teaching Followed at the Undergraduate 
Level in Social Sciences," 


1,22 Definition of Key Words 


Objectives: In this study objectives refer to the outcome 
that a student is expected to achieve after undergoing the 
courses of social sciences at the first degree level. 

Courses; Courses mean the programmes including 
syllabus and other practical activities that is provided to 
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students at this level of education for realising the objectives. 

Methods of Teaching: Methods refer to the mode of 
activity апа interaction, through which courses are communi- 
cated to the students, learning occurs and objectives are 
rcalised. 

Undergraduate Level; First degree classes leading to the 
B.A. degree is referred to as the undergraduate level. 

Social Science: Social science refers to a body of scientific 
studies of human society. The subjects included in this body 
of knowledge are closely related to one another and objectives 
of these courses are to makea scientific analysis of a social 
system and their functioning which includes a study of social 
structure, institutions and processes of social action and under 
this heading economics, political science, sociology, social 
history and social psychology are included. 


1.23 Objectives of Study 


The present study has been undertaken to find out 
answers to the following questions: 


1. How far the general objectives are realised through 
the teaching of social sciences at the В.А, level? 


2, ‘What general objectives are relevant in teaching 
social sciences at the B.A. level? 

3. How far specific objectives of teaching: 
(a) History, (b) Political Science, (c) Sociology, 
(d) Economics, and (e) Psychology, subjects are 
realised at the B.A. level? 

4. What specific objectives are relevant in teaching: 
(a) History, (b) Political Science, (c) Sociology, 
(d) Economics, and (e) Psychology, subjects at the 
B.A. level? 

5, What items of study are prescribed in Social Sciences 
at the B.A. level for realising general objectives? 

6. How far these items are essential for realising 
general objectives at the B.A. level? 


64 Education and Curriculum of Social Sciences 


7. 


10. 


11. 


What items of study are prescribed for realising 
Specific objectives of: 

(a) History, (b) Political Science, (c) Sociology, 
(d) Economics, (e) Psychology, subjects at the B.A. 
level in the form of core courses ? 

To what extent these items are essential for realising 
Specific objectives of: 

(a) History, (b) Political Science, (c) Sociology, 


(d) Economics, (c) Psychology, subjects at the B.A. 
level? 


- What items are prescribed in subjects: 


(a) History, (b) Political Science, (c) Sociology, 
(d) Economics, (е) Psychology, in the form of 
applied studies to concretise the theoretical know- 
ledge imparted at B.A. level in Social Sciences? 

To what extent are these items essential for consoli- 
dating the theoretical knowledge imparted at B.A. 
level in Social Sciences? 


What items are prescribed for extending the know- 
ledge of: 


(a) History, (b) Political Science, (c) Sociology, 
(d) Economics, (e) Psychology for establishing 
relationship between the educated and society? 


- To what extent the above items are essential for 


establishing relationship between the educated and 
the society in: 

(a) History, (b) Political Science, (c) Scciology, 
(d) Economics, (е) Psychology subjects? 


- How far the organisation of courses in: 


(a) Foundation, (b) Core, (c) Applied, and (d) 
Extension programme has been acceptable to 
students and teachers of social Sciences? 


. What methods/techniques are used at the B.A. level 


in Social Sciences? 


. What methods/techniques are useful atthe B.A. 


level in Social Sciences? 
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16. What teaching aids are used in the teaching of 
Social Sciences at the B.A. level? 

17. What teaching aids are useful in the teaching of 
Social Sciences at the B.A. level? 

18. What vocations/professions are preferred by Social 
Sciences students? 

19. To make suggestions for improving the teaching at 
the B.A. level in Social Sciences. 


1.24 Delimitation of the Study 


The present study was limited to a sample of 326 teachers 
and students from four universities only, This sample includes 
teachers, teaching subjects included in socialsciences inthe 
selected universities. Only research and postgraduate students 
were included in the present study. The data were collected | 
through a questionnaire developed by the researcher himself. 

Generalisability of the results is circumscribed by the 
limitations of sample and tool used іп the present study. 


2 


Methodology 


2.1 Introduction 


The present study is a survey type investigation. The 
main purposes of this study are to find out : 


1. 


whether objectives of education as conceived 
and suggested by Indian constitution, educational 
commissions, official policies of University Grants 
Commission and national and regional seminars 
and workshops related with social Sciences are being 
realised through the teaching of these subjects at the 
undergraduate level, 

whether courses as suggested by the above agencies 
for the realisation of the Objectives have been 
prescribed in the universities selected, 

whether methods of teaching considered appropriate 
for the objectives and courses are being used in the 
departments selected, 

whether material aids helpful for the above purposes 
are also used in the teaching of the above subjects, 
whether the above objectives, Courses, methods of 


teaching and materialaids аге relevant, and useful 
for social sciences, 
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6. whether the division of courses into foundation/core, 
applied and extension are appropriate in the opinion 
of the respondents. 

А The data for the above purposes have been collected 
тот: 


1. Teachers who һауе been teaching social science 
subjects in universities and affiliated colleges at the 
graduate and postgraduate level. 

2. Students of postgraduate classes and Ph.D. research 
scholars who have already studied the social science 
subjects and are in a position to give their opinion 
about the objectives, courses and methods of 
teaching. 

The following sample and tool have been used in the 


present study. 


2.2 Sample 


A total sample of 326 teachers and students provided 
data for the present study. The sample was selected from 
four universities—Banaras Hindu University, Varanasi; 
Allahabad University, Allahabad; Gorakhpur University, 
Gorakhpur; and Kashi Vidyapeeth, Varanasi. These four 
universities represent : 


— central teaching university (B.H.U.) 
— provincial teaching university (Allahabad University) 
— provincial teaching-cum-affiliating university (Gorakh- 


pur University) 
—provincial —teaching-nationalist university (Kashi 


Vidyapeeth). 

АН the teachers of these four universities (247) working in the 
Departments of Sociology, Political Science, History, 
Economics and Psychology including those in affiliated colleges 
under Gorakhpur University were approached through the 
questionnaire for the data but only 135 teachers returned the 
questionnaires duly completed and remaining questionnaires 
were incomplete, which were rejected. 
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Ofall the students (1141) pursuing postgraduate and 
research studies іп social sciences at the selected university 
centres, 50 per cent were randomly selected for data. Three 
affiliated colleges were also included in the sample. But only 
191 questionnaires were found complete and others were 
rejected. No students of Vidyapeeth could complete the 
questionnaire because of language (they are Hindi medium 
students) difficulty, therefore, no student of this university 
could be included in this study. Universitywise break upřof 
the sample is as follows : 


Table 2.1 


Sample of Teachers and Students from 
the Four Universities 


Name of University No. of No. of Total 
Teachers Students 
Banaras Hindu University 38 90 128 
Allahabad University 28 41 69 
Gorakhpur University 47 60 107 
Kashi Vidyapeeth 22 0 22 
Total 326 


The sample was selected from all the five major subjects 


included in social sciences (Barber, 1962). The subjectwise 
break up of the sample is as follows 2 


Table 2.2 
Subjectwise Break up of the Sample 


Name of Subject No. of No. of Total 
Teachers Students 
History 29 43 72 
Political Science 26 42 68 
Sociology 20 32 32 
Economics 27 38 65 


Psychology 33 36 69 
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2.3 Tool Used 


The following tool was used for data collection : 


A questionnaire entitled “Тһе study оё objectives, 
courses, and methods of teaching followed at the under- 
graduate level in social sciences’? was used. 


The questionnaire was developed for data collection to 
be used in the present study. The questionnaire was divided 


into three categories, viz., 


(i) objectives, 
(ii) courses, 
(iii), methods of teaching and teaching aids. 


2.3.1 Objectives 
Objectives were divided into two main categories : 


(i) general objectives, 

(ii) specific objectives. 

Items for general objectives were collected from various 
educational documents, such as University Education Com- 
mission (1964-66), Policy Frame (U.G.C., 1978), National and 
Regional Workshops, Other Literature on Higher Education 
and opinion of experts available in Varanasi city. 

Items for specific objectives were mainly based on the 
objectives written in syllabi of different subjects from 20 uni- 
versities collected for this purpose. Experts and teachers 
of subjects concerned were also consulted for this purpose. 

General objectives have sixteen closed items and one 
open ended item. These items are related with those objectives 
which are expected to be achieved by any graduate irrespective 
of subject areas. " 4 

Specific objectives have been subdivided into five 
categories with the denomination of five subjects included in 
social sciences. Different groups have items in the way as 
given in Table 2.3. One open ended item was also included 


under this section. 
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2.3.2 Courses 


Items for courses were collected from the courses recom- 
mended by regional workshops organised by University Grants 
Commission (1979) for different subjects and reports of educa- 
tional commissions, experts’ opinion and university syllabi 
prescribed by different subjects. 


Table 2.3 
Areawise Specific Objectives 
Subject Area No. of Items 
Historical studies 6 
Political studies 10 
Sociological studies 6 
Economical studies 8 
Psychological studies 7 


This section has been divided into four categories (vide 
Policy Frame, 1978) viz., 

1. Foundation course, 

2. Core courses, 

3. Applied studies, and 

4. Extension programme. 


2.3.2.1 Foundation courses : Foundation courses are design- 
ed to create an awareness of areas such as Indian History and 
Culture, History of the Freedom Struggle in India and other 
parts of the world; Social and Economic Life in India including 
Concepts and Processes of Development; the Scientific Method 
including the Role of Science and Technology in Development; 
Alternative Value Systems and Societies based thereon; Cultures 
of Asia and Africa and Gandhian Thought. 
This section has fifteen closed items and one open ended 
item. 
2.3.2.2 Core courses: A set of Core Courses which will 
give the student an opportunity to acquire a broad familiarity 
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with some chosen discipli i i 
iplines, includ 
more of them in depth. en је 


Table 2.4 


Distribution of Items for Core Courses 


Subject Area No. of Items 
History 7 
Political Science 7 
Sociology 11 
Economics 10 
Psychology 9 


2.3.2.3 Applied studies : Applied studies are meant for 
the projects, field works and activity that offer opportunity 
to students to concretise their knowledge gained in theoretical 


classes. 
Applied studies have been divided into five categories 


with items as given in Table 2,5. 


Table 2.5 
Distribution of Items for Applied Studies 


No. of Items 


Subject Area 
History 9 
Political Science 12 
Sociology 14 
Economics 14 
13 


каны.) ырлы шеді uiia 


2.3.2.4 Extension programmes = А ргоргатте of 
National or Social Service for these first two years. This 
programme will extend the knowledge to the community and 


build a rounded and richer personality. 
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:Extension programmes have been divided into five 
categories with items as follows : 


Table 2.6 
Distribution of Items for Extension Programmes 
Subject Area No. of Items 

Historical studies 5 
Political studies 
Sociological studies 10 
Economical studies 7 
Psychological studies 4 


In the end, one more item asking whether respondents 
agree with the division of courses in four categories was 
included. 


2.3.3 Methods of Teaching 


Different methods of teaching which are considered usc- 
ful for teaching social sciences at the undergraduate level 
were included in this section, This section has Seventeen closed 
items and one open ended items, Another section on teaching 
aids has twelve items of closed type and three open ended 
items regarding the use of different methods and needs. 


2.3.4 Preparation of Questionnaire 


As indicated above, items for the questionnaire were 
collected from different sources. The first draft of the 
questionnaire was given to the social scientists and other 
experts for comments and improvement, The Tesearcher sat 
with these experts individually and discussed the objectives 
of the study and nature of data expected. 

After making improvements on the basis of individual 
discussions, the draft was Presented to a small group of repre- 
sentative sample including teachers and Students from different 
departments. As many as 5 teachers and 5 students from each 
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department were selected for this purpose. Respondents were 
reqested to comment on entries and express their doubts about 
item included in the questionnaire. In the light of suggestions 
received from this tryout final draft was prepared. 


2.3.5 Mode of Response 


The respondents have to record the responses in five 
columns. First two columns are meant for providing informa- 
tion regarding the current status of objectives realised, courses 


prescribed and teaching methods and materials used. Remain- 
owing the relevance of objectives, 


ing three columns are for sh 
tility of teaching methods and 


necessity of courses and u 
materials. 


2.4 Analysis and Interpretation of Data 


analysed with thc use of suitable statis- 
tics. Chi-square has been used to find out the significance of 


opinion stating objectives realised, courses prescribed and 
For measuring the differences 


methods and the materials used. 

of opinion between students and teachers C.R. values have 
been computed. Percentages have also been calculated to find 
out magnitude of opinion regarding the realization of objec- 
tives, prescription of courses and utility of different teaching 
methods and material aids. For measuring the relevances of 
different objectives, necessity of courses and utility of methods 


and material aids also, percentages have been computed. 


Data have been 
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Results, Discussions and Interpretation 


This chapter contains the results of the study which are- 
Presented in the tabular form according to the objectives of the 


Study as stated in section 1.4. Results have been followed by 
discussion and their interpretation, 


3.1 Realisation of General Objectives 


The first objective of the study reads as “How far the 
General Objectives are realised through the teaching of Social 
Sciences at the В.А. level." As is evident from Table 3.1, out 
of 16 general objectives selected here, none is considered to be 
realised by significant majority. Only three objectives, viz., 
(G,) “То enable a student to be mature and sensitive to the 
world around’, (Gs) ‘To make him conversant with the real life 
issues that will face him when he embarks upon 
professional person’, and (Gs) ‘To develop leadership in 
economic, social and political fields’, are considered to be 
realised by larger percentage of respondents (53,38, 53.07 and: 
50.61 per cent) but the differences between the number 
asserting that they are not realised and those realised are not 
significant when tested on *value, Eleven objectives whose 


his career as a 
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"values are marked by xx, and x are claimed to be not 
realised by significant majority. Two objectives (бі and Сиа) 
are such that are claimed by larger percentage (51.58 and 
54.60) to be not realised but the differences аге not 


significant. 


Table 3.1 
Realisation of General Objectives 
N=326 
беп. Not realised Realised (4/:== 1) 
objectives п 96 m № Jer Ld 
Gi; 152 46.62 174 53.38 1.48 
С, 153 46.93 173 53.07 1,23 
б; 209 64.11 117 35.89 25.96* 
G4 194 59.50 132 40.50 11.79** 
Gs 195 59.81 131 40.19 12.56** 
Gc 20i 61.66 125 38.34 16.79** 
G: 190 58 28 136 41.72 4.94** 
Gs 184 56.44 142 43.36 5.41* 
Gs 192 58.89 134 41.11 10.31** 
Gio 168 51.53 158 48.47 0.31 
Gu 219 67.18 107 32.82 38.47** 
Сіз 199 61.04 127 38.96 15.90** 
Gia 197 60.43 129 39.57 14.18** 
Gu 178 54.60 148 45.40 2.76 
Gis 161 49.39 165 50.61 0.049 
ба 184 56.44 142 43.56 5.41** 


*Significant at 0.05 level. 
***Significant at 0.01 level. 


of the present study are in agreement 
observation and notion that the present 
examination centred and bookish. The 
p wisdom-and knowledge. At its best, 


The results 
with the general 
system of education is 
system does not develo 
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it makes students only well informed persons because for 
examination purposes, students are encouraged to cram 
information contained іп the text books. In order to enable 
students realise general Objectives, examination marks should 
not be considered the centre of education and sole criterion of 
Success, Education should be problem centred. Problems of 
real world should be presented to students, Experience, not 
information, as Dewey suggests, should be the medium of 
education. One more reason may be assigned for the non- 
realisation of general objectives, that is, Over-specialisation of 
curricula. Curricula at the B.A. level are not broad based. 
They do not include elements that make students sensitive 
critic of society and rational citizen. They do not come into 
contact with the culture of the country and of the world. 
Generally three Subjects are to be studied by students at this 
level and they are examined in these three subjects at the 
information level, Most of the students even do not study the 
entire course. They study only those topics which are more 
probable in essay type examinations, that is, the topics which 
make a question that can be answered for 40 to 45 minutes’ 
durations, No effort is made to develop the critical ability of 
the students, cultural heritage, ability of cultural appreciation 
and all round development of students’ personality. 


Conclusion 


No general Objectives are realised by the courses and 
methods of social sciences at the B.A. level. 


3.2 Difference in the Perception of Students and Teachers about 
the Realisation of General Objectives 


Table 3.2 shows the results about the question Whether 
Шеге is any difference inthe perception of students and 
teachers about the realisation of general Objectives, Out of 
16 objectives, llare such about which students and teachers’ 
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may be accounted to the difference of expectations, experience, 
maturity and knowledge of students and teachers. Teachers 
with wider experiences, maturer opinion, deeper insight and 
hence higher expectations are not satisfied to that magnitude 
to which students with lesser insight and experiences are. Some 
of teachers with say 20 to 30 years’ teaching experience know 
life and education in wholistic and wider perspective than do 
the students of young years. Hence the differences of opinion. 
A person who has not experienced cold and heat both will not 
know the meaning of either. So is the case with students. They 
know only what they are experiencing in the present. Whereas 
the teachers must have the experiences of their past as well as: 
knowledge of other situations of other educational systems. 


Conclusion 


Greater number of students believe that general 
objectives are being realised by the courses and methods of 
Social Sciences at the B.A. level than the teachers. 


3.3 Relevance of General Objectives 


The third objective of the study was “What general 
objectives are relevant in teaching Social Sciences at the В.А, 
level?” 

The sixteen general objectives which were included in the 
n accepted by large majority as relevant. 
(from 0.92 to 13.49 per cent) found 
these objectives to be irrelevant whereas from about 87 to 
99 per cent believe that these objectives are relevant. Out of 
this per cent, majority considers them to be most relevant 
whereas others think they are relevant. The results of the study: 


give a true picture of the existing situation of Indian educa- 
tion, Most of the educational objectives, enshrined in our 
constitution, commission reports and other educational books 
and documents are cherished but they are seldom realised 
through the process of education. Hence everywhere 


the criticism against the Indian system of education is heard. 
There is a wide gap between what we aspire to achieve and 


questionnaire have bee 
Only a negligible minority 
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what we actually achieve. From this result, one can under- 
stand that the system is to be redesigned because objectives of 
the system which are considered to be most relevant and 
relevant by those who are concerned with education are not 
realised in their own opinion. It is pertinent to mention here 
that general objectives which are enlisted іп the questionnaire 
are derived from the widely approved and acknowledged 
documents. There сап be little doubt about their relevance 
so far as their merit goes. 


Conclusion 


All the sixteen general objectives have been considered 
to be relevant by a large majority of the respondents. 


3.4 Difference in the Perception of Students and Teachers about 
the Relevance of General Objectives 


Table 3.4 shows that there is no difference in the percep- 
tion of students and teachers about the relevance of 14 
general objectives. It means that both the groups are of the 
opinion that these objectives are relevant to Indian needs and 
aspirations. Only two objectives are such, viz, (G,) ‘To 
enable a student to be mature and sensitive to the world 
around him’, and (G,;) “То inculcate in them a commitment 
to society through involvement in national building 
programmes that maintain difference in the perceptions of 
students and teachers. As has already been reported in 
Section 3.3 all the objectives included in the general objectives 
have been found relevant by both the sections, students and 
teachers. The difference is only about the degree of perception. 
Lower weightage has been given by students about the first 
general objective (Gi) whereas teachers have given morc 
emphasis оп Gu for relevance. That is, teachers consider that 
Gu is more relevant than that of considered by students. The 
reason for near similarity of perception between the students 
and teachers may be in the nature of objectives that are very 
idealistic where no one can disagree about its relevance. They 
may be practical or not that is a different question, Hence 


Results, Discussions and Interpretation 83 


both Ше groups accept that almost all objectives are relevant, 
irrespective of difference of their age group, experience and 
position. 


Conclusion 


There is no difference in the perception of students and 
teachers about the relevance of 14 objectives whereas they 


differ regarding to two objectives. 


3.5 Realisation of Specific Objectives Through Historical 


Studies 


Table 3.5 shows the results regarding the realisation of 
specific objectives through historical studies. In all six 
objectives have been included in this list. Respondents were 
the students of history and the teachers of the вате subject 
(N=72). Out of these six objectives one is asserted by 80.36 
per cent respondents that this objective is realised through the 
teaching of history. The first objective to enable the students 
to understand the trends of political and. cultural history of 


India has been considered 10 be realised by the respondents. 
lop the sense of histori- 


Whereas the fourth objective “То deve 
cal perspective’ has been said to be not realised through the 
present courses and methods of history. Regarding other four 
objectives included no clearcut trend emerges. There is no 
significant difference between the two groups claiming 
objectives to be realised and that claiming to be not realised. 
The result appears to indicate that present teaching of 
history is defective. The objectives which are considered 
desirable by experts are not realised through examination 
It may also be possible that 


oriented system of education. sible 
courses are defective which do not lead to the realisation of 


objectives. Teaching methods may also be defective which 
might be proving detrimental to the realisation of 


objectives. 
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Table 3.5 
Realisation of Specific Objectives ( Historical) 
N=72 

Objectives Not Realised Realised x! (dj =1) 
(Specific) п % n % 

SH; 14 19.44 58 80.36 26.89** 

SH: 31 43.06 41 56.94 1.39 

SH; 32 44.44 40 55.36 0.89 

SH; 45 62.50 27 37.50 5.06" 

SH; 39 54.17 33 45.83 0.50 

SH; 29 40.28 43 50.72 2.00 


*Significant at 00.5 level. 
**Significant at 0.01 level. 


Conclusion 


Specific objectives that were set in history are mostly not 
realised by the teaching of history. Only one objective is 
considered to be realised whereas other objectives are not 
considered to Бе realised by significant majority of 
respondents. 


3.6 Difference in the Perception of Students and Teachers 


about the Realisation of Specific Objectives Thorugh the 
Teaching of History 


As is evident from Table 3.6 that there is significant 
difference about the realisation of three objectives, viz., (1) Чо 
enable the students to understand the trend of political and 
cultural history of India’, (2) “о enable the students to under- 
stand the main trends of cultural and political history of the 
world’, and (3) “о develop the sense of historical perspectives’ 
although the last two objectives have been said to be not 
realised by the teaching of history. For other three objectives 
there is no significant difference in the perception of students 
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and teachers. Тһе difference in the perception of students and 
teachers may be accounted to the difference оҒ maturity level 
of both the groups and in their experience and perspective. 


Conclusion 


Forthree specific objectives of teaching history, there 
is significant difference between the perception of students and 


teachers and for three objectives there does not exist any 
difference. 


3.7 Relevance of Specific Objectives of Historical Studies 


As is clear from Table 3.7, all the six objectives included 
are considered to be relevant, about 50 per cent respondents 
consider them to be most relevant whereas about 40 per cent 
consider them to be relevant. Only an insignificant percentage 
consider them to be irrelevant. It appears that objectives 
included in thislist are of established importance for which 
students and teachers both are in agreement that they are 
relevant and desirable to be achieved by the students studying 
history at the B.A. level. 


Conclusion 


АП the specific objectives set for historical studies are 
considered to be relevant by large majority of respondents. 


3.8 Difference in the Perception of Students and Teachers about 
the Relevance of Specific Objectives of Historical Studies 


Table 3.8 shows that there is significant difference bet- 
ween the perception of students and teachers only about one 
objective “о develop the sense of historical perspective’. 
Teachers in greater number consider that this objective is 
most relevant (68.87 per cent) whereas only 39.53 per cent 
students consider them to be most relevant. Other objectives 
do not bring out any significant difference in the perception of 
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students and teachers about their relevance. That is, both tt- 
groups consider these objectives equally relevant. 


‘Conclusion 


Students and teachers do not differ in perceiving the 
relevance of specific objectives set for historical studies. 


3.9 Realisation of Specific Objectives (Political Science) 


Table 3.9 shows the result about the realisation of specific 
objectives in Political Science. In this list, ten objectives were 
enlisted. Out of these ten objectives, six have been said to be 
realised by significant majority. Remaining four objectives 
(SP4) ‘to acquaint students with the concept of nationalism 
and internationalism’, (SP,) ‘to enable students to understand 


Table 3.9 
Realisation of Specific Objectives (Political) 
N=68 
Objectives Not Realised Realised x 
(Specific) Wu = b HE * g (df=1) 
SP; 8 11.76 60 88.24 39.76** 
SP; 6 8.82 62 91.18 46.12** 
SP3 17 25.00 51 75.00 17.00** 
SP. 3l 45.59 37 54.41 0.53 
SPs 28 41.18 40 58.82 15.06** 
SPs 37 54.41 31 45.69 0.53 
SP; 38 55.88 30 44.12 0.94 
SPs 32 47.06 36 52.94 0.23 
SP» | 20 29.41 48 70.59 11.53** 
SPio 25 36.76 43 63.24 5.35% 


*Significant at 0.05 level. 
**Significant at 0.01 level. 
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the issues involved in public administration’, (SP;) “о acquaint 
the students with the functioning of international law and 
organisation’ and (SPs) to enable the students to understand 
the national and international problems’ are not being realised 
according to significant majority of respondents. From the 
result is appears that teaching of political science does not lay 
proper stress on international and national issues. It is more 
related with problems of state, constitution. forms of govern- 


ment and their rights and duties. 


Conclusion 


Out of ten objectives in political science six are said to be 
realised by significant majority whereas four are not claimed to 
be realised by significant majority. + 


of Students and Teachers 


3.10 Difference in the Perception 
fic Objectives іп Political 


about the Realisation of Speci 
Science 


Table 3.10 shows the result about the perception of 
students and teachers. Out of ten objectives only for two 
objectives there is significant. difference in the perception of 
students and teachers. These objectives аге (Ра) and (SP) 
viz., 'To acquaint the students with the concept of nationalism 
and internationalism’ and 'to acquaint the students with the 
functioning of international laws and organisatio’. In the 
opinion of larger number of students these objectives arc 
considered to be realised whereas in the opinion of teachers 
they are not realised. This difference may be accounted to 
the maturity, experience and expectation of teachers, It appears 
that students are satisfied with the current courses and teaching 
method whercas teachers expect morc and they are not satisfied 


with what is being done. 


Conclusion 
in the perception of students and 


There is difference 
tion of two specific objectives only, 


teachers about the realisa 
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whereas about eight objectives, there seem to be congruity of 
opinion. Both the groups are of the same view about the 


realisation of specific objectives. 


3.11 Relevance of Specific Objectives in Political Science 


Table 3.11 shows the opinion of the respondents about 
the relevance of specific objectives. Out of ten objectives of 
political science, six have been considered most relevant in the 
opinion 60 per cent respondents and for the other four objec- 
tives more than 40 per cent respondents consider them to be 
most relevant. About 30 per cent respondents consider that 
these objectives are relevant, Only an insignificant minority 
(leaving for one SP2) below 5 per cent consider them to be 
irrelevant, It is thus clear that all the objectives are relevant 
(either most relevant or relevant). It seems that these objec- 
tives are desirable and worthy of attainment. Itis а different 
matter that they are not achieved and realised by the present 


courses and methods of teaching. 


Conclusion 


All specific objectives in political science are considered 
to be relevant by majority of respondents. 


3.12 Difference in the Perception of Students and Teachers 
about the Relevance of Specific Objectives in Political 


Science 


Out of ten objectives, four are such that differentiate 


students and teachers regarding the perception of their rele- 
vance. Four subjectives, SP;, SP», SPs and SPio, аге held by 
students to be more important and relevant than they are 
considered by teachers. Students have given them more 
weightage than the teachers. Difference may be due to teachers" 
level of expectations. They might be expecting more from the 
course than do the students. 
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‘Conclusion 


There is significant difference in the perception of 
bjectives in Political 


students and teachers about four specific о 
Science. And for six objectives difference is not significant. 
3.13 Realisation of Specific Objectives in Sociology 


hether specific objectives, expected 


aching ofsociology at the B.A. 
As is evident from the mark of 
(SS:) ‘to acquaint the students 
nd society’, (SSz) ‘to acquaint the 
students with the structure, functions and characteristics of 
social group’, and ($53) ‘to acquaint the students with the 
social institutions like family, caste, marriage and other politi- 
cal and religious institutions’ have been claimed by the 
respondents to be realised through the teaching of social 
sciences. On the other hand, three other objectives are not 
realised according to the majority of respondents. The objec- 
tives which are not realised are of more general nature and 
abstract. It may be possible that at the B.A. level abstract 
ding is not developed through sociology courses. 


Table 3.13 shows w 
tobe realised through the te 
level are actually realised. 
significance, three objectives 
with meaning of community а 


understan 
Table 3.13 
Realisation of Specific Objective (Sociology) 
N=52 
Objectives Not Realised Realised ха 
(Specific) n 96 n 926 (df=1) 
551 11 21.15 41 78.85 17.31% 
55, 12 23.08 40 76.92 15.08“ 
SS; 14 26.92 38 73.08 11.08* 
SS. 27 51.92 25 48 08 0.08 
555 20 38.46 32 61.54 2.71 
SSe 23 44.23 29 55.77 0.69 


*Signifiant at 0.01 level. 
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Conclusion 


Out of thesix specific objectives in sociology, three are 
realised according to the significant majority. 


3.14 Difference in the Perception of Students and Teachers. 


about the Realisation of Specific Objectives in Sociological 
Studies 


Table 3.14 shows the result as to how far the students 
and teachers differ in their perception about the realisation of 
Specific objectives, Ав is evident from the CR values which 
are not significant at any level, it seems that the students and 
teachers do not differ in their opinion about the realisation of 
the above objectives. The result appears to indicate that 
Students and teachers both agree about the realisation of* 
Objectives because a рагі of the course which leads to the 
realisation has been prescribed whereas the other part has not 
been prescribed, therefore, they are not realised. 


Conclusion 


There is no difference in the perception of students and 


teachers regarding the realisation of specific Objectives in social 
Sciences. 


3.15 Relevance of Specific Objectives in Sociology 


in thi 
53.85 to 67.31 Рет cent res 


Conclusion 


All the objectives inclu 


d f ded in the list of specific objectives: 
іп sociology have been 


considered most relevant or relevant by 
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the respondents. No objectives have heen considered to be 
irrelevant by significant majority. 


3.16 Difference in the Perception of Students and Teachers. 
about the Relevance of Specific Objectives in Sociology 


As is evident from Table 3.16, only for one objective 
that is (SS,) there is significant difference between the percep- 
tion of students and teachers. For all other objectives there 
is no significant difference. АП other objectives are equally: 
relevant in the opinion of students and teachers. 


Conclusion 


There is only one objective on which students and 
teachers differ about the relevance of specific objective in 


sociology. 


3.17 Realisation of Specific Objectives in Economics 


As is clear from Table 3.17, out of eight specific 
onomics, only six, SE: SEs, SE, SE; SEs. 
and SE; аге considered to be realised by significant majority. 
Two objectives, that is, SE; and SEs, ‘to acquaint the students 


with the problems related to industries—large, small and 
and 'to acquaint the students with socio- 


f the Indian Economy' have not been. 
It may be due to the fact that 
ectives have not been 


objectives in Ec 


cottage industries" 
economic problems. о 
considered to be realised. 
courses corresponding to these obj 
prescribed at the B.A. level. 


Conclusion 

Six specific objectives in Economics have been considered 
by the significant majority to have been realised. Only two- 
objectives have not been considered to be realised. 
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Table 3.17 

Realisation of Specific Objectives (Economical Studies) 

N=65 

Objectives Not Realised Realised x 
(Specific) п % п % (а/- 1) 
SE; 10 15.38 55 84.62 31,15** 
SE: 8 12.30 53 87.70 36.94%% 
SEs 20 30.77 45 69.23 9.62** 
SEs 11 16.92 54 83.08 28.45%% 

SE; 25 38.46 40 61.54 3.46* 

SE« 24 38.92 4l 63.08 4.45* 

SE; 30 46.15 35 53.85 0.38 

SEs 31 47.69 34 52 31 0.14 


*Significant at 0.05 level. 
**Significant at 0.01 level. 


3.18 Difference in the Perception of Students and Teachers 
about the Realisation of Specific Objectives in Economics 


Table 3.18 shows that CR values for all the objectives 
-are found to be non-significant. It means that there is no 
significant difference in the perception of students and teachers 
‘with regard to the realisation of specific objectives in 
‘economics. Both the groups have similar opinion about the 
realisation, irrespective of difference in age, maturity, 
‘experience and expectations of students and teachers. 


"Conclusion 


There is no significant difference in the perception of 
students and teachers about the realisation of specific 
-objectives in economics. 
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3.19 Relevance of Specific Objectives in Economics 


Table 3.19 shows the result whether the respondents 
consider these specific objectives in economics relevant or not. 
As is evident from the table, all the objectives included here 
were found to be relevant by the respondents. About 46 to 69 
per cent respondents consider these objectives most relevant 
and 30 to 46 per cent consider relevant. Only insignificant 
minority 1.54 to 7.69 per cent consider them to be irrelevant. 


Conclusion 


АП the specific objectives for economics included in the 
questionnaire have been found by the respondents to be 
relevant. 


3.20 Difference in the Perception of Students and Teachers 
about the Relevance of Specific Objectives in Economics 


As is evident from Table 3.20 only on two items viz., 
SE, and SE, there is significant difference between the percep- 
tions of students and teachers. On other items from SE; to 
SEs students and teachers do not differ significantly in their 
perception about the relevance of objectives. It appears that 
the age, maturity, experience do not have any discriminating 
effect on the perception. On the items on which significant 
divergence in perception between students and teachers exist 
students consider them to be more relevant than the teachers. 
Since teachers must be having wider experience than the 
students, therefore, they are not as much satisfied with the 
present objectives. 


Conclusion 


Students’ and teachers’ perception significantly differs only 
about two specific objectives in economics. 


3.21 Realisation of Specific Objectives in Psychology 


Table 3.21 shows that out of seven specific objectives set 
Гог psychological studies four are being realised according to 


11 


‘Results, Discusnions and Interpretation 


PSI I £c'6c 6r 67°69 Sb 945 
тт Т LL'O£ oz 69°L9 tt 46 
РСТ M ЕС60 61 £c'69 Sv *3S. 
9i'9 v SESE @ 985 8€ 555 
90°€0 50 9986 Sc 8$'85 86 "HS 
69'L 6 [42 05 SUP 05 *as 
9/9 t BE'SE £c 9y'86 8: "aS 
9% Е LL'O£ oz 19%9 (42 116 
о, u 9% и % и (212245) 

JUDA2[244] гирләјәу зирагјом 150] 524112290 

S9=N 


(SaIpnyg jeorurouoo;]) 5әл)2Ә140) agroads Jo зэ1е431э Я 


6ГЕ AQL 


(рођ) 


112 


50 8971 ESZ I TE9T or SOIL LT 845 
" 050 егі 59% І 5012 8 ТЕ'9/, 6c “as 
ә 
Е 6ғ0 9L'I £9'c I СР'8І ГА 54766 0t 9145 
a 89'0 cs'I ОГ v ct'9c or 91`©9 vc 846 
eR 
= 560 0971 А j: ТОРЕ £I 9г'Е9 vc "JS 
S 
«d 99 0 сет TS'OI L4 8E°Lb 8I ПФ 9I 545 
© 
Е 680 SS'I 90'S c 8 ТЕ [41 91'£9 vc 545 
ыз 
5 0Е'0 егі 9% І 501 8 16794 6c 145 
- 
5 
ЕЗ € 1 
S 6 8 4 9 E $ Е 
"s кре 
5 % и % и % и 
5 15 SW ЕЕ! зирагјоћ зирааје К SOW 524142240 
Б (8E—N) siuapnig 212249 
5 
A (Sseipnys |гәшопоэЯ) $әлурәэәЇд О agroadg Jo 


әэпеләрә әш 3noqv 5лоцзвој, pue sjuopnjs jo uordo21aq I} ur опело 
07'€ QEL 


113 


Results, Discussions and Inserpretation 


{әлә 10'0 12 1072210215, 
“Тәләг $070 1? 10801019216, 


8070 у . 
з б 191 0 Есек 6 19799 8T as 
ml E 9СІ 0 17:22 ТІ 95'55 SI "ds 
fi 676 951 0 [7222 eI 9565 SI 916 
БЕП 15°0 251 0 сар £I S8'LG ФТ 546 
es 150 8pT 0" І РРР [4! Seis т "55 
Ба ad ӘРІ 0/2 І 11222 ras 5815 124 545 
+ 290 УТ Л © ^0 и 5815 +1 546 
т ; В 5 
ж 290 TI 22 (4 ФР ст 3472 ЕТ "ds 
[74 ZI 9r ST Я £I er Hi or І 
% и % и % и 
У2 ty IW Jupaoja4ip зирагјећ зирагјом 150] 524112290 
(12=№) s42uova 2224$ 


(21405) 026 ATAVL 


114 Education and Curriculum of Social Sciences 


the respondents. Objectives SPsy, SPy; and 5Р5у are 
very abstract in nature to develop socially balanced and 
individually self-satisfying personality (5Р5уз) and to acquaint 
the students with scientific methods of study are very high 
objectives which may not be realised in the present set up of 
education. Other objectives which are of lower level and may 


be achieved by the present type of courses and methods of 
teaching. 


Conclusion 


Only four specific objectives in psychology are being 
realised according to significant majority of respondents and 
three objectives are not being realised. 


Table 3.21 
Realisation of Specific Objectives (Psychological Studies) 
N=69 
Objectives Not Realised Realised ж 
(Specific) n 96 n 96 (df—1) 
SPsy: 13 18.84 56 81.16 26.79** 
SPsy2 13 18.84 56 81.16 26.79** 
SPsy; 37 53.62 32 46.38 0.36 
SPsy4 27 39.13 42 60.97 3.26* 
Spsys 34 49.28 25 50.72 0.01 
SPsys 35 50.72 34 49.28 0.01 
SPsy; 26 37.68 43 62.32 3.32* 


*Significant at 0.05 level. 
**Significant at 0 01 level. 
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3.22 Difference in the Perception of Students and Teachers 
about „ће Realisation of Specific Objectives іп Psychology 


Table 3.22 shows the result whether there is any 
ents and teachers regarding 
the realisation of specific objectives in psychology. As is 
evident from the result, perceptions of students differ from the 
perception of teachers regarding the realisation of three 
objectives: SPsys, SPsys and SPsy;, whereas about other 
objectives there is no significant difference. Both the groups 


have similar views regarding their realisation. 


‘Conclusion 


Students and teachers significantly differ in their 
perception regarding the realisation of only three specific 
objectives in psychology, Whereas regarding four other 
objectives there is no significant divergence. 


3.23 Relevance of Specific Objectives in Psychology 


3.23 all the specific objectives 
d to be relevant by a large 
t respondents consider them 
ndents consider 
ty from 


As is evident from Table 
set for psychology were foun 
majority. Nearly 44 to 64 per cen 
to be most relevant and 36 to 54 per cent respo 
them to be relevant whereas only insignificant minori 
zero to 4.35 per cent consider them to be irrelevant. 


Conclusion 
objectives in psychology have been 


All the specific 
gnificant majority. 


considered relevant by si 


in the Perception of Students and Teachers 


3.24 Difference 
f Specific Objectives in Psychology 


about the Relevance 0 


m Table 3.24, it is evident that students and teachers 
ing the relevance of specific 
three objectives 


Fro 
differ in their perception regard 
objectivies in psychology. About these 
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students give more favourable reaction. In their opinion these 
Objectives are more relevant than the teachers think. Regard- 
ing other specific objectives in psychology, both the groups do 
not differ. Both the groups perceive remaining objectives as 
equally relevant. 


Conclusion 


Students and teachers differ in their perception regarding 
the relevance of three objectives and on others they have 
similar opinion. 


3.25 Prescription of Foundation Courses 


Table 3.25 shows the result about the prescription of 
items included in Foundation Courses. As is evident from the 
tabl: very big majority from 81.91 to 95.71 per cent are of the 
opinion that these items are not prescribed in the B.A. syllabus 
for Social Sciences. The result is in agreement with the 
general observation of the fact that universities have not 
accepted the concept of Foundation Courses. The insignificant 
minority from 4.29 to 18.09 per cent who say that these items 
are prescribed must be from individual subject group from 
which different items have been selected. Say for example 
items for Foundation Courses have been selecied from some 
Subjects. Students and teachers of these subject areas have 
accepted their prescription. But in the form of Foundation 
Course these items may not be offered in these universities. 


Conclusion 


Majority of respondents (from 81.91 to 95.71 per cent) 
assert that items of courses included in the Foundation 
Courses are not prescribed in the universities selected in this 
study. 


3.26 Difference in the Perception of Students and Teachers 
about the Prescription of Fundation Courses 


Table 3.26 shows that from 77.49 to 97.91 per cenf 
students say that items of courses included under the Founda- 
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Table 3.25 
Prescription of Foundation Courses 

N=326 
Foundation Prescribed Not prescribed 
Courses n % n % 
Fi 59 18.09 267 81.91 
Ез 58 17.79 268 82.21 
Fa 46 14.11 280 85.89 
Fi 25 7.61 301 3 92.33 
Fs 31 9.51 295 90.49 
Fe 29 8.89 297 91.11 
F: 32 9.82 294 90.18 
Fa 26 7.98 300 92.02 
Fo 28 8.59 298 91.41 
Fio 23 7.06 303 702,94 
Fu 19 5.83 307 94.17 
Ба 26 7.98 300 4 ; 92.02 
Біз 32 9.82 294 90.18 
Би 14 | 4.29 22.25 951 
Fis 36 11.04 290 88.98 


tion Courses have not been prescribed and in the same way from 
81.48 to 96.30 per cent teachers are of the opinion that these 
courses have not been prescribed. In this way students and 
teachers do not differ in their opinion about the prescription 
of Foundation Courses. Both the groups, students as well as 
teachers are of similar view that Foundation Courses һауе not 
been prescribed іп the courses of Social Sciences at the В.А. 


level. 
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"Conclusion 


Students and teachers do not differ in their opinion 
regarding the prescription of Foundation Courses in Social 
‘Sciences at the B.A. level. 


3.27 Usefulness of Foundation Courses 


Table 3.27 shows the opinion of respondents regarding 
the usefulness of items included in the Foundation Courses at 
the B.A. level in Social Sciences. As is the evident from the 
table, about 32 to 62 per cent respondents consider them to be 
most essential course of study and from about 35 to 48 per 
cent consider them to be essential only. Very insignificant 
minority from 2.76 to 12.27 per cent consider them to be not 
essential. The result is in agreement with the fact that these 
items of courses have been suggested by different Commissions 
and Official Documents and they are very important items from 
educational point of view. 


Conclusion 


Courses included under the Foundation Courses have 
been considered to be very useful and essential for the students 
-of Social Sciences at the B.A. level. у 


3.28 Difference in the Perception of Students and Teachers 
9 about the Usefulness of Foundation Courses 


As is evident from Table 3.28 there is significant 
difference between the perceptions of students and teachers 
only for four items, viz., Fy, Ез, Ев and E; These items аге 
‘considered by students as more useful than they are con- 
sidered by teachers. This divergence of opinion may be 
accounted and the experience and age level of students and 
teachers. Students being younger and less mature must be 
highly impressed by these items whereas teachers with maturer 


‘experience must be more moderate in assigning value to these 
items. 
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Table 3.27 
Usefulness of Foundation Courses 

Foundation — Most Essential Essential Not Essential 

Courses n % "n 9 я ор 
Fi 182 55.83 135 41.41 9 2.76 
Fa 194 59.51 121 37.12 11 3.37 
Гз 202 61.69 114 48.31 10 3.07 
Fi 156 47.85 157 48.16 13 3:99 
Fs 170 52.15 133 41.72 23 7.06 
Fs 187 57.36 117 34.89 22 6.75 
ғ 177 54.42 136 41.72 13 3.99 
Fs 169 31.84 117 34.89 46 12.27 
Fo 151 46.32 149 45.71 26 7.98 
Fio 142 43.56 153 46.93 31 9.51 
Би 147 43.09 141 43.25 38 11.66. 
Fis 145 44.48 156 47.85 25 7.67 
Fis 163 50.00 149 45.71 14 4.29 
Fis 179 54.91 135 41.10 12 3 68 
Fis 193 59.20 125 38.34 8 2.45 


Conclusion 


here is no significant difference in 


Except for four items, t 
d teachers about the usefulness of 


the perception of students an 
Foundation Courses. 


3.29 Prescription of Core Courses in History 


Table 3.29 shows how many items in history have been 
ed which have been recommended for core courses. 
dent from the above table, six items have been claimed 
prescribed. These items are СН, СН», СНз 


prescrib 
As is edi 
to have been 
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Table 3.29 
Prescription of Core Courses (Historical Studies) 
N=72 
Core | Prescribed Not Prescribed 
Courses . us ~ n 96 
CH; 66 91.67 6 8.33 
CH: 67 93.06 5 6.94 
CH; 66 91.64 6 8.33 
СН, 44 61.11 28 38.89 
CH; 32 44.44 40 55.56 
СН 64 $8.89 8 11.11 
CH; 6 8.33 66 91.67 


CH, СН; and СН. Only one item that is Regional History 
has been said by a large majority not to have been prescribed. 
History of England from 1485 to 1945 has also been said to 
have not been prescribed by 55.56 per cent respondents. 


Conclusion 


Out of seven items under core courses in history five items 
have been claimed to be prescribed by a large majority and 


one item is claimed to be prescribed by 44.44 per cent 
respondents. 


3.30 Difference in the Perception of Students and Teachers 
about the Prescription of Core Courses in History 


As is evident from Table 3.30, there is no divergence in 
the perception of students and teachers about the prescription 
of core courses in history. The items which have been claimed 
to have been prescribed by a large percentage of teachers have 
also been accepted by a large majority of students. Іп 
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the same way item no. CH; has been claimed to have been 
prescribed by only 6.98 per cent students and 10.34 per cent 
students. This means, this item has not been prescribed in 


the perception of about equal number of teachers and students 
both. 


Conclusion 


There is no significant difference in the perception of 


students and teachers about the prescription of core courses in 
history 


3.31 Usefulness of Core Courses in History 


Table 3.31 presents the picture of respondents jn reaction 
to the question whether the items listed under core courses in 
history are relevant or not. Out of seven items of courses 
included here all are from about 40 to 72 per cent.réspondents’ 
view considered to be most useful. From about 27 to 56 per 
cent consider them to be relevant. Only an insignificant 
minority from zero to 9.72 per cent consider them not essential. 
One can say that all the items included here have been found 


essential and useful by the respondents. None is found to be 
not essential. 


Conclusion 


All the items of courses put under core courses have been: 


considered by the respondents as essential (either most essen- 
tial or essential). 


3.32 Difference in the Perception of Students and Teachers 
about the Usefulness of Core Courses in History 


As is evident from Table 3.32, only for one item, 
there is significant difference in the perception of students and 
teachers. This item being CH, *Modern European History from 
1789-1945'. For other items, there is no significant difference. 
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Table 3.31 
Usefulness of Core Course (Historical Studies) 
N-72 
Core Most Essential Essential Not Essential 
Courses n % n % п % 
Сн. 50 69.44 22 30.56 0 0 
CHa 47 65.28 24 33.33 1 1.38 
СН» 52 72.22 20 27.78 0 0 
CH; 29 40.67 41 56.94 2 2.76 
CH; 30 41.67 35 48.61 7 9.72 
CH; 46 63.89 24 33.33 2 2.76 
CH: 50 69.44 20 27.78 2 2.76 


oups appear to be of similar views regarding the 
The difference on this single item may 
be accounted to the difference in the level of kaowledge, 
experience, maturity of students and teachers. Wholistic 
perspective of teachers might be causing some difference of 


opinion. 


Both the gr 
usefulness of courses. 


Conclusion 


Only one item differentiates the 
.and teachers regarding the core courses in history. 


perception of students 


3.33 Prescription of Core Courses in Political Science 

As is evident from Table 3.33, four items of courses, that 
55, СР, СР», CPs, and CP,, ‘Principles of Political Science’, 
“Modern Governments of major counteries’, ‘International 
relations since 1914’, and ‘Indian constitution and government’ 
shave been accepted as prescribed by large majority say from 
73.53 to 95.59 per cent. Whereas other three items, CP; CP; 
апа CP;, *International law and its operations’, ‘International 


Education and Curriculum of Social Sciences 


134 


8ғ0 и EEZ І £6 02 6 #179 ££ "HO 
550 cT 99% 2 09787 8 9491. ££ "но 
09'0 ЕСІ 6679 £ 68'€6 £z €S°6E LT ‘но 
£60 LE'I ЕЕ І +185 sz £S°6E LI "но 
2ғ0 9L'I EEZ І ШАА 01 vL'9L ££ “но 
£60 £9'T ее“ I 9526 ФТ 2159 8c "HO 
9p'0 191 0 0 95726 РТ РР19 6c "HD 
6 8 4 9 5 Р ғ 2 І 
% и % и % и 
15 SW 101149559 10N 10132559 12131955 SOW _ 
(г»--А) squapnis 52510 240,2 


(sropnyS Івә110)51Ң) sos1no;) 2105 
Jo ssou[njos() ay} jnoqu 5лоцовој, рив sjuopnjs Jo uondoo1oq әш ut әәә 


C£'€ AQEL 


135 


ons and Interpretation 


15СИ551 


Results, Di: 


“әлә SO'O 1? ШЕШІ 1216, 


і a у | de Sy а І £6'L€ и 59'85 LI “HO 
) 0 8655 9 есер £I "но 
ET 0470 ІСІ 6L'ET t зет а Є8`ўР £I "но 
i 95'0 ЗЕТ Spe І 86756 91 ЗЕТУ [4! "HO 
pi 80 991 0 0 ЗР'РЕ от 2659 6I “но 
Гы 8ғ0 991 0 0 ЗРРЕ ог 2659 61 "HO 
050 А) ил о 0 621 8 СЕ 1% *HO 
81 ZI 9r Sr я £I e II or І 
% ЛА % и % и 
м ы p ]UNua$s gy 10N 101142557 101142557 Јо] 


(6c —N) 54242521, 5254107) 2407) 


(21405) (<< ATAVL 


136 ‘Education and Curriculum of Social Sciences 


Table 3.33 
Prescription of Core Courses (Political Studies) 
N=68 
ИН a EE 
Core Prescribed Not Prescribed 
Courses п % п % 
CPi 4 65 95.59 1 4.41 
СР. 52 76.47 16 23.53 
СР: 50 73.53 18 26.47 
СР, 64 94,12 4 5.88 
CP; 31 45.49 37 54.51 
СР; 36 52.94 32 47.05 
СР; 17 25.00 51 75.00 


organisation and their functioning’ and ‘Political development 
in the under-developed countries', have not been claimed to 
be prescribed by majority of the respondents, It appears that 


these items have not been prescribed by all the universities 
included in the sample. 


Conclusion 


Four of the seven items under Core Courses in Political 
Science have been prescribed according to a large majority of 
Tespondents. Remaining three items have not been prescribed 
according to the majority of respondents. 


3.34 Difference in the Perception of Students and Teachers 


about the Prescription of Core Courses in Political 
Science 


As is clear srom Table 3.34, there is no difference in the 
perception of students and teachers regarding the prescription 
of core courses in political science. Both the groups agree in 
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large majority that four items have been prescribed whereas 
about one item there seems to be slight difference. Regarding 
CP;, only 40.48 per cent students accept that it has been 
prescribed whereas 53.35 per cent students claim that it has 
not been prescribed. On other two items, СРь, CP;, both the 
groups do not differ much. CP; has been claimed by a large 
majority of teachers as well as students to have been not 
prescribed. On the whole there is no difference in the percep- 


tion of students and teachers regarding the prescription of 
Courses, 


Conclusion 


Students and teachers' perceptions do not differ much 


regarding the prescription of core courses in political science 
at the B.A. level. 


3.35 Usefulness of Core Courses in Political Science 


Ав is clear from Table 3.35 all items leaving CP; have 
been almost unanimously claimed to be useful. Only CP; has 
not becn accepted by 25 per cent. But this item also has been 
accepted by 75 per cent as useful. As many as 45.59 per cent 
consider it to be most useful and 29.41 рег cent consider only 
useful (essential). Other items are accepted by almost all the 
respondents as useful. From 55.41 to 72.06 per cent consider 


them to be most essential and from 26.47 to 45.59 per cent 
consider them to be essential. 


Conclusion 


АП items included in the core courses in. political science 
have been said to be useful and essential by majority of 
respondents. 


3.36 Difference in the Perception of Students and Teachers 
about the Usefulness of Core Courses in Political Science 


As is evident from Table 3.36 there is significant difference 
іп the perception of students and teachers about the useful- 
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Table 3.35 
Usefulness of Core Courses (Political Studies) 

N=68 
Core Most Essential Essential Not Essential 
Courses n 96 ai mc Еа 
CP, 48 72.06 20 29.41 0 0 
CP: 37 55.59 31 45.59 0 0 
CPs 47 69.12 21 30.88 0 0 
CPs 50 73.53 18 26.47 0 0 
CPs 31 45.59 20 29.41 17 25.00 
CP. 37 55.41 30 44.12 1 1.47 
CP; 41 60.29 25 36.76 2 2.94 


only on three items; 
students give more 
given more 
difference in 


ness of core courses in political science 
CP;, CPs, and СР. For CP: and CPs 
weightage whereas for item CP; teachers have 
weightage. On remaining four items there is no 


the perception of students and teachers. 


Conclusion 


ts’ perception differs significantly 
f core courses in political science, 
s there is no significant 


Teachers and studen 
regarding the usefulness о 
on three items only. For four item: 
difference between students and teachers. 


jon of Core Courses in Economics 


ult regarding the prescription 
As is evident from the table 
CEs, СЕ» CEs have been said 
rity to have been prescribed. Only about 
t say that it has not been prescribed. The 
nd Mathematical Economics are not 


3.37 Prescript 


Table 3.37 shows the res 


of core courses in economics. 


seven items. CE», СЕ» СЕ, СЕ» 


by very large majo 
СЕ, 63.08 per cen 
Elementary Statistics a 
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Table 3.37 
Prescripiion of Core Courses (Economical Studies) 
N=65 
Core Prescribed | Not Prescribed ___ 
Courses n % n % 
CE: 24 36.92 41 63.08 
СЕз 55 84.62 10 15.38 
СЕз 46 70.77 19 29.23 
CE. 59 90.77 6 9.23 
CEs 61 93.85 4 6.15 
CEs 55 84.62 10 15.38 
CE; 53 81.54 12 18.45 
CEs 55 84.62 10 15.38 
СЕ» 31 47.69 34 32:21 
СЕ,0 37 56.92 28 43.08 


prescribed in all the universities. About СЕ», and СЕ about 
half of the respondents say that they have been prescribed. It 
appears that these two items also—'study of contribution of 
rural sector in the underdeveloped countries with special 
reference to India’, and “Transport and Communication’ have 
also not been prescribed in all the universities. 


Conclusion 


Out of ten, seven items included in the core courses of 
economics have been claimed to have been prescribed whereas 
other items have been claimed by only moderate percentage 
that is 36.92 to 56.92 per cent respondents. 


3.38 Difference in the Perception of Students and Teachers 
about the Prescription of Core Courses in Economics 


As is evident from Table 3.38, students from 55.26 to 
94.74 per cent have claimed that the courses included in 
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economics have been prescribed, and from 37.04 to 100 per 
cent have said that these items have been prescribed in 
economics. On the whole no major difference appears to 
exist between the perception of students and teachers regarding 
the prescription of core courses in economics. From items 
СЕ, to СЕ; majority of teachers as well as students admit to 
have been prescribed whereas for items CE, and CE1 substan- 
tial majority says that they have not been prescribed. 


Conclusion 


There is no significant difference in the perception of 
students and teachers regarding the prescription of core courses 
in economics. 


3.39 Usefulness of Core Courses іп Economics 


As is clear from Table 3.39 all the items included in core 
courses in economics have been found to be useful-according 


Table 3.39 
Usefulness of Core Courses (Economic Studies) 
N=65 

Core Most Essential Essential Not Essential | 
Courses n % n % п % 
CE; 44 67.69 19 29.23 2 3.08 
CE: 49 75.38 15 23.04 1 1.54 
CEs 48 58.46 24 36.92 3 4.62 
CEs 47 72.31 17 26.15 1 1.54 
CEs 50 76.32 15 23.08 0 0 

СЕв 43 66.15 21 32.31 1 1.54 
СЕ; 47 72.31 ІМ 26.15 1 1.54 
CEs 45 69.23 16 24.62 4 6.15 
СЕ» 42 64.62 21 32.31 2 3.08 
СЕ 41 63.08 23 35.38 1 1.54 


= -—7—77" "РГ 
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to the respondents. More than 60 per cent of respondents 
consider these items as most essential, about 25 per cent 
respondents consider them to be essential. Only an insignifi- 
cant minority consider them (о be non-essential. From the 
results it is clear that even items which are not prescribed 
according to a large majority, have been considered essential 


and useful for students studying economics. 


Conclusion 


АП the items included in the core courses in economics 
have been considered by the respondents as essential and 


useful. 


3.40 Difference in the Perception of Students and Teachers 
about the Usefulness of Core Courses in Economics 


As is evident from Table 3.40, only on one item, viz., 
СЕ, there is significant difference between the perception of 
students and teachers regarding the usefulness of core courses 
ated by a star onthe CR value. On other items no 
It seems that both the groups of 
on the items of courses. 
lly essential and useful 


as indici 
significant difference exists. 
students and teachers lay equal empasis 
In their opinion all the items are equa 


for the students studying economics. 


Conclusion 


is no significant difference in the perception of 


There 
g the usefulness of core courses 


students and teachers regardin 
in Economics. 


3.41 Prescription of Core Courses in Sociology 


As Table 3.41 shows, there were eleven items of courses 
set for core course in Sociology. Out of them seven items, 
CS1, CS2, CSa, CS5, CS, CSs and CSy have been claimed to 
have been prescribed by alarge majority (78.85 per cent to 
94,23 per cent). Two items, CS, and CSi that is social 
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Table 3.41 

Prescription of Core Courses (Sociological SEM à 
Co irses “жт Q” n Yo 
Cs, 49 91.23 3 5.71 
CS; 41 78 85 11 21.15 
C$; 22 42.30 30 57.70 
CS, 49 94.23 8 5.77 
CS; 42 80.77 10 19.23 
CS, 30 57.69 22 42.31 
CS; 43 82 69 9 17.31 
CS, 33 83.46 11 16.51 
CS» 13 25.С0 39 75.00: 
C31) 13 25.00 39 7.50 
Си 41 78.85 11 21.15 


demography and social anthropology have been accepted as. 
prescribed by only 25 per cent respondents. It appears that 
these items have not been prescribed by many universities. 
CS; and CS, that is ‘administration and social planning’ апа 
‘study of ethmic groups’ have also not been prescribed accord- 
ing to about half of the respondents. The result indicates that 


the present syllabus in sociology needs improvement and 
updating. 


Conclusion 


Seven items included in the course of sociology have 
been prescribed according to a large majority of respondents. 
Other four items have been accepted by а moderately love 
percentage as being prescribed, 
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3.42 Difference in the Perception of Students and Teachers 
about the Prescription of Core Course in Sociology 


Table 3.42 shows on what items of study prescribed as 
core course in sociology do students and teachers differ. Out 
of eleven items, four items, that is Сӛз, CS;, CS; and CS; 
discriminate between the perception of students and teachers. 
On remaining seven items there is similarity of views. Both 
the groups in almost equal percentage consider that these 
items have been prescribed/not prescribed. Divergence on the 
four items may be accounted to {Ре fact that students are less 
mature and experienced. That they could not tally the title 
and the item of course. Invariably on these four items students 
have accepted in lesser percentage that these courses have not 
been prescribed. 


Conclusion 


There is significant difference on four items between 
students and teachers regarding the prescription of core 
courses in sociology and about seven items there is similarity 
between students and teachers. 


3.43 Usefulness of Core Course in Sociology 


As Table 3.43 shows the large majority of respondents 
consider all the eleven items in core courses of sociology as 
useful. A large majority from 51.92 to 71.15 per cent consider 
them to be most essential whereas from 25.00 to 40.38 per 
cent consider them essential and useful. Only an insignificant 
minority consider these items as not essential (from 1.92 to 


11.54 per cent). 


Conclusion 


All the items- of core courses in sociology have been 
considered to be relevant by a large majority. 
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Table 3 43 
Usefulness of Core Courses (Sociological Studies) 
N=52 

Core Most Essential Essential Not Essential 
Courses п 96 n 9% п % 

CS; 37 70.15 13 25.00 2 3.85 
CS; 33 63.46 18 34.62 1 1.92 
CS; 37 71.15 . 13 25.00 2 3.85 
CS. 35 67.31 15 28.84 2 3.85 
CS; 30 57.69 20 38.46 2 3.85 
CS. 27 51.92 21 40.38 4 7.69 
CS; 29 55.77 19 36.53 4 7.69 
CSs 32 61.54 16 30.76 4 7.69 
CS, 33 63.46 16 30.76 3 5.77 
Сб 32 61.54 14 26.92 6 11.54 
CS 31 59.62 15 28.84 6 11.54 


3.44 Difference in the Perception of Students and Teachers 
about the Usefulness of Core Courses in Sociology 


Table 3.44 shows the result as to what items differentiate 
the perception of students and teachers regarding the usefulness 
of these items. As is evident from the above table, only three 
items CS;, Сӛз and CS; differentiate the perceptions of students 
and teachers. But both students and teachers consider them 
inlarge majority that these items are highly essential. As 
many as 65.63, 56.23 and 71.88 per cent students and 80, 75 
and 70 per cent teachers consider them to be most essential. 
On other items there is no significant difference between the 
students and the teachers regarding their usefulness. Both the 
groups consider them equally essential/not essential. 


Conclusion 
Students and teachers do not differ about eight items of 


core courses in sociology for their usefulness. There is signi- 


ficant difference of perception only about three items. 
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3.45 Prescription of Core Courses in Psychology 


Table 3.45 shows how many items listed in the core 
courses of phychology have been prescribed according to the 
respondents. Asisevident from this table, five times, СРзул, 
CPsys, CPsys, CPsy, and CPsy, have been claimed to have 
been prescribed by a large percentage (from 69.56 to 91.30 
per cent) whereas other times that is CPsy;, CPsy; and CPsys 


Table 3.45 
Prescription of Core Coursee in (Psychology 
Studies) 
N69 
————— 
Core Prescribed Not Prescribed 
Courses а” 3 “ш зен 
CPsy, 61 88.41 8 11.59 
СРзу» 61 88.41 8 11.59 
CPsys 48 69.56 21 30.44 
CPsya 63 91.30 6 8.70 
CPsys 26 37.86 43 62.41 
CPsy, 29 56 52 30 43.48 
CPsy; 16 23.19 53 76 81 
CPsys 15 21.47 4 78 26 
CPsys 51 75.91 18 26.09 


have been claimed to have been 
tage (21.74 to 37.80 per cent 
have been claimed to h 


prescribed by a poor percen- 
) One item that is СРзуб 
ауе been prescribed by 56.52 per 
cent respondents. It appears that core course as prescribed 


in psychology today is not upto the desired level. What is 
expected to be prescribed ; 


Suggestion appears to be th 
improvement and updating 
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Conclusion 


Only five items in core course of psychology have been 
claimed by large majority to have been prescribed. Remain- 
ing five items have been accepted as prescribed by poor 


percentage. 


3.46 £Difference in the Perception of Students and Teachers 
about the Prescription of Core Courses in Psychology 


As is evident from Table 3.46, on seven items (1, 2, 3, 4, 
6, Запа 9) there is almost similarity of opinion. Teachers. 
and students both agree about the courses to be prescribed/ 
not prescribed but on two items (5 and 7) there is great 
divergence of perception. As many as 47.22 per cent and 16.67 
per cent agree that these items have been prescribed whereas. 
27.27 and 30.30 per cent respectively agree for the same. 


Conclusion 


There is no difference of perception between students and' 
teachers regarding the prescription of seven items in core 
course of psychology and on two items students and teachers. 


differ. 
3.47 Usefulness of Core Courses in Psychology 


Table 3.47 shows how far the items of соге courses 
included here are considered essential by the respondents. As. 
is evident from this table, all the items have been considered 
to be essential by a large majority. As many as from 26.09 
to 62.32 per cent consider these courses as most essential and 
36.23 to 66.67 per cent consider them to be essential. Only an 
insignificant minority consider (from zero to 17.339 per cent) 
them to be not essential and useful. 


Conclusion 
All the items set for core courses in psychology have 
been considered essential by a large majority of respondents, 
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Table 3.47 
Usefulness of Core Courses (Psychological Studies) 
N=69 

Core Most Essential Essential Nor Essential 
Courses m 96 n 96 n 95 
CPsy1 43 62.32 25 36.23 1 145 
СРљуг 41 59.42 28 40.58 0 0 
CPsys 35 50.72 31 44.93 3 4.35 
CPsys 25 36.23 32 46.38 12 17 39 
CPsys 23 33.33 44 63 77 2 289 
CPsyc 26 37.68 39 56.52 4 5.79 
СР5ут 18 26.09 46 66 67 5 2:25 
CPsys 21 30.43 28 55.07 10 14.49 
CPsyo 37 53.62 28 40.58 4 5.79 


3.48 Difference in the Perception of Students and Teachers 
about the Usefulness of Core Courses in Psychology 


As is evident from Table 3.48, only on two items CPsy, 
and CPsyo, CR value is significant indicating clearcut difference 
between the perception of students and teachers. And on other 
jtems both the groups, students and teachers do not differ 
significantly. 1t means students and teachers agree about the 
usefulness of the items included in the core courses of psycho- 
logy. They consider them equally useful. 


Conclusion 


Students and teachers’ perception regarding the nseful- 
ness of core courses in psychology do dot differ significantly 
for seven items. Only on two items there is difference of 


perception between the two groups. 
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3.49 Prescription of Applied Studies in History 


Table 3.49 shows how many items included in applied 
studies for history ha vebeen Prescribed. As is evident from the. 
table, a large majority claim that no item has been prescribed 
for the B.A, Students. This opinion ranges from 93.06 to 97.22 


er cent respondents, Only insignificant minority claim that 
they have been Prescribed. 


Table 3.49 
Prescription of Applied Studies (Historical Studies 
N=72 

о ИКСИ ARR 

Ара! са — Prescribed Not Prescribed а 

Studies S > 95 % 25667779 

As Hy 6 8.33 66 91.67 

As Ha 3 4.17 69 95 83 

As Ha 3 4.17 69 95.83 

As Hy 3 417 69 95 83 

As Hs 2 2.78 70 97.22 

As Hy 3 4.17 69 95 83 

As H; 4 5.56 68 94 44 

As Нь 5 6.94 67 93.06 

As Hs 2 2.78 79 97.22 
Conclusion 

None of the items Mentioned for applied studies in 

history has been Prescribed accordi 
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applied. In the same way from 96.55 to 100 per cent teachers 
agree that these items have not been prescribed. In this way 
there does not appear any divergence of perception between 
students and teachers regarding the prescription of applied 
studies in history. 


Conclusion 


Students and teachers equally agree in majority that 
applied studies in history have not been prescribed in history 
at the В.А. level. 


3.51 Usefulness of Applied Studies in History 


Table 3.51 presents a view of the result related to the 
usefulness ofapplied studies in history. Asis evident from 
the table a considerable Percentage of respondents 
(from 34.72 to. 47.22 Per cent) consider these items: as most 
essential item of Study for B.A. students offering history 
course. A larger majority (51.39 to 61.11 per cent) consider 
them to be: essential item of study. Only an insignificant 
minority (1.39 to 9.72 Per cent) consider them to be not 
‘essential. One can conclude from the above result that no 
item of Study included in this Section is useless. and 


of them are considered i iscrepancy of 
«desirability and availability, 


Conclusion 


All the items included for applied. studies in history 
have. been found io be 


"e. essential item of stud bya 
majority of respondents, а d 


3.52 Difference in the Perce 


ption of Students | 
about the Usefulness о and Teachers 


f Applied Studies in History 


As is evident from Table 3 52 
tems except one (As «Ж ee 


Hz) is not Significant. jt indicates that 


163 


Results, Discussions and Interpretation 


769 5 ЄЄ`85 [44 cL vt St у 
и? Е 19'87 St tLe vt ®Нзу 
cL'6 L 9$`$$ 0p [22073 5% tH SV 
cL'6 L 9556 or TL'E Sc "НУ 
16 L 8675 ЗЕ СЕ Lt °H SV 
6£'I I пл9 vv SLE LC "HSV 
РЕВ 9 vvv [43 201% vt ‚ "ES. 
а? $ 8665 8t 90'£r ТЕ HSE 
6571 AD 6Е'19 Lg (2222 bE "HSV 
24% и Е % и % и saipnig. 
101112589 10N 12142551 


а-ы 


(SPm |вә110)51Ң) serpnjs perddy jo 559113951, 


101149559 180ү 


poiddy 


IS'€ AEL 


Education and Curriculum of Social Sciences 


164 


(pino?) 
£90 9cI 59% [4 21759 8c ЕСОЕ £I "HSV 
290 ІСІ 869 £ 788? Iz 61%% 61 SH sy 
LL'O 601 £6'£r 9 64729 ЕС 9ctc or “HSV 
(90 821 0Е'6 v 67755 с IZLE 9 ЭН SV 
490 ІСІ £6'£I 9 9ris 2% 89%: а нү. 
80 ест 0 0 2159 82 88`РЕ SI “зу 
090 eel £9'II 5 (1822 6I [1877 61 *H SV 
090 есі 869 [4 6? Е5 £c ЕС6Е 11 #H sy 
s'0 1 EEZ I 6r'£c £c 6l'br 6I 'HsV 
6 8 2 0) 5 Р ғ [4 І 
% и % и % и 
то SW 12212551 ЕТІ "тишә ‘sow р зәірте 
paddy 


(ЕР=М) siuopuig 


(вәірп)6 |в910)5ІҢ) sorpnjs роцаду 
Jo ssou[njos(] Ə} пов 5лоцово, риш вшәрп)< Jo uojdoo1oq әр ur eouarapiq 


TSE PAWL 


165 


Results, Discussions and Interpretation 


"әлді 100 18 112010316 


9€'0— 590 тет peor t 808% тї 01% 1 еН зу 
св'0— 00 т 0 0 87'8h и 21216 ст еН sy 
М8:- 160 761 Е I 28% £I “е St ІН зу 
$'0- 090 ІСІ veol € 79°85 LI ШИ 6 *H sy 
0 950 тет СРЕ LI vss 91 өсір а Ноу 
760 — 95:0 өсі St I $$ 9I 8719 а ЭН SV 
191— 150 8Р1 she I Тар £r 2416 SI tH Sy 
sr 15°0 РТ 0 0 ил SI 8099 21 *H SV 
8'0— 050 тет 0 0 808% и 2415 ст THSY 
9r ZI 9r ст Г £l а п or I 
26 u 96 u % и 
чэ © IN ‘onuossz ton jonuassq (00 qnuuossq пору | saipnig 
2 (бе--М) s4npovaL paddy 


(71405) сс" ATAVL 


166 Education and Curriculum of Social Sciences 


there is no divergence of perception between the students ап” 
teachers. Іп this case both the groups have similar opinion: 
2bout the usefulness of applied studies. Applied studies are 
useful and essential in the opinion of both students and 
teachers. Only for one item, there is difference, Greater 
percentage of teachers consider this item as most essential and 


essential. This difference may be due to experience and 
Maturity level ofteachers in whose opinion this item is more: 
useful. 

Conclusion 


There is no Significant difference between the perception: 
of students and teachers regarding the usefulness of applied 


Studies in history. Both the £roups consider them equally: 
useful, 


3.53 Prescription of Applied Studies in Political Science 


applied studies in Political science. Jt is evident from the table 
that majority of respondents (67.65 to 95.59 per cent) say that 
these items have not been prescribed. This result is in agree- 


pplied studies in history. In history: 
also, respondents expressed their opinion that applied studies. 


Conclusion 


Applied studies 


in political Science have not been. 
prescribed according to 


a large majority of the respondents. 
3.54 Difference in the Perce 


about the Prescription 
Science 


Ption of Students and Teachers 
9f Applied Studies in Political 


AS is evident from Table 


3.54 both the Students and 
Bree in high percentage 


that all the Items included | 
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Table 3.53 
Prescription of Applied Studies (Political Studies) 
N=68 
Applied Prescribed Not Prescribed 
Studies n 96 E % 
As Р, 6 8.82 62 91.18 
As Pa 27 32.85 46 67.65 
As Ps 8 11.76 60 88.24 
As P4 7 10.29 61 89.71 
As Ps 8 11.76 60 88.24 
As Ре 3 4.14 65 95.59 
As Рт 7 10.29 . 6l 89.71 
As Ps 15 22.06 53 77.94 
As Po 3 4.41 65 95.59 
AS Pio 8 11.76 60 88.24 
As Pur 4 5.88 64 94.12 
As Piz 14 20.59 54 79 41 


APA oo ee ee A 


udies in political science have not been pres- 
ith this view from 66.67 to 92.86 per 
3.08 to 100 per cent. It means there is 
he perception of students and teachers 
studies in political 


in the applied st 
cribed. Students agree W. 
cent and teachers from idi 
no difference between t 
regarding the prescription of applied 


science. 


Conclusion 

There is no difference in the perception of students 
regarding the prescription of applied studies in political 
science. Both agree in great majority that these items have 


not been prescribed. 


3.55 Usefulness of Applied Studies in Political Science 


Table 3.55 shows 
included for applied stu 


how far respondents consider the items 
dies in political science to be useful. 
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As is clear from the table most of respondents (from 39.71 to- 
60.29 per cent) consider these items most essential for inclusion 
inthe course of political science at the В.А. level. About 
equal majority (from 23.53 to 50.00 per cent) consider them to 
be essential and useful. Only an insignificant minority (from 
zero to 10 29 per cent) consider them to be not essential. Only 
one item, that is ‘understanding the nature of leadership at 
village, block and district levels’ has been considered by 
20.59 per cent respondents as not essential. Still the item has 


been considered essential (including Most essential) by about 
80 per cent respondents, 


Conclusion 


All the items included as the applied studies of political: 
Science course at the B.A. level have been found to be useful 
and essential by the large majority of respondents. 


3.56 Difference in the Perception of Students and Teachers 


about the Usefulness of Applied Studies in Political 
Science 


Asis evident from Table 3.56, only one item (As P; 
discriminates significantly between the perception of students 
and teachers regarding the usefulness of course. Other items. 
do not discriminate. It means €qual number of teachers and 
Students consider that these courses are equally:useful. Regard- 
ing As P;, “understanding the nature of leadership at village, 
block and district levels’, larger number of students (30.95 per 
cent) consider it not essential whereas only 385 percent 


teachers consider it js not essential. The result may be 
accounted to the fact stud 


village, block and district 


level leadership, They may not be 
believing that these are 


worth studying problems, Teachers, 
on the other hand, are more mature and experienced also, 
тоге cut off from the leadership of those levels hence more of 
them still feel that it can benefit students, 


Conclusion 


There is no significant difference 


between the perception: 
of students and teachers гер, 


arding the usefulness of applied 
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Studies ia political science оп 13 items. Only one item discri- 
minates the two groups 


3.57 Prescription of Applied Studies in Sociology 


As is evident from Table 3.57, majority of respondents 
(from 76.92 to 98.08 per cent) say that items included for 
applied studies in sociology have not been prescribed. This 
result is in agreement with the common criticism levelled against 
the prevalent courses in social sciences that they are purely 
theoretical and bookish. It is also in agreement with the 
result related to applied studies in history and political science. 
In these cases also majority of respondents have mentioned: 
that applied studies have not been included in their courses. 


Table 3.57 

Prescription of Applied Studies (Sociological Studies) 
N=52 

Applied _ Prescribed Not Prescribed 

Studies n % п % 

а As Si iud 12 23.08 40 76 92 
As 52 3 5.77 49 94.23 
As Ss 7 13.45 45 86.54 
As 54 vi 13.45 45 86.54 
As Ss 9 17 31 43 82.69 
As 5 13 25.00 39 75.00 
As S+ 8 15.38 44 84.62 
Аз Ss 6 11.54 46 88.46. 
Ав% 5 9.62 47 90.38. 
As Sie 1 1.92 E 98.08 
ее 4 7.69 48 92.31 
As 512 5 9.62 47 90.38 
As біз 6 11.54 46 88.46 
As Su 2 5.77 49 94.23 
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Conclusion 


Majority of respondents opine that applied studies have 
not bcen prescribed in sociology at the B.A. level. 


3.58 Difference in the Perception of Students and Teachers 
about the Prescription of Applied Studies in Sociology 


Table 3.58 shows the result regarding the prescription 
of applied studies іп sociology. As is evident from the 
table great majority of students (71.88 to 100 per cent) and 
teachers (75 per cent to 100 per cent) both mention that these 
items are not prescribed. There does not appear to be any 
difference between the perception of students and teachers. 
Both agree to the fact that courses mentioned in applied 
studies are not prescribed at the B A. level in sociology. 


Conclusion 


There is no difference between the perception of students 
and teachers regarding the prescription of applied studies in 


Sociology at the B.A. level. Both agree in grcat majority that 
applied studies have not been prescribed. 


3.59 Usefulness of Apdlied Studies in Sociology 


Table 3.59 shows how many respondents consider the 
items of applied studies in Sociology useful. As is evident 
from the table, a majority of respondents (from 30.77 to 59.62 
per cent) consider these items аз most useful and an equal 
percentage (from 34.62 to 61.92 per cent) consider them useful 
and essential. Only an insignificant minority consider these 
items as not essential. Item As 5» ‘studying the protective 
discrimination and its effects on the weaker section’ has been 
considered by a substantial percentage (34.62 per cent) ав not 
essential. It appears that this Segment of sample belongs to 
higher caste which have become Prejudicial against the 
protective measure adopted by the governments. Even in this 
case also about 67 per cent Tespondents consider it worth 
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ТаМе 3.59 
Usefulness of Applied Studies (Sociological Studies) 
N=52 
Sa Ман Essential Essential. Not Essential 
40 п 70 n 00 
As Si 31 59.62 19 36 54 2 3.85 
As 52 24 46.15 24 46.15 4 7.69 
As Ss 27 51.92 22 42.31 3 5.77 
As 54 23 44.23 28 53.85 1 1.92 
А5 55 25 49.68 26 50.00 1 1:92 
As Se 24 46.15 26 50.00 2 3.85 
As 57 24 46.15 20 50.00 2 3.85 
As Ss 22 42.31 28 53.85 2 3.85 
As Ss 16 30.77 18 34.62 18 34.62 
As Sio 22 42.31 27 51.92 3 5.77 
As 511 23 44,23 27 51.92 2 3.85 
As біз 24 46.15 27 51.92 1 1.92 
AsSi. 30 57.69 21 40.38 1 1.92 
As За 30 57.69 21 40.38 1 1.92 


it is clear that all items have been found 


studying items. Thus, 
ndents. 


to be essential by majority of respo 


Conclusion 
sider the items included in 


Majority of respondents con 
ssential and useful. 


the applied studies in sociology à$ € 


eption of Students and Teachers 


3.60 Difference іп the Pere 
f Applied Studies in Sociology 


about the Usefulness 0 
e CR values of Table 3.60 there is 


Asisevident from th 
cant. It indicates that only on one 


only one value found signifi 
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item students and teachers? perception differs significantly. On 
other items both the groups have similar opinion. They hold 
in great majority that all items are very useful. According to 
both the groups all the items included in this section are 
essential and these should be prescribed. There is no diver- 
gence on this point. Regarding the item which discriminates, 
it can be said that despite difference of opinion both the groups 


agree that the item is useful and essential and hence it should 
be prescribed. 


Conclusion 


There is no difference between students and teachers 
about.the usefulness of applied studies in Sociology. 


3.61 Prescription of Applied Studies in Psychology 


Table 3.61 shows how many items mentioned under the 
heading of applied studies have been prescribed according to 
respondents. As is evident from the table a great majority of 
respondents (from 78.26 to 95.65 per cent) have said that all 
the items included here have not been prescribed, The result is 
in agreement with the results of other applied studies. No such 
applied studies have been prescribed in universities. 
insignificant minority (from 4.35 to 21.74 per cent) 
that these items have been prescribed, 


Only an 
consider 


Conclusion 


Applied studies in psychology have not been prescribed 
according to a great majority of respondents, 


3.62 Difference in the Perception of Students and Teachers 
about the Prescription of Allied Studies in Psychology 


Table 3.62 shows if there i 
of students and teachers regardi 
studies in psychology. As i 
majority of students (from 
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Table 3.61 
Prescription of Applied Studies (Psychological 
Studies) 
N=69 

Applied Prescribed Not Prescribed 

Studies n % n % 

As Psy: 15 21.74 54 78.26 
As Рзуз 15 21.74 54 78.36 
As Рвуз 10 14.49 59 85.51 
As Psya 9 13.04 60 86.96 
As Psys 10 14.49 59 85.51 
As Рзуб 9 13.04 60 86.96 
As Psy: 10 14.49 59 85.51 
As Psys 7 10.14 62 89.86 
As Psy» 7 10.14 62 89.86 
As Psyio 7 10 14 62 89.86 
As Р5уһ 3 4.35 66 95.65 
As РУ: 8 11.59 6t 88.41 
As Р5улз 7 10.14 62 89.86 


(81.82 to 96.97 per cent) are of the opinion that courses 
mentioned in applied studies in psychology have not been 
prescribed. There is no difference in the perception of these 
two groups. Both have similar perception. 


Conclusion 


There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in psy- 


chology. Both the groups have similar views. 
3.63 Usefulness of Applid Studies in Psychology 


Table 3.63 shows how many respondents consider the 
items included under applied studies in psychology as useful/ 
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Table 3.63 
Usefulness of Applied Studies (Psycholoyical Studies) 
/--69 
Applied Most Essential Essential Not Essential 
Studies n 96 | aem k TL о 
As Psy: 38 55.07 31 44,93 0 0 
As Р5уз 32 46.38 37 53.62 0 0 
As Psys 28 45.80 41 54.20 0 0 
As Psy« 28 45.80 40 52.66 1 1.45 
As Psys 24 34.68 43 62.32 2 2.90 
As Рѕув 29 42.03 37 53.62 3 4.35 
As Psy: 34 49.28 95 50.72 0 0 
As Psys 32 46.38 36 52.17 1 1.45 
As Psyo 32 46.38 35 50.72 2 2.90 
As Psyio 27 39.13 38 55.07 4 5.80 
As Рзуп 28 45.80 39 48.70 2 2.90 
As Psyia 36 52.17 32 46.38 1 1,45 
As Рвуіз 38 55 07 31 44.93 0 0 
unuseful. As is evident from the table a majority of respon- 
onsider these items most 


dents (from 34.78 to 55.07 per cent) с 
essential and a larger number (from 44.93 to 62.32 per cent): 


consider them 25 essential. Only an insignificant majority 


(from zero to 5.80 per cent) as not essential. lt means that 
have been considered useful items 


all the items mentioned here 

of studies which should be prescribed at B.A. level for psycho- 
logy students. No item has been found by respondents as. 
useless and unnecessary. 


Conclusion А ( 
All the items included in the applied studies for psycho- 
logy have been found useful by the large majority of the 


respondents. 
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3.64 Difference in the Perception of Students nnd Teachers 
about the Usefulness of Applied Studies in Psychology 


Table 3.64 shows the difference of perception between 
students and teachers. regarding the usefulness of items includ- 
cd. As is evident from the CR values, only on two items these 
Values are significant. Other values are not significant. 
It means teachers and students hold similar opinion regarding 
the usefulness of this item. Even on the items where there is 
significant difference in the perception of students and teachers, 
both the groups agree in great majority that these applied 


Studies are very useful for psychological studies at the B.A. 
level. 


Conclusion 


There is no significant difference between (һе perception 
of students and teachers regarding the usefulness of applied 


studies in psychology on twelve items. Their perception differs 
only on two items, 


3.65 Prescription of Applied Studies in Economics 


Table 3.65 shows whether items of applied studies in 
economics have been prescribed or not. As is evident from 
the table a great majority of respondents (from 75.36 to 90.77 
percent) have expressed their opinion that these items have not 
been prescribed. This result is in agreement with the results 
of applied studies in other subjects where respondents in great 
majority have said that applied studies have not been pres- 
‘cribed in any subject. As a matter of fact courses in all subjects 
are bookish and theoretical, No practical and applied items 


have been prescribed in the subjects of social sciences in Indian 
Universities, 


‘Conclusion 


A great Majority of Tespondents say that none of the 


items of applied studies in economics have been prescribed. 
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Table 3 65 


Prescription of Applicd Studies 
(Economic Studies) 


N=65 

Applied Prescribed | Not Pr erma 

Studies n % n % 

As Е, 14 21.54 51 78.46 
А5 Ез 10 16.92 54 83.05 
As Es 6 9.23 59 90.77 
As E4 7 1077 58 89,25 
Ав Es 16 24.62 49 75.38 
As Ев 14 21.54 51 78.46 
А5 Е; 13. 20 00 52 80.60 
As Es 16 24.62 49 75.38 
As Fs 8 123: 57 89.09 
As Ею 6 9.23 59 90.77 
As Ей 7 10.77 58 89.23 
АЕ» 9 13.85 56 8615 
As Гуз 13 20.00 52 80.00 
As Eia 13 20.00 52 $0.00 


3.66 Difference in the Perception of Students and Teachers 
about the Prescription of Applied Studies in Economies 


Table 3.66 shows whether there exists any difference in 
the perception of students and teachers regarding the prescrip 
tion of applied courses in economics. As is evident from the 
table a great majority of Students (from 68.42 to 89.47 per 
cent) and teachers (from 74.07 to 100 per cent) have expressed 
their opinion that applied studies іп economics have not been 
prescribed. Both the groups agree in great majority that these 


items have not been Prescribed. There is no difference between 
the students and teachers оп this point. 
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Conclusion 


There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in 


economics at the B.A. level. 
3.67 Usefulness of Applied Studies in Economics 


Table 3.67 presents the result as to how far the respon- 
dents consider the applied studies in economics as useful. As 
is evident from the table, a majority of respondents (from 
40.00 to 58.46 per cent) consider these items as most essential 
and useful. Only a slightly less percentage (from 23.31 to 
52.00 per cent) consider all these items as essential and only 
an insignificant minority (from zero to 12.31 per cent) consider 
‘them to be not essential. Only item (As Ев) that is ‘Improving 
labour-management relations’ has been considered by а 
significant percentage of respondents (20.00 per cent) as not 
essential. This item though favoured Бу 80 per cent respon- 
dents has not been considered worth including in the course 
for B.A. students in economics by 2 per cent respondents. 


Conclusion 


items in applied studies of Economics have been 


All the 
y of respondents. 


found useful by great majorit 


3.68 Differences in the Perception of Students and Teachers 

about Usefulness of Applied Studies in Economics 

As is evident from Table 3.68, there is only one CR value 
which is significant at 0.69 level. It means that the difference 
between the students and teachers regarding the usefulness of 
applied courses in economics is significant only for one item. 
For other thirteen items there is no significant difference 
between the perception of students and teachers. In other 
words, both teachers and students agree in great majority 
about the usefulness of applied studies in economics. 
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Table 3.67 
Usefulness of Applied Studies (Economic Studies) 
N=65 
Studies n 9 n % n 70 
As Ei 33 50.38 31 47.69 1 1.52 
As Es 27 41.44 34 52.31 4 6.15 
А5 Ез 29 44.62 32 49.23 4 6.15 
As Ey 26 40.00 33 50.38 6 9.23 
As Es 33 50.38 30 46.15 2 3.08 
As Es 29 44.44 36 55.38 0 0 
А5 Е; 26 40.00 35 53.85 4 615 
As Es 32 49.23 30 46.15 3 4.61 
As Es 36 40.00 21 23.31 8 12.31 
Аз Exo 31 52.31 27 41.44 4 6.15 
As Еһ 33 50.38 25 38.46 7 10.77 
As Е, 36 55.38 23 35.38 6 9.23 
Аз Eis 30 46.15 22 33.85 13 20.00 
As Ei 38 58 46 22 33.85 5 7.69 


cox cM 


Conclusion 


There is no significant difference between the perception 


of Students and teachers about the usefulness of applied courses 
in economics, 


ribed in universities according to a 
It means the 
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Table 3.69 


Prescriptlon of Extension Programme (Historical 


Studies) 
N=72 


Вы с eS чении 


Extension Prescribed Not Prescribed 

Programme n % п % 
EPH: 7 9.27 65 90 28 
EPH: 4 5.56 68 94.44 
EPHs 4 5.56 68 94.44 
EPH: 3 4.17 69 95.83 
EPH; 7 9.27 65 90.28 


amme is new like applied studies 


concept of extension progr 
d in university courses at the B.A. 


and it has not been introduce 
level. 


Conclusion 


None of the items proposed for extension programme in 
history have been prescribed according to a large majority of 


respondents. 


3.70 Difference in the Perception of Students and Teachers 
about the Prescription of Extension Programmes in 


History 


Table 3.70 shows whether there is difference in the percep- 
tion of students and teachers, regarding the prescription of 
extension programmes in history courses at the B.A. level. As is 
evident from the table a large majority of stutdents (from 88.37 
to 95.35 per cent) say that these items have not been included 
in the courses of history. In the same way teachers also opine 
in great majority (trom 93.10 to 96.35 per cent) that these 
items have not been prescribed in the history courses at the 


B.A. level. 
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Conclusion 


There is no difference in the perception of students and 
teachers regarding the prescription of extension programmes 
in history. Both the groups agree in great majority that 
extension programmes have not been prescribed in history at 


the В.А. level. 


3.71 Usefulness of Extension Programme in History 


Table 3.71 shows the result regarding the usefulness of 
extension programmes іп history in the opinion of respon- 
dents. As is clear from the table all the items in extension 
programmes have been considered essential by the respon- 
dents. A majority of respondents (from 50.00 to 61.4 per cent) 
consider these programmes as most essential whereas others 
from 34.72 to 41.67 per cent consider them to be essential. 
Only an insignificant minority (from 1.39 to 8.33 per cent) 
consider them to be non-essential. 


Table 3.71 


Usefulness of Extension Programme 
(Historical Studies) 


N=72 

Extension Most Essential Essential Not Essential 
Programme tp 96 n % n 9% 
EPH: 44 61.11 25 34.72 3 417 
EPH: 43 59.72 29 40.28 1 1.39 
EPHs 36 50.00 30 41.67 6 8.33 
ЕРНа 39 55.11 29 40.28 4 5.56 


EPHs 4l 
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Conclusion 


All the items included in extension Programmes of 
history course have been found by a large majority as essential 
at the B.A, level, 


3.72 Difference in the Perception of Students and Teachers 
about the Usefulness of Extension Programme in History 


Table 3.72 presents the result regarding the difference in 
Perception of students and teachers about the usefulness of 
extension programmes іп history. As is evident from the 
table there js significant difference between the perception of 
teachers and students on three items, Though on these items 
also both agree in great majority that these items are useful 
and essential. On other two items there js nO significant 
difference between the opinion of students and teachers, 


Conclusion 


Both the teachers and stude 
that extension programmes in his 


course. But on three items ther 
Weightage. 


nts agree in great majority 
tory are useful item of B.A, 
€ is a significant difference of 


3.73 Prescription of Extension Progra 


Table 3 


mme in Political Science 
:73 presents the picture of ехіс 


Y course at the B.A. 
As is evident from the table, 79.41 
nt say that these items have not been 
This result is in agreement with 
1525 and the extension programmes 
of history, There also, majority of respondents have expressed 
that these items Were not prescribed, Аз Stated earlier, the 
concept of extension Programmes and applied studies being 
new, they have not been Prescribed in any university, 


level in political science. 

to 89.71 per cent Tesponde 
Prescribed in universities, 
the results about applied cou 


Conclusion 


Majority of respondents express their opinion that 


203 


Results, Discussions and Interpretation 


(pio?) 
350 ІСТІ 9% c 85766 LI 1856 144 “наз 
9:0 ІСІ BET Т (2844 LT 6ў'Є© £c "Hdd 
850 бут 9% (4 98 It 81 6766 £c ная 
870 8$°[ 0 0 98 Th 8T LA: Sc ная 
760 9СТ HUL € ET'OE £T 6L'c9 Lc тназ 

6 8 4 9 $ Р ғ 2 Д 

% А % и % и 
15 SW TTE ION 101102587 ]DIMIASS 1507]. әшшп48044 


(=) Stuap иу 


и01512]Х9 


(serpnis [89110351 әшше18024 uorsuojx; JO 559109571 293 
jnoge ѕләцэвәј, рие 5шәрп) јо попа зло әш ur DUNIYA 


TLE NEL 


Education and Curriculum of Social Sciences 


204 


поло 10'0 1€ uvOYIUTIC, » 
“PART 607028 штоушао, 


жә? С 580 1071 0 0 ВЕЧЕ “ 29'85 LI ‘Hda 
ко 890 SPI РЕОГ Е ЗРРЕ ог 176$ 9I "ная 
eI 0:'0 ТЕТ 6L'EI v ЕР e £8'tb £I “ная 
»«88 C 980 6071 0 0 26 LE п 1079 81 *Hdd 
«t£ C 580 LO'I 0 0 8СІР eI 2985 LI "Hdd 
81 LI о ST $l EL e 11 01 1 
% и % и % и әшшо48044 
#5 55 LW 101112559 10N 12112551 121142551 107 uUoISuaJxq 


(6c —N) 54222 


(рио) TL'E ATAVL 


Results, Discussions and Interpretation 205 


Table 3.73 


Prescription of Extension Programme 
(Political Studies) 


N=68 
Extention Prescribed Not Prescribed 
Programme n % п % 
ЕРР, 12 17.65 56 82.35 
EPP: 9 13 24 59 86.76 
ЕРРз Ls 16.18 57 83.63 
EPPs 7 10.29 б. 89.71 
EPPs 14 20.59 54 . 79.41 


extension programmes in political science have not been pres- 


cribed in university. 


3.74 Difference in the Perception of Students and Teachers 
about the Prescription of Extension Programmes in 
Political Science 


As is evident from Table 3.74 a large majority of students 
(from 73.81 to 88.09 per cent) and teachers (from 84.62 to 
96.15 per cent) say that items in extension- programmes have 
not been prescribed. There is no difference in their perception. 


Both the groups have the same opinion in equal majority. 


Conclusion 


nce in the perception of students and 


There is по differe 
rescription of extension programme in 


teachers regarding the p 
political science. 


3.75 Usefulness of Extension Programme in Political Science 


Table 3.75 presents the result regarding the usefulness of 
extension programmes in political science. As is evident from 
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the table a large majority (from 47.06 to 82.35 per cent) 
consider the extension programmes in political сіспсе as most 
essential, and a moderate percentage (from 17.65 to 48.53 per 


cent) consider these programmes as essential. Only an 
insignificant majority consider these programmes as non- 
essential. 
Table 3,75 
Usefulness of Fxtension Programme 
(Political Studies) 
N=68 

D Е dE 
Extention Most Essential Essential Not Essential 
Programme n 96 n 96 n 926 

EPP: 47 69.12 21 30.88 0 0 

EPP, 46 67.65 21 29.41 2 2.94 

EPP, 38 55.88 25 36.76 5 7.35 

EPP4 32 47.06 33 48.53 3 4.41 

EPPs 56 82.35 12 17.65 0 0 
Conclusion 


A large majority of respondents consider extension 
programmes in political science as useful and essential. 


3.76 Difference in the Perception of Students and Teachers 
about the Usefulness of Extension Programme in Political 


Science 


As is evident from Table 3.76, there is no CR value 
which is significant at any level. It means that there is no 
significant. difference between the perception of students and 
teachers regarding the usefulness of extension programmes. 
Both consider them equally essential and useful. 
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Conclusion 


There is no significant difference between the perception 
of students and teachers regarding the usefulness of extension 
programmes in political science. Both the groups consider 
them equally useful. 


3.77 Prescription of Extension Programmes in Sociology 


As is evident from Table 3.77, great majority of 
respondents (from 67.31 to 100 per cent) have said that 
these programmes have not been prescribed in universities. 
The résult is in agreement with the findings of extension 
programmes of other subjects. As is clear that the concept. of 


extension programmes and applied studies are new and they 
have not been prescribed in any university. 
Table 3.77 


Prescription of Extension Programme 
(Sociological Studies) 


N=52 

Extension Prescribed Not Prescribed 

Programme n OE — of 
EPS, 16 30.77 36 69.23 
Ерб» 17 32.69 35 67.31 
EPS; 10 19.23 42 80.77 
EPS, 6 11.54 46 88.46 
EPS; 10 19.23 42 80.77 
EPS. 10 19.23 42 80.77 
EPS; 5 9 62 47 90.38 
EPSs 0 0 52 100.00 
EPS, 3 5.77 49 94.23 
EPSio 4 


7.69 48 92.31 
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Conclusion 


у Majority of respondents claim that extension programmes 
in sociology have not been prescribed in universities. 


3.78 Difference in the Perception of Students and Teachers 
about the Prescription of Extension Programmes in 


Sociology 


As is evident from Table 3.78, from about 60 per cent to 
100 per cent students and 80 per cent to 100 per cent teachers 
claim that extension programmes have not been prescribed in 
universities, and there is по difference of perception between 
the students and teachers. Both the groups agree in great 
majority that items of extension programmes are not-prescribed. 


Conclusion 


There is no difference in the opinion of students and 
teachers regarding the prescription of extension programmes in 


sociology. 
3.79 Usefulness of Extension Programmes in Sociology 


Table 3.79 shows that from 42.31 to 67.31 percent 
er these extension programmes in sociology 
From 30.77 to 53.84 per cent respondents 
nd only an insignificant mino- 
) consider them as not essential. 
xtension programmes in 
tial and useful by the 
ded here are considered 


respondents consid 
as most essential, 
consider them to be essential а 
rity (from 1.92 to 7.69 per cent 
It means all the items included in e 
sociology have been found to be essen 
respondents. None of the items inclu 
useless and non-essential. 


Conclusion 


All the items included in the extension programme in 
sociology have been considered as useful by the majority of 


respondents. 
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Table 3.79 


Usefulness of Extension Programme 


(Sociological Studies) 
N=52 


Extension | Most Essential Essential Not Essential 

Programmes” п % n % n % 
EPS, 33 63.46 18 34.62 1 1.92 
EPS: 23 44.23 28 53.84 1 1.92 
EPS; 23 44.23 27 51.92 2 3.85 
EPS: 23 44.23 26 50.00 2 5.17 
EPSs 22 42.31 27 51.92 3 5.77 
EPSo 23 44.23 26 50.00 3 5.77 
EPS; 28 53.85 20 38.46 4 7.€9 
EPSs 32 61.54 19 36.54 1 1.92 
ЕР5» 35 67.31 16 30.77 1 1.92 
EPSio 35 67.31 16 30.77 1 1.97 


Nr MG I Se 


3.80 Difference in the Perception of Students and Teachers 
about the Usefulness of Extension Programme in Sociology 


m Table 3.80, none of the CR values 
in the last column is significant at any level. Hence it can be 
said that there is significant difference іп the perception of 
students and teachers regarding the usefulness of extension 
programmes in sociology. It means all the items included in 
these programmes have been considered equally useful. 


As is evident fro: 


Conclusion 


nificant difference in the perception of 


There is no sig 
s regarding the usefulness of extension 


students and teacher: 
programmes in sociology. 


Education and Curriculum of Social Sciences 


214 


( puo) 


550 ил ee а "m ГА 00:54. + 91659 
KEQ 591 ere I Егас 6 $789 wz essa 
550 6СІ ere Т өсте и 0579 oz essa 
i 8tI cu L чє za 000€ 91 :559 
290 8СІ 666 t eles LI SLE el 9554 
590 ЗЕТ 6£°6 £ сгер 2! 989% SI 5554 
290 8CI 6£'6 € ЕГЕС LI 61 zI 5554 
seo ӨСІ ЕГЕ 1 $95 8I 69% fI "SSH 
550 ЗЕТ ЕГЕ I 529: 81 ор ст 2553 
550 Eg ЕГЕ I stile ог 599 12 189 
6 8 7 9 s » Е с T 
26 u 96 и % и 
то SW [214255 10N [2112551 уопиохка 1507 pcs 


(C£ —N) sju2pnis 


(вәірп)< [89180[0120$) эшшел8 ол uorsuo)x;[ Jo ssou[njos(] 
ә уподе $ләцәвә], PUL sjuapnjs Jo поцаззлод әш ur 99090197}! A 


OTE AWPL 


i 215 


nd Interpretation 


551015 а 


Results, Discu. 


сі 0570 SeT 0 0 Sv 6 ss и "SSH 
£8'0— Eco eL 0 0 СЕ 1 59 т 5554 
100 – 6r0 091 0 0 0% 8 09 zi 9554 
85 6У0 091 0 0 or 8 09 u 554 
= 050 сет 0 0 Sb 6 сс u assa 
To 80 сет 0 0 59 e ce L °554 
si 05'0 SST 0 0 ср 6 << и "554 
%0- 650 ері s 1 Sv 6 0s oí 2559 
980- 050 51 0 0 os от 05 or “559 
Tag 670 91 0 0 or 8 09 zu 1559 
8b P 91 sI tl £l а и 01 1 
% и % и % и > 
----- — = — — ЧИНЕ * 
#2 55 LW _ [unuose d 10N |011u2553 + урпиг5 156]A uwv odid 


dud LT 


(OZ=N) 54242021, 


uoISualXT 


(риод) 089€ ATAVL 


216 Education and Curriculum of Social Sciences 
3.81 Prescription of Extension Programmes Psychology 


As is evident from Table 3.81, out of four items suggest- 
ed for inclusion as extension programmes in psychology, 
is accepted to have been prescribed by a large majority. 
86.96 to 97.96 рег cent respondents have said that exte 
Programmes in psychology have not 


none 
From 
nsion 
been prescribed in 


universities, 
Table 3.81 
Prescription of Extension Programme 
(Psychological Studies) 
М = 69 
— €. 
Extension _ Prescribed Not Prescribed 
Programme E сана 95 n % 
EPPsy, 7 10,14 62 89.86 
EPPsy; 2 2.90 67 97.10 
EPPsy; 9 13.04 60 86.96 
EPPsy, 7 10.84 62 89.86 
Conclusion 


None of the ite 
prescribed in psych 
of the respondents, 


ms of extension Programmes have been 
ology courses according to a large majority 


3.82. Difference in the Perce 


ption of Students and Teachers 
about the Prescription 


of Extension Programmes іп 
Psychology 
As is evident from Table 3.82, a large majority of 
Students (from 83.33 to 94.44 
84.85 to 100 
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in the perception of students and teachers. Both are ofthe 
same opinion that these extension programmes have not been 
prescribed at the B A. level of their universities. 


Conclusion 


There is no difference in the perception of students and 
teachers regarding the Prescription of extension programmes 
in psychology. Both the groups consider in great majority 
that these programmes have not been prescribed. 


3.83 Usefulness of Extension Programmes in Psychology 


As is evident from Table 3.83, 42.08 to 57.97 per cent 
Tespondents consider these items most essential. In the same 
way from 39.13 to 53.62 per cent respondents consider these 
items as essential, Only an insignificant percentage of respon- 
dents, from 1.45 to 4,35 рег cent, consider these programmes 
as not essential. It means all the items have been considered 
as essential by the majority of the respondents, 


Conclusion 
All the four items included in psychology have been, 
found to be useful and essential according to a large majority 
of respondents, 
Table 3.83 
Usefulness of Extension Programme 
(Psychological Studies) 
N= 69 
Extension Most Essential Essential Not Essential 
Programmes "m % n Yo % п 
EPPsy, 40 57.97 28 40.58 1 1.45 
EPPsys 38 55.07 30 43.48 1 1.45 
EPPsys 40 57.97 27 39.13 2 2.89 
EPPsy, 29 42.08 37 53.62 3 4.35 


Eur wr imp 45 
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3.84 Difference in the Perception of Students and Teachers 
about the  Usefulness of Extension Programme in 
Psychology 


As is evident from Table 3.84, only one CR value is 
significant which means that there is significant difference in 
the perception of students and teachers only regarding one 
item. All other items do not discriminate between the percep- 
tion of students and teachers. It means other items are 
considered to be equally essential by both the groups. Even 
the item which discriminates between the students and teachers 
has been considered by both as essential. 


Conclusion 


There is no significant difference between the perception 
of students and teachers regarding three items of extension 
programmes іп psychology. Only one item discriminates 
between the students and teachers. 


3.85 Prescription of Extension Programmes in Economics 


о how many respondents consider 
ammes in economics prescribed in 
As is evident from the table, 


Table 3.85 shows as t 
the items of extension рго8г 


the В.А. courses of universities. 
a large majority of respondents (from 72.31 to 90.77 per cent) 


consider that these courses have not been prescribed. Only ап 
insignificant minority says that they have been prescribed in 


the courses. 


Conclusion 
espondents consider that items of extension 


Majority of r 
have not been prescribed at the В.А. 


programmes in ecoaomics 
Jevel. 
the Perception of Students and Teachers about 


3.86 Difference in 
tion of Extension Programmes in Economics 


the Prescrip 
As is evident from Table 3. 
students (from 71.05 to 92.11 per 


86 a great majority of 
cent) and teachers (from. 
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Table 3.85 


Prescription of Extension Programme 
(Economical Studies) 


М = 65 
Extension Prescribed Not Prescribed 
Programme Ж” % n 9% 
ЕРЕ, 15 27 69 47 72.31 
EPE: и 16 92 54 83.04 
ЕРЕ: 7 10.77 58 89.23 
ЕРЕ, 13 20.00 52 80.00 
EPE; 13 20.00 52 80.С0 
ЕРЕ; 6 9.23 59 90.77 
EPE; 11 16.92 08 83.08 


74.07 to 96,29 рег cent) consider that the items included in 
extension programmes of economics have not been prescribed 
in the universities, Only an insignificant minority of students 
(from 7.89 to 28.95 per cent) and teachers (from 3.71 to 25.93 
Per cent) consider that these items have been prescribed. 
There is no difference in the perception of stude:ts and 


teachers regarding the Prescription of extension programmes 
in economics, 


Conclusion 


There is no difference in the perception of students and 


teachers about the Prescription of extension programmes in 
economics at the B.A, level. 


3.87 Usefulness of Extension Programmes in Economics 


Table 3.87 shows the result. about 
respondents that consider the 
‘economics useful. As is evident fro 


Ше percentage of. 
extension programmes in 
m the table a large majority 
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Table 3.87 


Usefulness of Extension Programme 
(Economical Studies) 


М = 65 
Extension Most Essential Fssential Not Essential 

Programme n 96 n 96 n % 

ЕРЕ, 36 55.38 17 26.15 12 18.46 

ЕРЕ; 39 60.00 25 38.46 1 1.54 
ЕРЕ; 33 50.77 32 49.23 0 0 
ЕРЕ, 35 53 85 30 46.15 0 0 
ЕРЕ, 37 56.92 28 36.92 0 0 

ЕРЕ, 33 50.77 30 46.15 2 3.08 
ЕРЕ; 41 63.08 24 36.92 0 0 


(from 50 77 to 63.08 Per cent) consider the items as most 
essential.and useful. A majority of percentage (26 15 to 
49.23) consider these items as essential, Only:an insignificant 


minority (from zero to 18.46 per cent) consider them as non- 
essentia]. 


Conclusion 


R A large majority of respondents consider all items. 
included in extension Programmes in economics as essential 


and useful. No item has been considered as unuseful and non- 
essentia]. 


3.88 Difference in the Perception of Students and Teachers. 
about Usefulness of Extension Programmes in Economics 
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not significant at any level. It means leaving on one item, 
there is no difference between the perception of students 
and teachers, Students and teachers both agree that extension 
programmes in economics are useful. The item that discrimi- 
nates the students апа teachers has also been considered by 


both the groups as highly useful. 


Conclusion 


nce between the perception 


There is no significant differe 
he usefulness of extension 


of students and teachers regarding t 
programmes in economics. 


5.89 Organisation of Courses 


Table 3.89 shows the opinion of respondents related to 
rses as suggested by Policy Frame 


the organisation of cou 
ndation, Core, Applied 


(U.G.C., 1978) into four groups—Fou 
Studies and Extension Programmes. The respondends have 


been divided according to subject affiliations. As is evident 
from the table 86.42 per cent respondents from history group 
agree with the division. The meaning and use in this division 


Table 3.89 


Organisation of Courses into Foundation, Core, 
Applied and Extension Programmes 


М = 326 
Subjects n Yes 96 No 96 
History 72 70 97.22 2 2.78 
Political 
Science 68 59 86.76 9 13.24 
Sociology 52 47 90.38 5 9,62. 
Economics 65 60 92.30 5 7.70 
64 92.75 6 4:75 


Psychology 69 
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as explained in Chapter I. Economics and psychology groups 
also agree to the tune of 74.93 and 76.38 per cent respectively 
with this organisation, Sociology and political science groups 
agree to the tune of 68.66 to 53.03 per cent Tespectively. The 
slight difference in this agreement among different groups may 
be accounted to the nature of these subjects. Political science 
and sociology are more philosophical and theoretical whereas 
history is based on facts—movements, sights, excursions etc. 
and economics and psychology have some practical elements 
in them. Students, by nature of the subject, have more applied 
work to do, Economics students һауе to contact form and 
factory whereas Psychology siudents have to do experimental 


works, measurement, etc, These later subjects are more pliable 
to practical activities, 


Conclusion 
All the five subject groups 


Organisation of courses into Founda 
Applied Studies and Extension Prog 


agree in majority with the 
tion Course, Core Course, 
rammes. 


3.90 Differénce in tlie Perception of Students and Teachers 
regarding the Organisation of Courses 


om Table 3.90, no CR value in the last 
- Hence it becomes Clear that there is no 
the perception of Students and teachers 
on of courses into four groups. Both 
gree in almost €qual percentage about 


tion Course, Core Course 
Programmes, 


3.9] Frequency of Use 
in Social Sciences 


AS is evident from Table 3.91, 
been claimed by 93.87 per cent resp 


of Different Methods of Teaching Used 


"Lecture? method (Mi) has 
oncents to be used daily in 
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the class rooms. This result is in agreement with other studies 
also (U.E.C., 1949), E.C. (1966), Joshi and Singh (1978). It 
is every body's observation that lecture has become the only 
method for teachers at the higher level in Social Sciences. 
‘Dictation’ of notes method, if it can be termed as such has 
been claimed by 25.15 per cent respondents as used daily. 
Dictation is popular second to only lecture. "Independent 
study’ is the third popular method claimed by 7.64 per cent as 
used daily. Other methods are not used daily. Leaving 
“Lecture? mostly other methods are not used frequently in the 
classes by Social Science teachers, Majority of respondents 
Say that most of the methods are never used except lecture 


method. Only very insignificant percentage claim that some 
of them are occasionally used. 


Conclusion 


Lecture method is the only method which is claimed to 
be daily used by a large majority (93.87 per cent) followed by 


dictation which has been claimed to be used daily by 26.15 per 
cent respondents. 


3.92 Difference of Opinion of Students and Teachers about the 
Use of Different Methods of Teaching 


_ AS is clear from Table 3.92, out of 17 methods there is 
divergence of opinion about Seven methods: lecture, individual 
library work, programmed instuctions, team teaching, seminar, 
dictation and problem solving. But the difference lies in the 
shade of magnitude only. Not that one is of one opinion and 
the other group is of different opinion. Lecture, for example, 


is considered by majority of both the groups to be the most 
popular method. 


Conclusion 


Opinions of teachers and stu 
Seven methods of teaching but re 
there is no difference of Opinion. 


dents differ regarding the 
garding usefulness of methods 
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3.93 Usefulness of Methods of Teaching 


As is evident from Table 3.93, respondents have 
expressed their opinion regarding the usefulness of different 
methods of teaching for social sciences. ‘Lecture Method" 
which is frequently used in the teaching of social sciences has 
been accepted as the most uscful method by 20 86 per cent 
respondents, useful by 39.63 per cent respondents and not use- 
ful by 40.79 per cent respondents. About 60 per cent respon- 
ts consider this method useful whereas every body uses it. 
hinking and doing. Lecture-cum- 
been considered most useful by’ 

useful by 34.66 per cent and not 
useful by 15.34 per cent. Thus, it has been considered more 
useful than the lecture method Tutorial, seminar and problem. 
solving methods are other favourable methods recommended 
by respondents. Most disliked methods are ‘individual library 
work’, multimedia approach, individual instruction and 
experimental methods. Programmed instruction is also not 
considered useful by many respondents. 


den 
This is the discrepancy in в 
demonstration method has 
50.00 per cent respondents, 


Conclusion 

ent, problem solving, group- 
seminar methods are considered highly useful by 
f respondents, whereas individual library work, 
hod, multimedia approach and programmed 


t considered useful. 


Tutorial, lecturc-cum-assignm 
discussion, 
majority 0 
experimental met 
instruction are no 


in the Perception of Students and Teachers 


3.94 Differences 
ethod of Teaching 


about the Usefulness of M 
ble 3.94 only six CR values are 


Ав is clear from Ta 
at there is significant difference in. 


]t indicates th 


significant. 

the perception of students and teachers on these six items. 

There is difference regarding lecture-cum-demonstration 
this method as most useful 


56.02% students consider 
41.48% teachers consi 
33.50% students conside 


der to be most useful. In 
г it useful column as. 


method. 
whereas only 
the same way 
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Table 3.93 
Usefulness of Methods of Teaching 

М = 326 

Methods Most Useful Useful Not Шш). 
ии = на n 26 n 2 

Mi 68 20.86 125 38.35 133 40.79 
Ма 163 50 00 113 34.66 50 15.34 
Ma 106 32 52 113 34 66 107 32.82 
М. 144 44.17 89 27.30 93 28. 53 
М5 85 23.01 103 31.59 138 42.33 
Me 53 16.26 63 19 32 210 64.42 
M; 55 16.87 82 25.15 189 57.98 
Ms 41 12.58 79 24.33 206 63.19 
м» 70 20.55 87 26.89 169 51.84 
Mio 156 47.85 93 28.53 77 23.62 
Ми 54 13.80 68 20.86 202 61.96 
Mis 51 15.64 74 22.69 201 01.66 
Mis 48 14.72 91 27.91 187 57.36 
Ми 182 55 83 107 32.82 37 11.35 
Mis 20 6 13 114 34.97 192 58.89 
Mis 78 23.93 25 7.67 223 68.46 
Му 151 46.32 104 31.90 71 21.78 


36.30% teachers consider it is useful. There is significant 
difference between the teachers (22.22) and students (10.47) 
who say that this method is not useful. There is difference 
for group discussion also. A larger number of teachers 
(56.26%) consider it most useful than the students (33.50%). 
This difference may be accounted to the nature of students 
Who want to be spoon fed rather than taxed to group discus- 
Sion. Programme instruction also differentiates students and 
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teachers! perceptions. More number of teachers consider it 
useful (27.41%) as most useful (34.07%) as useful, than the 
students (9.42) as most useful and (18.85%) as useful. Seminar 
and individualised instructions have also been favoured by 


teachers than students. 


Conclusion 


There is significant difference between the perception of 
students and teachers regarding six methods of teaching, 
lecture-cum-demonstration, group discussion, programme 
instruction, seminar and individualised instruction and 
independent study. Teachers consider these methods more 


useful than do the students. 


3.95 Uscfulness of Teaching Aids 


Table 3.95 presents th: result about the usefulness of 


teaching aids in the perception of respondents. Out of all the 
teaching aids, charts have been considered by 45.71% as most 


useful and 45.78% as useful. Film has also been found most 
by 39.96% respondents and useful by 45.71%. 


Television, Close Circuit Television and modules have not 
been favoured by large majority. Majority of respondents 


consider them not useful. 


useful 


Conclusion 
Map and Models, Cyclostyle 


Charts, Movie Film, 
ful teaching aids than 


materials are considered to be more use 


other ones. 


reeption of Students and Teachers 


3.96 Difference in the Pe 
s of Teachıng Aids 


about the Usefuines 
As is clear from Table 3.96 only two CR values are 
significant at 0.01 level. The difference occurs regarding the 


materials of programme learning and modules. Since these 
two concepts are new, they have not been favoured by either 
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Table 3.95 
Usefulness of Teaching Aids 


N — 326 

Aids Most Useful Useful Not Useful 

n 96 n 96 Un 9 

А; 128 39.26 149 45.71 49 15.03 
Аз 149 45.71 146 44.78 31 9.51 
Аз 73 22.39 113 34.66 140 42.94 
А 81 24.84 103 31.59 142 43.56 
А 71 21.78 113 34.66 142 43.56 
Ав 107 32.82 136 41.72 83 25.46 
Аз 67 20.85 127 38.96 132 40.49 
А. 58 19.63 108 33.13 160 49 08 
А» 95 29,14 120 36.81 111 34.05 
Азо 41 12.58 98 30.06 187 57.36 
Аһ 34 10.43 124 38.04 168 51.53 
Ai 48 14.72 156 47.24 124 38.04 


groups, still teachers appear to be in more favour than the 
students. On other items, teachers and students do not differ 
significantly. They have been found to be of 


equal use by 
both the groups. 4 


Conclusion 


Students and teachers do not differ Significantly in their 
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perception about the usefulness of different teaching aids. 
They differ on only two items. Programme learning materials 
and modules, which are more favoured by teachers than the 
students. 


3.97 Frequency of Use of Different Teaching Aids in Social 
Sciences 


Table 3.97 shows that majority of respondents are of the 
opinion that these teaching aids are never used or occasionally 
used. Only an insignificant minority say that they are even 
used. The most popular aids used is ‘chart’ (17.48%), next 
comes “Мар and Models’ (7.98%). Television, Close Circuit 
Television and Modules are almost never used. 


Conclusion 


Teaching aids are seldom used according to the opinion 
of majority of respondents. Ouly insignificant minority say 
that they are even used. Charts, Map and Models are more 
used than any other aids. 


3.98 Difference in Perception of Students and Teachers about 
the Use of Different Teaching Aids 


As is clear from Table 3.98, most of the twelve teaching 
aids included in the questionnaire have been found by the 
majority of respondents either never used or occasionally 
used. Both the groups agree on this point but there is signi- 
ficant difference on seven items; Charts, Film Strips, Map and 
Models, Programme Learning Materials, Cyclostyle instruction 
materials, close circuit television and television, Though both 
the groups differ significantly on these items yet most of the 
respondents have found them that they are seldom used. 
Difference of perception might have been caused by the 
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inexperience and immaturity of students and absence from the 
class. 


Conclusion 
Both the groups students and teachers differ on seven 


items but all of them agree that mostly teaching aids are not 
used. 


4 


Conclusions, Implications and 
Suggestions 


4.0 Introduction 


This chapter contains the conclusions, derived from the 
results obtained in this study. As it has been discussed earlier 
in Chapter 2 of this study that the data have been collected 
from 326 teachers and students of Banaras Hindu University, 
Allahabad University, Gorakhpur University and Kashi 
Vidyapeeth, regarding the objectives, courses and methods 
of social sciences at the undergraduate level. And it has also 
been mentioned that data have been collected through a 
questionnaire developed by the researcher for this purpose. 
Hence, it is to be borne in mind that the generalisability of 
these conclusions is limited to the nature of the sample and 
tool of the study. 

On the basis of the above conclusions, certain implications 
have been drawn and made explicit for educationists, university 
administrators, university teachers who are involved in defining 
objectives, framing courses and choosing methods of teaching 
at the undergraduate level. In the end some topics have been 
suggested for further study in the related field. 
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4.1 Conclusions and Implications 
4.1.1 Conclusions for General Objectives 


General objectives are not realised by the courses and 
methods of social sciences at the B.A. level according to the 
significant majority of students and teachers. Greater number 
of students believe that general objectives are realised than 
the teachers. 

All the sixteen general objectives have been considered 
to be relevant by a large majority of the respondents. There 
is no difference in the perception of students and teachers 
about the relevance of 14 objectives whereas they differ 
regarding the two objectives. 


4.1.2 Implications for General Objectives 


Since all the general objectives have been found relevant 
and none has been found to be realised, an effort should be 
made by all concerned that these general objectives are 
realised. For this, appropriate courses and methods should 
be selected so that the objectives are realised. 

There is no difference in the perception of students and 


teachers about the relevance of 14 objectives whereas they 
differ regarding to two objectives. 


4.1.3 Conclusions for Specific Objectives (History) 


Specific objectives that were set in history are mostly not 
realised by the teaching of history. Only one objective is 
considered to be realised whereas other objectives are not 
considered to be realised by the significant majority of 
respondents. 

For three specific objectives of teaching history, there 
is significant difference between the perception of students 
and teachers and for three objectives there does not exist any 
difference. 

АП the specific objectives set for historical studies are 
considered to be relevant by large majority of respondents. 
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Students and teachers do not differ in perceiving the 
relevance of specific objectives set for historical studies. 


4.1.4 Implications for Specific Objectives (History) 


Since all the specific objectives set in history are found 
to be relevant and only a few of them are realised, an effort 
should be made by the framers of history curriculum and 
teachers that all these objectives are realised. 


4.1.5 Conclusions for Specific Objectives (Political Science) 


Out of ten objectives in political science six are said to 
be realised by significant majority whereas four are not claimed 
to be realised by significant majority. 

There is difference in the perception of students and 
teachers about the realisation of two specific objectives only, 
whereas about eight objectives, there seem to be congruity 
of opinion. Both the groups are of the same view about the 
realisation of specific objectives. 

АП specific objectives in political science are considered 
to be relevantby majority of respondents. 

There is significant difference in the perception of 
students and teachers about four specific objectives in. Political 
Science, And for six objectives difference is not significant. 


4.1.6 Implications for Specific Objectives (Political Science) 


АП the specific objectives in Political Science have been 
found to be relevant by a significant majority and a few of 
them are not realised at present, they should be realised 
through the courses and methods of teaching of Political 


Science. 


4.1.7. Conclusions for Specific Objectives (Sociology) 


Out of the six specific objectives in sociology, three are 
realised according to the significant majority. _ 
There is no difference in the perception of students and 
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teachers regarding the realisation of specific objectives in Social 
Sciences. 

АП the objectives included in the list of specific objectives 
jn Sociology have been considered most relevant or relevant 
by the respondents. Мо objectives have been considered to 
be irrelevant by significant majority. 

There is only one objective on which students and 
teachers differ about the relevance of specific objective in. 
sociology. 


4.1.8 Implications for Specific Objectives (Sociology) 


Majority of respondents assert that all the specific 
objectives in Sociology are relevant but some of them are not 
realised by the courses and methods of teaching, hence an: 


effort should be made that they are realised at the under- 
graduate level. 


4.1.9 Conclusions for Specific Objectives (Economics) 


Six specific objectives in Economics have been considered 
by the significant majority to have been realised. Only two- 
objectives have not been considered to be realised. 

There is no significant difference in the perception of 
students and teachers about the realisation of specific objectives 
in economics, 

All the specific Objectives for economics included in 


the questionnaire have been found by the respondents to be 
relevant. қ 


Students and teachers? 


perception significantly differs 
only about two Specific objecti 


ves in economics. 
4.1.10 Implications for Specific Objectives (Economics) 


АП the specific objectives in Economics have been found 
to be relevant but some of them are not realised at present. 


Hence, an effort should be made through courses and. methods 
that these objectives are realised. 
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4.1.11 Conclusions regarding Specific Objectives (Psychology) 


Only four specific objectives in Psychology are being 
realised according to significant majority of respondents and 
three objectives are not being realised. 

Students and teachers significantly differ in their 
perception regarding the realisation of only three specific 
objectives in Psychology, whereas regarding four other 
objectives there is no significant divergence. 

All the specific objectives in Psychology have been 
considered relevant by significant majority. 

Students and teachers differ in their perception regarding 
the relevance of three objectives and on others they have 
similar opinion. 


4.1.12 Implications for Specific Objectives (Psychology) 


All the specific objectives in Psychology һауе been found 
to be relevant but many of them are not realised at present. 
An effort should be made to realise these relevant objectives 
through the courses and the teaching of Psychology. i 


4.1.13 Conclusions regarding Foundation Courses 


Majority of respondents (from 81.91 to 95.71 per cent) 
assert that items of courses included in the Foundation 
courses are not prescribed in the universities selected in this 
study. 

Students and teachers do not differ in their opinion 
regarding the prescription of Foundation courses in Socal 
Social Sciences at the B.A. level. 

Courses included under the Foundation courses have 
been considered to be very useful and essential fer the students 
of Social Sciences at the B.A. level. 

Except for four items, there is no significant difference 
in the perception of students and teachers about the 
usefulness Foundation courses. 
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4.1.14 Implications for Foundation Courses 


Though the items included in the Foundation courses 
have been found to be useful by a large majority of the 
respondents, they have not been prescribed so far. So, an 
effort should be made to prescribe them because their 
realisations will make Social Sciences relevant to social and 
national needs. 


4.1.15 Conclusions regarding Core Courses in History, Political 
Science, Economics, Sociology and Psychology 


Out of seven items under Core courses in history five 
items have been claimed to be prescribed by a large majority 
and one item is claimed to be prescribed by 44.44 per cent 
respondents. 

There is no significant difference in the perception of 
students and teachers about the prescription of Core courses 
in History. 

АП the items of courses put under Core courses have 
been considered by the respondents as essential (either most 
essential or essential). 

There is significant difference of perception regarding 
the usefulness of Core courses only for three items. 

Four of the seven items under Core courses in Political 
Science have been prescribed according to a large majority of 
respondents. Remaining three items have not been prescribed 
according to the majority of respondents. 

Students and teachers’ perception does not differ much 
regarding the prescription of Core courses in Political Science 
at the B.A. level. 

АП items included in the Core courses in Political 
Science have been said to be useful and essential by majority 
of respondents. 

Teachers and students’ perception differs significantly 
regarding the usefulness of Core courses in Political Science 
on three items only. For four items there 
difference between students and teachers. 

Out of ten, seven items included in the core courses of 
Economics have been claimed to have been Prescribed whereas 


is по significant 
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other items have been claimed by only moderate percentage 
that is 36.92 to 56.92 per cent respondents. 

There is no significant difference in the perception of 
students and teachers regarding the prescription of Core 
courses in Economics. 

АП the items included in the Core courses іп Economics 
have been considered by the respondents as essential and 
useful. 

There is no significant difference in the perception of 
students and teachers regarding the usefulness of Core courses 
in Economics. 

Seven items included in the Core course of Sociology 
have been prescribed according to a large majority of 
respondents. Other four items have been accepted by a 
moderately low percentage as being prescribed. 

There is significant difference on four items between 
students and teachers regarding the prescription of Core 
courses in Sociology and about seven items there is similarity 
between students and teachers. 

All the items of Core courses in Sociology have been 
considered to be relevant by a large majority. 

Students and teachers do not differ about eight items of 
Core courses in Sociology for their usefulness. There is 
significant difference of perception only about three items. 

Only five items in Core course of Psychology have 
been claimed by a large majority to have been prescribed. 
Remaining five items have been accepted as prescribed by 
poor percentage. 

There is no difference of perception between students 
and teachers regarding the prescription of seven items in core 
course of Psychology and on two items students and teachers 
differ. 

АП the items set for Core courses in Psychology have 
been considered essential by a large majority of respondents. 

Students and teachers' perception regarding the usefulness 
of Core courses in Psychology doe nots differ significantly 
for seven items. Only on two items there is difference of 
perception between the two groups. 
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4.1.16 Implications for Core Courses in History, Political 
Science, Economics, Sociology and Psychology 


Core courses in all these subjects have been found by 
large majority to be useful but all of them have not been 
prescribed. An effort should be made for these courses in 
respective subjects. This will make the courses of the Social 
Sciences more meaningful and useful. 


4.1.17 Conclusions regarding Applied Studies in History, 
Political Science, Economics, Sociology and Psychology 


None of the items mentioned for applied studies in 
History has been prescribed according to a large majority. 

Students and teachers equally agree in majority that 
applied studies in History have not been prescribed in History 
at the B.A. level. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of applied 
studies in history. Both the groups consider them equally 
useful, 

Applied studies in Political Science have not been 
prescribed according to a large majority of the respondents, 

There is no difference in the perception of students 
regarding the prescription of applied studies in political 
Science. Both agree in great majority that these items have 
not been prescribed. 

АП the items included as the applied studies of Political 
Science course at the B.A. level have been found to be useful 
and essential by the large majority of respondents. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of applied 
studies in political science on 13 items. Only one item 
discriminates the two groups. $ 

Majority of respondents opine that applied studies have 
not been prescribed in sociology at the В.А. level. 

There is no difference between the 
and teachers regarding the prescri 
Sociology at the B.A. level. 


> perception of students 
ption of applied studies іп 
Both agree in great majority that 
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applied studies have not been prescribed. 

Majority of respondents consider the items included in 
‘the applied studies in Sociology as essential and useful. 

There is no difference between students and teachers 
about the usefulness of applied studies in sociology. 

Applied studies in psychology have not been prescribed 
according to a great majority of respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in 
Psychology. Both the groups have similar views. 

АП the items included in the applied studies for 
Psychology have been found useful by the large majority of the 
respondents. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of applied 
studies in Psychology on twelve items, Their perception differs 
only on two items. 

A great majority of respondents say that none ofthe 
items of applied studies in economics have been prescribed. 

There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in 
Economics at the B.A. level. 

АП the items in applied studies of Economics have been 
found useful by great majority of respondents. 

There is no significant difference between the perception 
of students and teachers about the usefulness of applied courses 
in economics. 


4.1.18 Implications for Applied Studies 

All the items included in applied studies have been found 
useful by the majority of respondents but most of these items 
ofstudies have not been prescribed in the courses. It is 
needed that these courses be prescribed at the undergraduate 
level to make them meaningful. 


4.1.19 Conclusion regarding Extension Programmes іп History, 
Political Science, Economics, Sociology and Psychology 


None of the items proposed for extension programme in 
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history have been prescribed according to a large majority of 
respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of extension programmes 
in history. Both the groups agree in great majority that 
extension programmes have not been prescribed in history at 
the B.A. level. 


АП the items included in extension programmes of 
History course have been found by a large majority as essential 
at the B.A. level. 

Both the teachers апі students agree in great majority 
that extension programmes in history are useful item of B.A. 


course. But on three items there is a significant difference of 
weightage. 


Majority of respondents express their opinion that 
extension programmes in Political Science have not been 
prescribed in university. 

There is no difference in the 
teachers regardir 
Political Science. 


A large majority of Tespondents consider extension 


programmes in Political Science as useful and essential. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of extension 
programmes in Politica] Science, Both the groups consider 
them equally useful. 

Majority of respondents claim that 
in Sociology have not been prescribed in 


There is no difference in the opin 
teachers regardin 


in Sociology. 


perception of students and 
8 the prescription of extension programme in 


extension programmes 
universities, 

ion of students and 
8 the prescription of extension programmes 


All the items included 


Sociology have been consid 
respondents, 


in the extension programme in 
ered as useful by the majority of 


Programmes in Sociology, 


None of the items of extension programmes has been 
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prescribed in Psychology courses according to a large majority 
of the respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of extension programmes 
in Psychology. Both the groups consider in great majority 
that these programmes have not been prescribed. 

All the four items included in Psychology have been 
found to be useful and essential according to a large majority 
of respondents. 

There is no significant difference between the perception 
of students and teachers regarding three items of extension 
programmes in Psychology. Only one item discriminates. 
between the students and teachers. 

Majority of respondents consider that items of extension 
programmes in economics have not been prescribed at the 
B.A. level. 

There is no difference in the perception of students andi 
teachers about the prescription of extension programmes in 


Economics at the B.A. level. 
A large majority of respondents consider all items 


included in extension programmes in economics as essential. 
and useful. No item has been considered as unuseful and 


non-essential. 
There is no significant difference between the perception 


of students and teachers regarding the usefulness of extension 
programmes in Economics. 


4.1.20 Implications for Extension Programmes 


Items for extension programmes in all subjects have been 
found useful by a large majority of respondents but they have 
not been prescribed by universities in their Social Science 
courses at the undergraduate level. But without these items 
social relevance cannot be achieved by these courses, 


4.1.21 Conclusion regarding Organisation of Courses 


All the five subject groups agree in majority with the 
organisation of courses into Foundation course, Core course, 


Applied studies and Extension Programmes. 
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Students and teachers both agree in similar magnitude 
about the organisation of courses in four categories—Founda- 
tion Course, Core Course, Applied Studies and Extension 
Programmes. 


4.1.22 Implications for Organisation of Courses 


The division of courses into four categories with their 
respective nature and purpose has been agreed upon and found 
useful by a large majority of respondents. Hence one can 
say that courses at the undergraduate level be devised 
accordingly. Only theoretical and hackneyed courses should 


be supplemented by this rational and utilitarian type of 
"Course, 


4.1.23 Conclusions Regarding Methods of Teaching 


Lecture method is the only method which is claimed to 
be daily used by a large majority (93.87 per cent) followed by 
dictation which has been claimed to be used daily by 26.15 
per cent respondents. 

Opinions of teachers and students differ regarding the 
seven methods of teaching but regarding methods there is no 
difference of opinion. 

Tutorial, lecture-cum-assignment, problem solving, 
group discussion, seminar methods are considered highly 
useful by majority of respondents, whereas individual library 
work, experimental method, multimedia approach and 
programmed instruction are not considered useful. 

There is significant difference between the perception 
of students and teachers regarding six methods of teaching: 
lecture-cum-demonstration, group discussion, programme 
instruction, seminar and individualised instruction and 
independent study. 


4.1.24 Implications Sor Methods of Teaching 


Lecture method has been found to be very popular. 
Tutorial, lecture-cum-assignment, problem solving, group 
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discussion, seminar methods have been considered useful but 
they are not so frequently used. Teachers should try to 
employ these useful methods more frequently to enable 
students attain educational objectives. They should not rely 
on lecture method only. i 


4.1.25 Conclusions regarding Teaching Aids 


Charts, Movie Film, Map and Models, Cyclostyle 
materials are considered to be more useful teaching aids than 


other ones. 
Students and teachers do not differ significantly in their 


perception about the usefulness of different teaching aids. 
They differ on only two items. Programme learning materials 
and modules, which are more favoured by teachers than the 
students. 

Teaching aids are seldom used according to the opinion 
of majority of respondents. Only insignificant minority say 
that they are even used. Charts, map and models are more: 


used they any other aids. 
Both the groups, students and teachers differ оп seven 


items but all of them agree that mostly teaching aids are not 


used. 
4.1.26 Implications for Teaching Aids 


Teaching aids are not usually used at the higher level 
of education. But in this study respondents have shown that 
maps, charts, movie films, models and cyclostyled materials 
are very useful aids and they should be frequently used in 
order to facilitate the attainment of educational objectives. 


4.2 Suggestions for Further Study 


The following studies may be planned in order to obtain 
more detailed and reliable results: 


1. А study of objectives, aimed and achieved, at the 
undergraduate level in Social Sciences. 
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2. А study of courses prescribed at the undergraduate/ 
postgraduate level in Social Sciences. 

3. A study of methods of teaching used and their 
effectiveness at the undergraduate level in Social 
Sciences, 

4. The present study may be replicated on a larger 
sample including more universities and colleges with 


some other research tools in addition to the present 
опе. 


5 


Summary of the Study 


5.1 Background of the Study 


Higher education is the apex of entire educational 
system, It is very important phase and influences other 
ladders of education. А society which supports higher 
education receives top. man-power from the universities. It 
influences the entire society through its students. Political 
leaders, bureaucrats, teachers, journalists, social reformers and 
others come from university and they bear clear cut stamp of 
their alma-mater on their personality, culture and perfor- 
mances. If a society has an efficient system of higher 
education it is benefited in different ways. It is in this 
context that Indian Government and educationists һауе been 
trying to orient higher education to the national aspirations, 
goals and needs. In 1948 just after the independence a 
University Commission was set up under the Chairmanship of 
Dr. Radha Krishnan to give directions to Indian higher 
education in agreement with the constitutional provisions. 
This Commission found fault with the aims, courses and 
methods of teaching prevalent in the existing university 
education. According to the Commission the system was not 
suited to the genious of India, because it was an alien system 
grafted on the Indian soil. This University Commission 
emphasized, in addition to other things, the acquisition of 
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democratic values like sense of equality, liberty, initiative and 
power of character, discussion, disposition towards moder- 
nization, nationalism, social integration and egalitarianism. 
The burden of the recommendations made by the Commission 
was to orient the education to national needs. 

Some of the recommendations were accepted and 
vigorous attempt was made to implement them, but social, 
economical and other constraints did not allow this implemen- 
tation to the full. As itis said old habit die hard, the ghost 
of British system of education continued to haunt and 
dominate Indian universities and in 1964 another Indian 
Education Commission was set up, was expected that it would 
redefine the objectives of higher education апа recommend the 
nature of courses and methods of teaching. This Education 
Commission (1964-66) reiterated some of the recommendations 
made by the University Education Commission (1949). For 
example an emphasis was laid on initiative, cooperation, 
nationalism, internationalism, social and national integration. 
Efforts continued to be made to reset the objectives of higher 
education and realise them and prescribe courses and adopt 
method of teaching suited to these objectives, but things did 
not improve as expected. Educationists continually feel that 
the Indian education needs still more intelligent effort to bear 
fruits. А policy frame (1978) issued by the University Grants 


Commission identified three major defects in the higher 
education, viz. 


'() It is dominated by the model and value system 
adopted during the colonial regime. 

(ii) It maintains a set of double standards. 

(ій) Only the upper and middle classes benefit from the- 
present system of education. 


The University Grants Commission made the following 


recommendations with regard to university education of 
India : 


(A) The role of university education: Тһе university: 
system has the following important responsibilities : 


9. 
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To inculcate and promote basic human values and 
the capacity to choose between alternate value 
systems. 

To preserve and foster our great cultural traditions 
and blend them with essential elements from other 
cultures and people. 

To promote a national outlook and scientific temper. 
To enrich the Indian languages and promote their 
use as important means of communication, national 
development and unity. 

To promote the development of the total personality 
of the students and inculcate in them а commitment 
tosociety through involvement in national service 
programme. 

To act as an objective critic of society and assist 
in the formulation of national objectives arid pro- 
grammes for their realization. 

To promote the commitment to the pursuit of 
excellence. 
To promote the development of science and 
technology and of an indigenous capability to 
apply it effectively with special emphasis on national 
problems; 

To contribute to the improvement ofthe entire 
educational system so as to subserve the community. 


(B) Courses of higher education: A major programme 
of reform of higher education is the restructuring of courses at 
the undergraduate stage to make them more relevant and 
significant, not only to the students but also to nation as a 
whole by assisting social transformation a national develop- 


ment. 


It is absolutely essential that every undergraduate 


student should be given a grounding in four important areas : 


1. 


Foundation courses—A set of foundation courses 
which are designed to create ап awareness of areas 
such as Indian History and Culture, history of the 
freedom struggle in India, including concepts and 
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processes of development, the scientific method 

including the role of science and technology in 

development, alternative value systems and societies 
based thereon; cultures of Asia and Africa (selected 
countries) and Gandhian thought. 

Core courses—A set of core courses which will give 

the student an opportunity to acquire a broad 

familiarity with some chosen disciplines, including a 

study of one or more of them in depth. 

3. Applied studies—Some applied studies projects/field 
activity which will form an integral activity of the 
course and will be carried out in the final year. 

4. Extension programme—A programme involving а 
national and social service for the first two years 
which will make the education rounded and richer. 


(C) Methods of teaching and teaching aids : In order to 
enable the courses to achieve their specified objectives, modern 
and dynamic methods of teaching and learning should be 
adopted. 


N 


Rationale for the Present Study 


On the background of the recommendations of the 
University Education Commission (1949), Education Commis- 
sion (1964-66) and official thinking voiced in the Policy Frame 
(1978) issued by University Grants Commission, it was felt 
meaningful to undertake a study which could tell whether the 
objectives conceived by educationists and courses recommended 
by expert bodies and method of teaching considered suitable 
for them are being realised/followed. It was also felt useful 
to find out whether in the eyes of teachers and students these 
objectives, courses, methods are relevant/useful and feasible. 
Since a single study cannot take all the fields of higher educa- 
tion in its purview. Hence only subjects included in social 
Sciences were studied. 


5.2 The Statement of the Problem 


The present study reads as "A Study of Objectives, 
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Courses and Methods of Teaching Followed at the Under- 
graduate Level in Social Sciences." 


5.3 Definition of Key Words 


Objectives : In this study objectives refer to the outcome 
that a student is expected to achieve after undergoing the 
courses of social sciences at tbe first degree level. 

Courses: Courses mean the programmes including 
syllabus and other practical activities that is provided to 
students at this level of education. 

Methods of Teaching : Methods refer to the mode of 
activity and interaction, through which courses are communi- 
cated to the students and learning occurs. 

Undergraduate level: First degree classes leading to 
В.А. degree is referred to as the undergraduate level. 

Social Science : Social Science refers to a body of 
scientific studies of human society. The subjects included іп 
this body of knowledge are closely related to one another and 
objectives of these courses are to make a scientific analysis of a 
social system and their functioning which includes a study of 
social structure, institutions and processes of social action and 
under this heading economics, political science, sociology, 
social history and social psychology are included. 


5.4 Objectives of Study 


The present study has been undertaken to find out 
answers to the following questions : 


1. How farthe general objectives are realised through 
the teaching of social sciences at the B.A. level ? 

2. What general objectives are relevant in teaching 
social sciences at the B.A. level ? 

3. How far specific objectives of teaching : (a) History 
(b) Political Science (c) Sociology (d) Economics 
and (е) Psychology subjects are realised at the В.А, 
level ? 

4, What specific objectives are relevant in teaching : 
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10. 


11. 


12. 


13. 
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(a) History (b) Political Science (c) Sociology 
(d) Economics and (e) Psychology subjects at the: 
B.A. level ? 
What items of study are prescribed in social sciences 
at the B.A. level for realising general objectives ? 


How far these items are essential for realising: 
general objectives at the B.A. level ? 

What items of study are prescribed for realising: 
Specific objectives of: (a) History (b) Political 
Science (c) Sociology (d) Economics (e) Psychology: 
subjects at the B.A. level in the form ofcore 
courses ? 

To what extent these items are essential for realising 
Specific objectives of: (a) History (b) Political 
Science (c) Sociology (d) Economics (e) Psychology: 
Subjects at the B.A. level ? 

What items. are prescribed in subjects—(a) History: 
(b) Political Science. (c) Sociology (d) Economics 
(e) Psychology, in the form of applied studies to. 
concretise the theoretical knowledge imparted at the 
B.A. level in Social Sciences ? 

To what extent are these items essential for con-: 
solidating the theoretical knowledge imparted at the 
B.A. level in Social Sciences ? 

What items are prescribed for extending the know- 
ledge of: (a) History (b) Political Science 
(c) Sociology (d) Economics and (e) Psychology, for 
establishing relationship between the educated and 
Society ? 

To what extent the above items are essential for 
establishing relationship between the educated and 
the society in (a) History (b) Political Science 
(c) Sociology (d) Economics and (с) Psychology 
subjects ? 

How far the organisation of Courses in : 

(a) Foundation (b) Core (c) Applied and (d) Exten- 


sion Programme has been acceptable to students and. 
teachers of Social Sciences ? 
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14. What methods/techniques are used at the B.A. level 
in Social Sciences ? 

15. What methods/techniques are useful at the B.A. level 
in Social Sciences ? 

16. What teaching aids are used in the teaching of Social 
Sciences at the B.A. level ? 

17. What teaching aids are useful in the teaching of 
Social Sciences at the В.А, level ? 

18. What vocations/professions are preferred by Social 
Science students ? 

19. To make suggestions for improving the teaching at 
the B.A. level in Social Sciences. 


5.5 Delimitation of the Study 


The present study was limited to a sample of 326 teachers 
and students from four universities only. This sample includes 
teachers, teaching subjects included in social sciences in the 
selected universities. Only research and postgraduate students 
were included in the present study. The data were collected 
through a questionnaire developed by the researcher himself. 

Generalisability of the results is circumscribed by the 
limitations of sample and tool used in the present study. 


5.6 Method and Procedure 


The present study is a survey type investigation. It seeks 
to find ош whether the objectives set for higher education in 
social sciences are being realised or not. The data have been 
collected from the teachers who are instrumental in helping the 
students attain these objectives. Students have provided data 
about the realisation of the objectives through undergoing 
education at the first degree level. Іп this process an effort 
has also becn made to find out what items are prescribed in 
different subjects included in social sciences. The data for this 
purpose have been also collected from teachers as well as 
students. Courses are prescribed with the view to realising the 
objectives in a particular subject area. Method of teaching is 
intimately related with course and nature of objectives, Hence 
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it has been also found out what methods are relevant for 
teaching the above prescribed courses and realising the above 
objectives. For this purpose the following sample and tool 
were used in the present study. 


5.6.1 Sample selected for the study 


A total sample of 326 teachers and students provided 
data for the present study. This sample was selected from 
four universities. These four universities may be considered 
to be representative of four type of universities available in 
India. Banaras Hindu University may represent central 
universities. Allahabad university may be considered asa 
Tepresentative of an old State University of non-affiliating 
character, Gorakhpur belongs to an affiliating type and of 
recent origin. Kashi Vidyapeeth is a unique institution which 
is mainly established for the studies of social sciences. 

The sample was selected from all the five major subjects 
included in social sciences. 

Students selected for this study are those who have 
already achieved their first degree with subjects included in 
Social sciences. It was considered proper that only post- 
graduate and research students would be able to give their 
reactions with respect to the realisation of objectives and 
prescription of courses. Hence undergraduate students under- 


going education with social sciences were excluded from the 
Sample. 


5.6.2 Tool used 


The following. tool was used for data collection. А 
questionnaire for “Тһе study of Objectives, courses, methods 
of teaching followed at the undergraduate level in social 
Sciences." 

A questionnaire with the above title was developed for 
data collection to be used in the present study. Тһе question- 
naire was divided into three major categories, viz, : 

1. Objectives, 

2.. Courses, and 


3. Methods of teaching and teaching aids. 
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Objectives : Objectives were divided into two categories : 


1. General, and 

2. Specific. 

General objectives include sixteen closed items and one 
open ended item. These items describe different objectives 
described in educational commissions, policy statement issued 
by Ministry of Education and University Grants Commission 
from time to time. 

Specific objectives had been sub-divided into five 
categories with the denomination of five subjects included in 
social sciences. Different groups have items in the following 


way: 


S. No. Subject area No. of items 
1 Historical studies 6 
2 Political studies 10 
3 Sociological studies 
4 Economical studies 
5 Psychological studies 


One open ended item was also included under this 


section. à 
Items for these specific objectives were collected from 


syllabi prescribed by twenty universities of India. 
Courses: This section has been divided into four cate- 


gories, viz. : 

Foundation courses, 
Core courses, 

Applied studies, and 
Extension programme. 


кыо г 


Foundation courses: This course has fifteen closed items 
and one open ended item. 
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Core courses: Core courses have been divided in five 
categories with items as specified below : 


Subject area No. of items 
History 7 
Political Science 7 
Sociology 11 
Economics 10 
Psychology 9 


imc C RE 


Applied studies : Applied studies have been also divided 
into five categories with items as given below: 


Subject area 


No. of items 
History 


Political Science 


12 
Sociology 14 
Economics 14 
Psychology 13 


Extension Programmes : 


Extension Programmes have 
been divided into five categories 


With items as follows : 


Subject ағеа 


No. of items 
Historical Studies 


S 
Political studies 5 
Sociological studies 10 
Economical studies 7 
Psychologica] studies 4 
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One more item, asking whether the division of courses in 
four categories was agreed upon by the respondents, was also 
included. 

Methods of teaching: This section has seventeen closed 
items and one open ended item whereas teaching aid section 
has twelve items of closed type and three items оҒ open-ended 
type regarding the use of different methods and media. 


Preparation of questionnaire : After the collection of 
items for the above categories from the syllabi, text books 
prescribed by different universities and experts opinion, they 
"were subjected to three types of tryout, viz., 


1. Individual Tryout, 
2. Group Tryout, and 
3, Field Tryout. 


After receiving the opinions at different levels, final draft 
of the questionnaire was prepared. 

Mode of response: Тһе respondents have to record the 
responses in five columns, First two columns are meant for 
providing information regarding the current status of objectives 
realised, courses prescribed and teaching method and materials 
used. Remaining three columns are for showing the relevance 
of objectives, necessity of courses and utility of methods and 


materials. 
5.6.3 Analysis and Interpretation of Data 


Data have been analysed with the use of suitable statistics 
and 2 has been used to find out the significance of objectives 
realised, courses prescribed and methods and the materials 
used. For measuring the differences of opinion CR values 
have been computed. Percentages have also been calculated 
to find out magnitude of opinion regarding the realization of 
values, prescription of courses and utility of different methods 
and materialaids. For measuring the relevances of different 
objectives, necessity of courses and utility of methods and 
material aids, averages have been computed. 
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5.7 Major Findings, Conclusions and Implications of the Study 


5.7.1 Conclusion for general objectives 


General objectives are not realised by the courses and 
methods of social sciences at the B.A. level according to the 
Significant majority of students and teachers, Greater number 
of students believe that general objectives are realised than 
the teachers. 

All the sixteen general Objectives have been considered to 
be relevant by a large majority ofthe respondents. There is 
no difference in the perception of students and teachers about 


the relevance of 14 objectives whereas they differ regarding the 
two objectives. 


5.7.2 Implications for general objectives 


Since all the general objectives have been found relevant 
and none has found to be realised, an effort should be made 
by all concerned that these general objectives are realised. For 
this, appropriate courses and methods should be Selected so 
that the objectives are realised, ы 

There is no difference іп the perception of students and 


teachers about the relevance of 14 objectives whereas they 
differ regarding to two objectives, 


5.7.3 Conclusions Sor specific objectives (History) 


Specific objectives tha 
Tealised by the teaching 


by the significant majority of 
Tespondents, 


rain For three specific objectives of teaching history, there is 
Significant difference between th 


6 perception of students and 
teachers and for th 


aree objectives there does not exist any 
difference, 
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5.7.4 Implications for specific objectives (History) 


Since all the specific objectives set in history are found to 
be relevant and only а few of them are realised, an effort 
should be made by the framers of history curriculum and 
teachers that all these objectives are realised. 


5.7.5 Conclusions for specific objectives (Political Science) 


Out of ten objectives in political science six are said to 
be realised by significant majority whereas four are not claimed 
to be realised by significant majority. 

There is difference in the perception of students and 
teachers about the realisation of two specific objectives only, 
whereas about eight objectives, there seem to be congruity of 
opinion. Both the groups are of the same view about the 
realisation of specific objectives. 

АП specific objectives in political science are considered 
to be relevant by majority of respondents. 

There is significant difference in the perception of 
students and teachers about four specific | objectives in 
Political Science. And for six objectives difference is not 


significant. 
5.7.6 Implications for specific objectives (Political Science) 


All the specific objectives in Political Science have been 
found to be relevant by a significant majority and a few of 
them are not realised at present, they should be realised 
through the courses and methods of teaching of Political: 


Science. А 
5.7.7 Conclusions for specific objectives (Sociology) 


Out of the six specific objectives in sociology, three are 
realised according to the significant majority. 

There is no difference in the perception of students and 
teachers regarding the realisation of specific objectives in Social 


Sciences. | 
All the objectives included іп the list of specific objectives 


in Sociology have been considered most relevant or relevant by 
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the respondents. Мо objectives have been considered to be 
irrelevant by significant majority. 
There is only one objective on which students and 


teachers differ about the relevance of Specific objective in 
sociology, 


5.7.8 Implications for specific objectives (Sociology) 


Majority of respondents assert that all the Specific 
"objectives in Sociology are relevant but some ofthem are not 
realised by the courses and methods of teaching, hence an 


‘effort should be made that they are realised at the under- 
‘graduate level. 


5.7.7 Conclusions for Specific objectives (Economics) 


Six specific objectives in Economics have been considered 
by the significant majority to have been realised, Only two 
objectives have not been considered to be realised, 

There is no significant difference in the perception of 
students and teachers about the realisation of Specific objectives 
In economics, 

All the specific objectives for economics included in the 
Questionnaire have been found by the respondents to be 
relevant, 


Students and teachers’ 


Perception Significantly differs 
only about two Specific objecti 


ves in economics, 
5.7.10 Implications Jor Specific Objectives (Economics) 


АП the specific Objectives in Economics haye been found 
to be relevant but some of them are not realised at present. 
Hence, an effort should be made through Courses and methods 
that these objectives are Tealised, 


5.7.11 Conclusions regarding specific objectives (Psychology) 
Only four Specific objectives in Ps i 
- ycholo: 
Tealised according to Signifi xdi td 


2 cant majority of Tespondents and 
three objectives аге not being realised, 
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Students and teachers significantly differ in their percep- 
tion regarding the realisation of only three specific objectives. 
in Psychology, whereas regarding four other objectives there is 
no significant divergence. 

АП the specific objectives in Psychology have been consi- 
dered relevant by significant majority. 

Students and teachers differ in their perception regarding 
the relevance of three objectives and on others they have 
similar opinion. 


5.7.12 Implications for specific objectives (Psychology) 


All the specific objectives in Psychology have been found 
to be relevant but many of them are not realised at present. 
An effort should be made to realise these relevant objectives - 
through the courses and the teaching of Psychology. 


5.7.13 Conclusions regarding foundation courses 


Majority of respondents (from 81.91 to 95.71 per cent) 
assert that items of courses included in the Foundation courses. 
are not prescribed in the universities selected in this study. 

Students and teachers do not differ in their opinion 
regarding the prescription of Foundation courses in Social 
Sciences at the B.A. level. 

Courses included under the Foundation courses have 
been considered to be very useful and essential for the students. 
of Social Sciences at the B.A. level. 

Except for four items, there is no significant difference in 
the perception of students and teachers about the usefulness of 


Foundation courses. 
5.7.14 Implications for foundation courses 


Though the items included in the Foundation courses 
have been found to be useful by a large majority of the respon- 
dents, they have not been prescribed so far. So, an effort 
should be made to prescribe them because their realisations 
will make Social Sciences relevant to social and national 


needs. 
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5.1.15 Conclusions regarding core courses іп History, Political 
Science, Economics, Sociology and Psychology 


Out of seven items under Core courses in history five 
items have been claimed to be prescribed by a large majority 
and one item is claimed to be prescribed by 44.44 per cent 
respondents. 

There is no significant difference in the perception of 
students and teachers about the prescription of Core courses 
in History. 

All the items of courses put under Core courses have 
been considered Бу, the respondents as essential (either most 
essential or essential). 

There is significant difference of perception regarding the 
usefulness of Core courses only for three items. 

Four of the seven items under Core courses in Political 
Science have been prescribed according to a large majority of 
respondents. Remaining three items have not been prescribed 
according to the majority of respondents. 

Students and teachers’ perceptions do not differ much 
regarding the prescription of Core courses in Political Science 
at the B.A. level. 

All items included in the Core courses in Political Science 


have been said to be useful and essential by majority of 
respondents, 


Teachers and stude 
regarding the usefulness o 
three items only. For 
difference between studen 

Out of ten, 
economics have b 
other items hav 
that is 36.92 to 5 


nts' perception differs significantly 
f Core courses in Political Science on 
four items there is no significant 
ts and teachers. 

Seven items included in the Core courses of 
сеп claimed to have been prescribed whereas 


€ been claimed by only moderate percentage 
6.92 per cent respondents. 


There is no significant difference in the perception of 


Students and teachers regarding the prescription of Core courses 
in Economics, 


All the items include 
have ben considered b 
There is no si 


d in the Core courses in Economics 
У the respondents as essential and useful. 
Bnificant difference in the perception of 
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students and teachers regarding the usefulness of Соге courses 
in Economics. 

Seven items included in the Core course of Sociology 
have been prescribed according to a large majority of respon- 
dents. Other four items have been accepted by a moderately 
low percentage as being prescribed. 

There is significant difference on four items between 
students and teachers regarding the prescription of Core 
courses in Sociology and about seven items there is similarity 
between students and teachers. 

АП the items of Core courses in Sociology have been 
considered to be relevant by a large majority. + 

Students and teachers do not differ about eight items of 
Core courses in Sociology for their usefulness. — There is signi- 
ficant difference of perception only about three items. 

Only five items in Core courses of Psychology have been 
claimed by a large majority to have been prescribed. Remain- 
ing five items have been accepted as prescribed by poor percen- 
tage. 

There is no difference of perception between students and 
teachers regarding the prescription of seven items in Core 
courses of Psychology and on two items students and teachers 
differ. 

All the items set for Core courses in Psychology have 
been considered essential by a large majority of respondents, 

Students and teachers’ perception regarding the usefulness 
of Core courses in Psychology does not differ significantly for 
seven items. Only on two items there is difference of percep- 
tion between the two groups. 


5.7.16 Implications for Core courses in History, Political Science, 
Economics, Sociology and Psychology 


Core courses in all these subjects have been found by 
large majority to be useful but all of them have not been pres- 
cribed. An effort should be made for these courses іп геврес- 
tive subjects. This will make the courses of the Social Sciences 
more meaningful and useful, 
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5.7.17 Conclusions regarding applied studies in History, Political 
Sciences, Economics, Sociology and Psychology 


None of the items mentioned for applied studies in 
History has been prescribed according to a large majority. 

Students and teachers equally agree in majority that 
applied studies in History have not been prescribed in 
History at the B.A. level. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of applied 
Studies in History. Both the groups consider them equally 
useful. 

Applied studies in Political Science have not been pres- 
cribed according.to a large majority of the respondents. 

There is no difference in the perception:of students and 
teachers regarding the prescription of applied studies in 
political science, Both, agree in great majority that these items 
haye not been prescribed, 

All the items included as the applied studies of Political 
Science course at the B.A. level have been found to be useful 
and essential by the large majority of respondents. 

There is no significant difference between Ше perception 

ofstudents and teachers regarding. the. usefulness of applied 
studies in political science on 13items. Only one item discri- 
minates the two Broups. 
Majority of respondents opine that applied studies have 
een prescribed in Sociology at the B.A. level. 
There is no difference between the perception of students 
and teachers regarding the prescription of applied studies in 
Sociology at the В.А. level. Both agree in great majority that 
applied studies have not been prescribed, 

Majority of respondents consider the items included in 
the applied studies in Sociology as essential and useful. 

There is no difference between students and teachers 
about the usefulness of applied studies in sociology. 

Applied studies in Psychology have not been prescribed 
according to a great majority of respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in 
Psychology. Both the groups have similar views. 


not b 
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All the items included in the applied studies for Psycho- 
logy have been found useful by the large majority of the res- 


pondents. 
There is no significant difference between the perception 


ofstudents and teachers regarding the usefulness of applied 
studies in Psychology on twelve items. Their perception differs 
only on two items. 
A great majority of respondents say that none of the 
items of applied studies in economics have been prescribed. 
There is no difference in the perception of students and 
teachers regarding the prescription of applied studies in Eco- 


nomics at the В.А. level. 
АП the items in applied studies of Economics have been 


found useful by great majority of respondents. 
There is no significant difference between the perception 
of students and teachers about the usefulness of applied courses 


in economics. 


5.7.18 Implications for applied studies 


АП the items included in applied studies have been found 
useful by the majority of respondents but most of these items 
of studies have not been prescribed in the courses. It is needed 
that these courses be prescribed at the undergraduate level to 


make them meaningful. 


5.7.19 Conclusion regarding extension programmes in History, 
Political Science, Economics, Sociology and Psycholagy 


None of the items proposed for extension programme in 
history have been prescribed according to a large majority of 
respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of extension programmes in 
history. Both the groups agree in great majority that exten- 
sion programmes have not been prescribed in history at the 
B.A. level. 

All the itemes included in extension programmes of 
History course have been found by a large majority as essen- 
tial at the B.A. level. 
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Both the teachers and students agree in great majority 
that extension programmes in History are useful item of the 
B.A. course. But on three items there is a significant difference 
of weightage. 

Majority of respondents express their opinion that exten- 
sion programmes in Political Science have not been prescribed 
in universities 

There is no difference in the perception of students and 
teachers regarding the prescription of extension programme in 
Political Science. 

A large majority of respondents consider extension pro- 
grammes in Political Science as useful and essential. 

There is no significant difference between the perception 
of students and teachers regarding the usefulness of extension 
programmes in Political Science. Both the groups consider 

them equally useful. 

Majority of respondents claim that extension program- 
mes in Sociology have not been prescribed in universities. 

There is no difference in the opinion of students and 
teachers regarding the prescription of extension programmes in 
Sociology. 

АШ the items included in the extension programme in 
Sociology have been considered as useful by the majority of 
respondents, 

There is no significant difference in the perception of 
students and teachers regarding the usefulness of extension 
programmes in Sociology. 

None of the items of extension programmes has been 
prescribed in Psychology courses according to a large majority 
of the respondents. 

There is no difference in the perception of students and 
teachers regarding the prescription of extension programmes 


in Psychology. Both the groups consider in great majority 
that these programmes have not been prescribed. 


АП the four items included in Psychology have bcen 
found to be useful and essential according to a large majority 
of respondents. 


There is no significant difference between the perception 
of students and teachers tegarding three items of extension 


Summary of the Study 291 


programmes in Psychology. Only one item discriminates 


between the students and teachers. 
Majority of respondents consider that items of extension 


programmes in economics have not been prescribed at the B.A. 
level. 

There is no difference in the perception of students and 
teachers about the prescription of extension programmes in 
Economics at the B.A. level. 

A large majority of respondents consider all items inclu- 


ded in extension programmes in economics as essential and 


useful. No item has been considered as unuseful and non- 


essential. 
There is no significant difference between the perception 


of students and teachers regarding the usefulness of extension 
programmes in Economics. 


5.7.20 Implications for extension programmes 


Items for extension programmes in all subjects have been 
found useful by a large majority of respondents but they have 
not been prescribed by universities in their Social Science 
courses at the undergraduate level. But without these items 
social relvance cannot be achieved by these courses. 


5.7.21 Conclusion regarding organisation of caurses 


All the five subject groups agiee in majority with the 
organisation of courses info Foundation eourse, Core course, 
Applied studies and ExtensionProgrammes. 

Students and teachers both rgree in similar magnitude 
he organisation of courses in four categories—Founda- 


about t 
Applied Studies and Extension 


tion Course, Core Course, 
Programmmes. 


5.7.22 Implications for organisation of courses 


The division of courses into four categories with their 
respective nature and purpose has been agreed upon and found 
useful by a large majority of respondents. Hence one can say 
that courses at the undergraduate level be devised accordingly. 
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Only theoretical and hackneyed courses should be supplemen-- 
ted by this rational and utilitarian type of course. 


5.7.23 Conclusions regarding methods of teaching 


Lecture method is the only method which is claimed to 
be daily used by a large majority (93.87 per cent) followed by 
dictattion which has been claimed to be used daily by 26.15 
per cent respondents. 

Opinions of teachers and students differ regarding the 
seven methods of teaching but regarding methods there is по 
difference of opinion. 
Tutorial, lecture-cum-assi 


gnment, problem solving, group 
discussion 


» Seminar methods аге considered highly useful by 
Majority of respondents, whereas individual library work, 
experimental method, multimedia approach and programmed 
instruction are not considered useful. 

There is significant difference between the perception of 
students and teachers regarding six methods 
lecture-cum-demonstration, 
instruction, seminar and indiv. 
dent study, 


of teaching: 
group discussion, programmed 
idualised instruction and indepen-- 


5.7.24 Implications for methods of teaching 


Lecture method has been found to be very popular.. 


Tutorial, lecture-cum-assignment, problem solving, group 
discussion, seminar methods have been considered useful but 
they are not so frequently used. Teachers should try to employ 
these useful methods more frequently to enable students attain 


са objectives. They should not rely on lecture method 
only. 


5.7.25 Conclusions regarding teaching aids 


Charts, Move Film, Map and Models, Cyclostyled: 
materials are considered to b 


* more useful teaching aids than 
other ones. 


Students and teachers do not differ significantly in their 
Perception about the usefulness of different teaching aids. They 
differ on only two items, Programme learning materials and. 
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modules, which are more favoured by teachers than the 
students. 

Teaching aids are seldom used according to the opinion 
of majority of respondents. Only insignificant minority say 
that they are even used. Charts, maps and models are more 
used than any other aids. 

Both the groups, students and teachers, differ on seven 
items but all of them agree that mostly teaching aids are not 


used. 


5.7.26 Implications for teaching aids 


Teaching aids are not usually used at the higher level of 
education. But in this study respondents have shown that 
maps, charts, movie films, models and cyclostyled materials 
are very useful aids and they should be frequently used in 
order to facilitate the attainment of educational objectives. 
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